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ABSTRACT
Teacher Wellbeing in a Juvenile Detention Facility

By
Elizabeth Baker

Advisor: Kenneth Tobin
“Teaching is inextricably linked to teachers’ personal lives; teachers invest their selves and their
sense of identity and self-esteem in their work” (Rinchen, Ritchie, & Bellocchi, 2016, p. 604).

The teaching profession in the United States of America can be a highly stressful one, especially
in America’s largest urban centers, due to the high incidences of violence, lack of resources and
insufficient funding (Tobin, Roth & Zimmermann, 2001). The situation is even worse for
teachers teaching in juvenile detention centers with traumatized youth and many teachers may
internalize this trauma. Teachers may experience tremendous emotional tensions, such as high
blood pressure, and on some days, extreme fear of being around these adolescents.
Recent research has shown that teachers, and other service providers who work closely with
traumatized youth, may be exposed to a symptom known as Secondary Trauma Stress - STS
(Hatcher, Bride, Oh, King, Catrett & James, 2011) and where this occurs, little or no teaching
and learning can take place. Both new and veteran teachers are faced with similar disturbing
events and are sometimes not able to do their job effectively or enthusiastically. As a teacher, my
understanding of how the autonomic nervous system operates has guided my behavior during the
teaching and learning process. By implementing mindfulness practices, I can regulate my body
language, to ensure that my teaching practices are more effective in the classroom. This
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awareness of the Autonomic Nervous System has enabled me to maintain a holistic lifestyle
outside of the classroom.
I used Authentic Inquiry to capture teachers’ experiences in juvenile detention centers, with
the intention of helping the teachers improve their teaching skills, and limit stress. As part of the
process of authentic inquiry, cogenerative dialogue is one of the methods used as an inclusive
tool that enhances the quality of teaching and learning, and can provide insights into the culture
of other teachers in the classroom (Tobin, 2017).
The purpose of this study was to frame teachers’ experiences, in an intensive educational,
treatment facility for juvenile delinquents. For this research, the interpretive frameworks of
hermeneutic phenomenology/ethnomethodology (ontological authenticity), are employed to
communicate stories of working in high stress, and potentially toxic environments. I have
demonstrated how different mindfulness techniques and theoretical frames such as Polyvagal
Theory (Porges & Buczynski, 2011) – fight, flee or freeze, emotion regulation, meditation, and
awareness of the Integral Theory, can assist teachers to cope in the volatile place called work.
Incorporating mindfulness activities in the teaching experience has helped me develop positive
survival mechanisms to maintain a healthy and stress-free lifestyle, while achieving my
professional goals.

Keywords - teachers, mindfulness, detention centers, traumatized youth, secondary trauma
stress, hermeneutic phenomenology, integral theory, polyvagal theory
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CHAPTER 1

INTRODUCTION
This research involves authentic inquiry and is framed by hermeneutic phenomenology, where I,
as a participant researcher, give voice to the concerns, in the research process, by using teachers’
narratives to reveal lived experiences. Individuals such as Joe Kincheloe, Kenneth Tobin, Egon
Guba and Yvonna Lincoln, prominent social science researchers, have authenticated and shaped
this inquiry paradigm. Thus, this method offers a constructivist approach in which I reflect upon
my own experiences and build on them with other information from the fields. Hence, the
research utilizes both autobiographical and biographical approaches, voicing my (i.e. the
researcher’s) accounts of teaching in a juvenile facility as well as documenting another
colleague’s experience by looking at phenomenological questions (“what is happening”),
hermeneutic questions (“why is that happening”) and ethno-methodological questions (“what
more can we learn to expand our understanding of what is happening”). My dissertation is titled
Teacher Wellbeing in a Juvenile Detention Center. In this dissertation I discuss the nature of
mindfulness and how it helped me survive teaching in a juvenile detention center. In chapter two,
I discuss multilogical approaches to my research.
During Ken Tobin’s many seminars I was exposed to event-oriented inquiry, which is linked
to authenticity criteria. These criteria, which are framed by hermeneutic phenomenology, are
constituents of authentic inquiry, which I use throughout my research. This initial chapter
highlights my uses of the four authenticity criteria, which are ontological (giving meaning to the
world), educative (learning from each other), tactical (participants benefiting equitably from
information) and catalytic (creating ripple effects). Other methodologies and methods I employ
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include a view of knowledge as cultural enactments, emotional energy, heuristics, and
cogenerative dialogue (cogen). Chapter four provides detailed examples of research applications
of these criteria. It was through Ken’s research classes that I decided to become a
teacher/researcher.
Further detail in chapter two also describes the meaning of cogen, demonstrating the
communication between others and me. I provide the reader with background information on my
students, offering explanations as to the reasons why students behave in the manner they do.
Most of my students are African-American, and most have suffered traumatic episode(s) before
being admitted to the facility. In the chapter I elaborate the notion of Secondary Trauma Stress
which occurs when people are exposed to traumatized students and consequently re-experience
personal trauma. Being exposed to traumatized students can lead to Secondary Trauma Stress
among teachers, which is “recognized as a common occupational hazard for professionals
working with traumatized children” (National Child Traumatic Stress Network, n. y., p. 2).
Using vignettes, I provide my personal experiences of suffering from Secondary Trauma Stress.
However, before I share an example of one of my vignettes, I present the objectives of my
dissertation research.

OBJECTIVES OF THIS RESEARCH AND DISSERTATION
I write this dissertation so as to help teachers in similar positions who are undergoing stress,
trauma and burnout so that they may use similar methods to combat negative encounters. There
is a vast amount of relevant published research, which suggests that teacher stress is a severe and
widespread concern. For example, Nelson Brunsting et al. report that “at one point or another
almost all teachers become frustrated with their job or harbor negative feelings toward the
profession” (2014, p. 682). Teachers are given heavy workloads, work with special need
students, experience lack of support, and are pressured to prepare students for high stakes tests.
Elizabeth Baker
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All these tasks have led to immense stress, and thus have a negative impact on the health and
wellbeing of teachers. In addition, G. Lokanadha Reddy and R. Poornima (2012) describe in
detail the consequences of stress. The following excerpt provides an indication of their stance:
“The consequences of stress may be of: emotional manifestations–feelings of undefined
anxiety, dissatisfaction, depression, fear and frustration and low self-esteem with a possible
extreme result being burnout; behavioral manifestations-behavioral problems such as appetite
disorders, excessive smoking and alcohol and/or drug abuse, violence or inability to sleep,
plus possible displays of withdrawal symptoms (i.e., absence and resignations from the
profession); physiological manifestations-heart disease, psychosomatic illness, fatigue and
depleted energy reserves” (p. 112).
I have adopted this stance in my dissertation and illustrate that only by employing wellness
strategies such as mindfulness meditation and utilizing my knowledge of the Integral and
Polyvagal theories will I overcome the consequences of stress.
It is hardly likely that teachers will remain in the profession if they are overstressed and
exhausted. Shannon Ryan et al. state that “historically, teacher attrition has been linked to stress,
burnout, salary, and job dissatisfaction” (2017, p. 2). I have lasted so long in education due to
resilience and my determination to nurture my students. My resilience came from embracing
mindfulness meditation and utilizing my knowledge of the Integral and Polyvagal theories. In
addition, my strong Jamaican background, which includes my father’s influence and love for
students, has kept me in the profession. My co-participant Jerry, on the other hand, taught only
for two years in the facility. He, like many other teachers, complained about the stressful nature
of teaching in an urban public school system. He suffered because he did not know how to teach
these students effectively. He reported that constant interference by the students during his

Elizabeth Baker

3

teaching caused his classes to be inferior. I address this in chapter three of the dissertation. By
adopting mindfulness strategies, I have been able to manage my stress and burnout. I receive
great joy when my students adhere to the positive school culture that I have instituted in my class
environment. However, there are instances when the students are disruptive due to their
behavioral or emotional disorders. I discuss in chapter four how I use mindfulness in my classes
to help students deal with their behavioral disorders. As teachers we need strategies to counteract
not only students’ negative behavior, but all the other problems we face daily. I have survived
because of my successful use of mindfulness strategies and by employing knowledge of both
Polyvagal and Integral theories to reconstruct my classroom culture. With this knowledge,
irrespective of students’ behavior, I am able to calm myself and speak with compassion and
kindness to my students. Ultimately, my approach calms the students in my presence.
I write this dissertation to describe and interpret how I utilized my knowledge gained from
CUNY to survive teaching in a most difficult context—teaching incarcerated youth in a juvenile
detention center. The main objectives of the dissertation are:
1) To demonstrate that adopting mindfulness strategies can be useful for teachers to combat
stress and anxiety; 2) to show that knowledge of Polyvagal Theory will help the body regulate
during trauma, thus enhancing mindfulness; 3) to confirm that awareness of Integral Theory
shows multiple ways of knowing and thus gives an integral perspective of my life and work,
helping me to be mindful and care for others; 4) to reveal that “I know myself as a researcher,”
and understand how nitric oxide can calm the body down when one encounters stress and
anxiety; and 5) to validate teachers conducting research in their classrooms.
In this dissertation I shed light on the stressful nature of working among traumatized youth in
a juvenile detention facility within an urban setting. The research enabled me to recommend
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some useful techniques to combat these stressful emotions. These are further highlighted in the
remaining chapters of the dissertation. Next, I discuss briefly the two participants in the
dissertation: Jerry a past co-worker, and myself.
Participants in the dissertation
The participants in this research are Jerry, a White male and me, a Black female. It was
important that the selection of participants was serial and contingent because in this research I
seek to learn from difference rather than conformity alone; hence my serial selection was
deliberative, selecting two people who were as different as possible from each other. In chapter
three, I provide background information on both Jerry and me, building on different narratives
around our life stories, which include family members and our unique experiences. I invite
readers to travel with me on a journey into the profession of education and later into my
experiences as a mindful practitioner. Our narratives, which center on key moments in our lives,
such as entering the teaching profession, give the reader glances into our lived experiences in
challenging circumstances. In the dissertation, I describe our collegial encounters/experiences at
our public school.
Jerry shared his international travels, educational attainment, and the hardships he
experienced at the school, which resulted in his early resignation. I share chronological stories of
my happy childhood days on Jamaica (i.e. the island), migration to the USA, and reflections on
both negative and positive interactions with my students. While identifying the right participants
is important to my authentic inquiry research, the format outlined below is just as essential to
explain the phenomenon which is under examination.
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Narrative format of the dissertation
My dissertation takes on the style of ethnographic fieldwork related to Van Maanen’s
impressionist tales (Van Maanen, 2011). These narratives, or tales, present a means of sharing
individual experience and cultural identification. These narratives “are personalized accounts of
fleeting moments of fieldwork cast in dramatic form; they, therefore, carry elements of both
realist and confessional writing” (2011, p. 7). Van Maanen explains that these narratives from
the fieldwork provide a better understanding of what was happening around the individuals
involved in a study. Similarly, Elena Nardi (2016) reports that “storytelling is an engaging way
through which lived experience can be shared and reflected upon, and a tool through which
difference, diversity—and even conflict—can be acknowledged and elaborated upon” (p. 361).
The hallmark of good stories includes the following four attributes: 1) “the point of the story” is
the description of the main storyline informing the reader of their lived experiences; 2)
“authentic voice” should be as straightforward as possible when relating the stories; 3) readers
should “feel” the emotions the author exhibits throughout the writings; and 4) “audience
awareness” is how engaged or connected the audience is while reading the stories (Kim & Lee,
2018). Using a narrative format is very common among many scholars.
Many of my fellow scholars such as Andre Poole, JoAnne Rintel Abreu, Mitchell Bleier and
Martin Wilson, whom I met during my studies at the CUNY Graduate Center, engaged in similar
narratives in urban settings. Thus, as a researcher who is fully immersed in my research, I used
similar narratives to describe my daily and ongoing interactions with others such as my students,
other educators, and case management, mental health, and security personnel in an urban
environment. Not all the information presented in my research may be interpreted as exciting or
dramatic. However, during my journey in writing my dissertation, I have made connections to
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different aspects of my own reality helping me in self-transformation, thus improving my
wellbeing. Consequently, I am in the present; I learn from others—some of the scholars listed
above; and I am aware of who I am, which includes the way I act, the words I speak, and the
ability to rid my thoughts of self-doubt.
Van Maanen reports that fieldwork narratives allow researchers to share firsthand
information about their environments, problems, backgrounds, languages, rituals, and the social
relations of specified groups of people. My dissertation takes place in a juvenile detention
facility in one of the greatest cities in the world, New York City. The paragraphs that follow
explain the development of the school to prison pipeline in New York City. Both chapters two
and five incorporate additional details of the importance of Van Maanen’s work to my research
process.
New York City public school to the prison pipeline
Stephan Brumberg (2013) states that “New York City is a city of immigrants and migrants” (p.
1). He acknowledges that state leaders in the 1800s were unsure of how to integrate the city’s
immigrant population into the “life stream” of the city. By the 2000s, we see a similar issue with
the city trying to control the diverse student population of poor, lower income immigrants. New
York City has been accepting immigrants since the early 1800s. The Dutch founded the city in
1624, and by the late 1600s the British took control of it. New York grew quickly because of the
advantage of its seaport, which attracted manufacturing and services industries. Between 1790
and 1860, New York’s population rose from 33,131 to 813,669. By 1914, there were almost 12
million immigrants in New York (Glaeser, 2005). The opening of the first line of the New York
subway in 1904 led to even larger population growth of city. Currently the city’s population is
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close to 8.4 million people (U.S. Census Bureau, 2019). Over the centuries as the city’s
population increased, it was also plagued with social and economic problems.
The large, diverse population led to concerns of political, social, and economic instability,
especially among poor immigrant children who were not getting any form of education. During
the early period, as the city developed, there were no free public schools. There were only
private schools or for-pay schools for the wealthy. It was not until 1805, with the establishment
of the “Free School Society” by private individuals, that poor immigrant children (mainly Irish
and German) had some access to education. Much later, in 1842, the state used its legislature for
public education (Brumberg, 2013).
New York City’s diverse immigrant population is reflected in its school population.
Brumberg’s article on the beginning of public schools in New York City indicates that more than
half of the public school students then were immigrants or children of immigrants. He alluded to
the fact that the city’s educational system was just as oblivious to the student’s educational needs
today as it was at the turn of the 19th century. Therefore, students with learning disabilities were
underserved and some were ignored. Data shows that students with learning disabilities were not
identified until 1977 and these students suffered serious problems learning how to read (Gersten
et al., 2001). Unfortunately, the data shows that currently, students who suffer from learning
disabilities are mostly Black and Brown students. The school system unintentionally mis/labeled
students of color, Black males, as at-risk and as bad boys. Russell Skiba et al. (2002) recognize
that this excessive punishment of Black male students is highly complex; it is difficult to prove
that such punishment is based on discrimination or bias. Nonetheless, many studies have
documented how Black male students are disciplined for poor performance on standardized tests
and for “acting out” in the classroom. Students acting out of character does not mean that they
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are dangerous. However, studies reveal a different story for these Black students. “In a study of
schools that had been cited by the New York State Education Department for placing a
disproportionate number of children of color in special education and subjecting them to severe
discipline, it was found that the educators who made these decisions typically defended them by
asserting they were race-neutral or color blind” (Marsh & Noguera, 2018, p. 449). Teachers label
these Black students as potentially dangerous and these Black students become the main
individuals teachers send to the principal’s office. Ultimately, these Black students are often
suspended from school. Students who are suspended can no longer interrupt the classroom
dynamic. This fosters the school-to-prison pipeline dilemma.
The school-to-prison pipeline shows the process of how misunderstood Black and Brown
students are channeled from school into the prison system because of disciplinary issues. Letitia
Basford, Joe Lewis and Muffet Trout (2020) explain that “the school-to-prison pipeline is a
theoretical construct that explains how disproportionate discipline and exclusionary punishment
of Black and Brown students ultimately pushes youth out of mainstream schools and into the
criminal justice system” (p. 1). Currently, it is estimated that approximately 53,000 youth are
imprisoned in juvenile detention facilities across the USA. This is down from nearly 101,000 in
2010. Data collected showed that Black and Brown youth represent 69% of those in prison, and
most of these suffer from emotional and behavioral disabilities (Belkin, 2020). Research has
shown that over 12,000 youth in New York City are currently being incarcerated per year
(Christ, 2010). Teachers also complained that they were not properly prepared to teach these
students (Yu & Park, 2020). This information on teachers in juvenile detention facilities was
supported by numerous studies done by McCray, et al. where they “indicate that teachers in
juvenile correctional schools do not believe they have the tools and support to meet their
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professional goals or student needs” (2018, p. 261). Not only do teachers not have the tools, but
the expectations placed on teachers to address the achievement gap are unrealistic.
The achievement gap is caused by numerous issues, including culture, poverty, race, and
many others, and these are exacerbated in the prison system. This one issue alone would require
enormous assistance from political, social, and economic arenas to address the pervasive
problems; it requires more than just telling teachers in classrooms to fix them. This may also be
related to the fact that “many teachers in correctional education facilities are not special
education certified” (Thielbar, 2011, p. 6). Special education certified teachers are key specialists
to help these students, because most of the students have Individual Learning Plans (ILP)
because of their social and emotional needs. Nonetheless, the teachers in juvenile detention
facilities are content to do their best to educate students with the resources they have at
hand. Below is a discussion of the teachers and issues surrounding the teaching profession.
Teachers
The quote “a lifetime of learning starts with a great teacher” has resonated with me and I believe
that this should be the goal of every teacher. This statement is supported by Rafe Esquith in his
article where he states “a great teacher is the difference between success and failure, for a school,
a class, and a student” (2013, n. p.). Outstanding teachers produce successful students who
become productive citizens and contribute to the economic development of their countries.
Unfortunately, the teaching profession in the United States of America is not respected as in
other countries, which explains the many problems and mass exodus of teachers from the
profession. While I do not base my dissertation exclusively on the following issues, I feel that as
a teacher, I should also mention these issues because they compound the problems of teaching
and affect teachers’ abilities to teach effectively. These factors, including teacher burnout (Ryan
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et al., 2017) and No Child Left Behind (NCLB), have contributed to the exodus of teachers from
this noble profession. The subject of teacher burnout is discussed throughout this chapter,
because it is difficult to separate teaching from this concept of burnout. The nature of the
profession is stressful under the No Child Left Behind Act, because this policy pushed for highly
qualified teachers and better test results. As a result, numerous pathways to teacher certification
sprang up to staff urban schools, leading to inefficient teachers’ preparation programs. Bill
Keller (2013) felt that some of these teacher certification programs were established for the sole
purpose of monetary gains and referred to them as “cash cows” (New York Times). The No
Child Left Behind policy held teachers accountable, hence compelling teachers to produce higher
results on state tests, which resulted in teachers’ frustration and attrition.
Generally, teachers who are highly trained and experienced are attracted to superior schools
in affluent neighborhoods. Therefore, inexperienced teachers are available to teach at schools in
the lower income neighborhoods (Darling-Hammond & Bransford, 2005), which include
juvenile facilities. Unfortunately, this trend is hurting the academic development of our youth,
who are plagued with social and psychological problems. Many of the youth with social and
psychological issues find themselves in the juvenile penal system. The problems faced by public
schools include large numbers of students with learning difficulties and emotional problems.
This is even more pronounced in the juvenile detention system. This is why there is a great need
for compassionate teachers who are committed and possess the instructional (i.e. teaching and
learning) strategies to help these delinquent students become successful learners. Nonetheless,
one still might ask why anyone would want to teach in a juvenile detention center in a busy and
diverse metropolis such as New York City (NYC) in the first place. However, I work in one such
facility, and I am in a unique position to share my experiences as an educator and an observer.
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These experiences are adventurous. Nonetheless, even though it may have been difficult, I have
grown in my teaching profession.

TEACHING IN A SECURE DETENTION FACILITY
Working in a secure detention facility, I have experienced various issues, particularly with the
students’ behaviors because of their social and emotional disorders. These issues that I have
experienced are documented throughout the dissertation. I have been fortunate to work with
diligent, understanding, and supportive educational administrators who have guided other
teachers and me during our ordeals at the facility. This is not the case for other teachers in
similar facilities. The juvenile staff can be difficult to work with, especially when there are
misunderstandings between the two agencies.
The challenges that most teachers face in delivering quality education in detention facilities
or in public schools are not new. The record shows a report of this as early as 1897 of the ordeals
faced by many teachers in these special facilities. On one hand, Houchins et al. write that
“teachers who work in juvenile justice (JJ) settings also may experience poor job design,
decreased job satisfaction, and reduced self-efficacy” (2010, p. 625). On the other hand, McCray
et al. (2018) explain that this may be the traditional punitive measures used to control the
students in these facilities versus the educational methods used by teachers. These two distinct
measures used by the detention facilities and the educators and may be conflicting. However, I
have had experiences where the teachers attempted to discipline students for negative behaviors,
and the juvenile staff did not support the teachers on these actions. For example, we have had
students who were very disruptive on the school floor, so we banned them from school fun days
instituted by the education department. Nonetheless, during the fun day activities, those said
students would be taken to these functions by security personnel. Under these circumstances the
teaching staff would be furious, because we felt undermined and disrespected.
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Other problems teachers face in secure facilities include insufficient guidance from the
administration, dysfunctional relationships with security staff members, limited contact with
students’ parents, students’ poor behaviors, and low academic performance (McCray et al.,
2018). With these problems and conflicts within the juvenile detention facilities, why would
teachers want to work in these facilities? The simple answer is the love of children and the desire
to work with them to improve their educational experience. Now, not every teacher will develop
the drive or compassion to want to work with these students. It takes a special teacher, like me,
who is determined to work to the best of my ability to make a difference in these special
students’ lives.
Lynette Tannis (2014) in her book “Educating Incarcerated Youth: Exploring the Impact of
Relationships, Expectations, Resources, and Accountability” cited Principal Alexander, saying
that “As far as the teacher is concerned, it takes a special, special breed of person. You’ve got to
want to be here” (p. 29). He expects the teachers who are at this facility to be there by choice. He
stated, “Most of our teachers are veterans. They want to be here. And . . . that’s the unique thing
about it” (p. 29). Houchins et al. (2014) assert that the juvenile justice teachers deliberately
pursue a teaching job in places where they can work with students with complicated social and
emotional disorders. Houchins et al. reaffirm that most of the teachers were satisfied with their
jobs because of reforms, and so they had no intention of leaving the teaching position soon. I
affirm that this information is true because I wanted to work at the detention facility and have
been there for the past seventeen years. The first two years were very challenging, as any new
job can be. However, the longer I work with these fascinating students, the better I understand
their needs and challenges that they face daily because of their skin color and/or disabilities. This
helps me better understand their underdeveloped social behavior. The teachers whom Lynette
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Tannis features also restate the importance of being positive and to ignore some negative
behaviors exhibited by the students. Throughout the dissertation I describe both the high and low
points in working in a detention facility. Some of the issues may be general to the teachers and
staff in similar institutions and others may be specific to the institution in which I currently work.
My journey to and in the juvenile detention
I first started teaching at the juvenile detention facility in 2003. Since early childhood, I was
fascinated with the prospect of living in the United States of America, and therefore, when
recruiting agents from New York Department of Education came to Jamaica in 2003, seeking
qualified teachers, I gladly applied. My application was accepted and during my second week of
orientation in the city, while attending a Teachers’ Job Fair, I was hired for the position of
Social Studies teacher in a juvenile detention facility. Although I knew very little about the
facility at the time, I was happy to have landed a teaching position because many of my
international colleagues were still job hunting.
My dissertation takes the reader on a journey from my first day at the facility to the present.
Jerry, my co-participant, came to the facility through the “Teaching Fellows Program.” Our
school is a secure detention facility reserved for juvenile delinquents between the ages of eleven
and eighteen who have committed criminal activities (usually at the highest risk). While at the
facility, the Juvenile delinquents have their cases heard in the court system. Unfortunately, most
of the students at the facility suffer from trauma, as well as mental, emotional and behavioral
disorders, and they therefore need special services. Teachers like myself are in an ideal position
to help these students. However, to do so, we first have to take care of ourselves and I have
outlined different strategies in the dissertation to do that.
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Reading some of the vignettes described in the dissertation with the interactions with
students may be disturbing, and you might wonder why I have remained in the facility this long.
However, teachers like myself aim to provide not only academic knowledge but also socialemotional support to our at-risk students. I am also aware that by being a teacher I am
instrumental in shaping my students’ futures and that is a huge responsibility which I do not take
lightly. Therefore, I am very careful how I interact and communicate with my students, because
failing to do it in the right way could result in damage to their self-esteem and also be destructive
to their life chances. I am therefore compassionate, empathetic, and kind. I have refined these
virtues through mindfulness and knowledge of the Integral and Polyvagal theories. However, in
supporting my students, I am under great pressure to perform, which contributes to stress,
burnout and anxiety. The students’ disruptive behavior and increased stress may cause
Secondary Trauma Stress (STS) and ultimately affects my mental being and so my mind races to
ascertain how to survive. This is why I have adapted mindfulness and utilized theories I learned
while pursuing my Doctor of Philosophy (Ph. D) at City University of New York (CUNY). To
understand the nature of the juvenile detention facility and situations teachers encountered, I
have included a vignette below. My vignette below is a ‘snapshot’ of a specific situation which
took place, and offers readers a broader interpretation of how one simple comment can catalyze
commotion in the class.
One afternoon while the students were completing their assignments in the classroom, the
school liaison interrupted the lesson to have the students move to another classroom.
Approximately five minutes after being moved, one student who was admiring the colorful
paintings on the Art room’s walls made a comment, and set the class into a frenzy.
Student A: “Oh, I love the blue printings, they are banging.”
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Teacher: “I think all the colors are beautiful, the orange ones are bright and cheerful.”
Student A: “Not all the colors are right, because I don’t like the red.”
Teacher: “Ok then.”
At that moment, another student who overheard the student sharing her dislike for the color red
jumped into the conversation.
Student B: “Why don't you like red? Are you a Crip?
Student A: “Yes, because I’m Crip and my Big Homey, is X……..”
In a flash, each of the students recited their titles (gang names) given to them by their gang
leaders to show their status in the gang. A third student joined in the conversation in a rage,
screaming on top of her lungs.
Student C: “I know your big ‘Homie’, he hurt my brother and so you have to pay for that sh** he
did. He injured my brother badly.” By this time, the student’s body language portrayed revenge
as it was unfolding into a story of revenge. Her face changed color, her nostrils were flaring, her
chest pumping rapidly per second, fists clenched, and she was ready to pounce on her opponent
like a tiger.
With this quick exchange of gang information and affiliations, I could feel the tension rising
in the classroom, and with this, I became anxious. At this moment, I quickly beckoned for one of
the juvenile counselors to stand between the two females. In a flash, desks were flying, and the
girls were yelling so loudly my ears popped. Due to my experience with similar situations, I
quickly got out of the way and went to get extra help outside the classroom to prevent the
students from starting a fist battle. Within minutes, the juvenile counselor hauled the student who
had started the color argument out of the classroom with her hands behind her back. By this time
my heart was racing, not for fear of getting hurt, but for one of the girls. During these fights,
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students could be physically injured and be emotionally scarred. Teachers witnessing most of the
altercations are fortunately not the targets. While in most instances we escape the battle scars, it
leaves us emotionally drained and distressed. All this exposure to stress may cause Secondary
Trauma Stress (STS) among teachers.

DISSERTATION HIGHLIGHTS
In the dissertation I highlight some strategies I employed to successfully fulfill my duties as a
teacher. Throughout the various chapters, I have incorporated different forms of mindful
practices. I examine breathing exercises to deal with stress and manage my thoughts as they arise
at work. There is a section in the dissertation on Mindfulness Based Stress Reduction, which is
one way for teachers to be exposed to mindfulness. In the dissertation, I demonstrate how my
knowledge of the Integral Theory expands the theoretical frames I employ beyond mindfulness,
not only to aid in stress reduction, or coping with things from which we suffer, but to allow me
to look critically at other aspects of my life working in the juvenile detention center.
In addition, I illustrate that whenever I undergo extreme stress during my classroom encounters,
an understanding of Polyvagal Theory allows me to prevent my body from physically shutting
down by implementing simple breathing methods. This breathing method activates nitric oxide,
which enters the airways of my body to facilitate more oxygen being dissolved in the
hemoglobin, allowing oxygen-rich blood to circulate throughout the body to slow down/calm the
body. I do this when I think I am going into the flight/fight or freeze mode. In doing so, I am
mindful of those around me. Polyvagal Theory explains how the vagus nerve, which is a part of
the mammalian autonomic nervous system, detects threats in the body. This threat includes low
levels of oxygen in the body, which is associated with a lack of social communication and the
flight/fight mode. Thus, an individual loses the ability to differentiate between human voices and
other voices, and between different expressions of emotions. Cortisol levels go up in the body
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because the body goes into flee or fight mode (Porges, 2001). While the dissertation is mainly
focused on my own experiences and views as a teacher, and those of my participant Jerry, I have
also included interactions with the students.
Strategies I used to survive in the detention facility
To survive, I have adopted various strategies taught to me by professors at the City University of
New York (CUNY) Graduate from Center. I view these strategies within the context of
mindfulness and how they helped me relieve anxiety, burnout, and stress. I explain how different
mindfulness techniques, such as breathing meditations, an awareness of the Integral Theory,
Porges’ Polyvagal Theory, and levels of nitric oxide in the body all helped me to handle teaching
in the juvenile detention center.
Integral meta-theory
Knowledge of the integral approach has helped me to see myself and the world around me in
comprehensive and beneficial ways. The integral approach is a road map that helps me to see
myself and the world around me in more comprehensive and effective ways. This allowed me to
see my life in ways I may not have previously been aware. Under Robert Kegan’s theory of
human self-development (Kegan, 1998), I have seen myself grow emotionally from stage one to
stage three—or from “me,” an egocentric stage, to “all of us,” a world-centric stage. I model
compassion and kindness to my family, students, and colleagues. This psychograph also helps
me to spot areas in my life in which I am lacking. Thus, it helps prevent me from thinking that
just because I excel in one area, then I must excel in all the others. Ken Wilber (2005) infers that
“to be integrally developed” does not mean that you have to excel in all the known areas of
intelligence, or that you master all forms of development. But it means that you are aware of
what needs to be done to be transformed. Wilber believes that “higher-states training, such as
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meditation, are a part of any integral approach to transformation” (p. 13). Hence, the more
someone practices advanced states of consciousness—for example, mindful meditation—the
quicker one completes for the different stages of these states of consciousness. Gidley (2007)
further adds that human consciousness has advanced from secular ideas to a more rational and
higher order of consciousness, and this is transcended into ‘integral’ and ‘holistic’ education. I
have exemplified a holistic method by treating people humanely by being mindful and
transparent.
Another element of Ken Wilber’s Integral Meta-Theory is a guiding framework with four
predominant pronouns (I, It, We and Its) which analyze or understand any event from the
standpoint of the: (I) intention; (It) behavior; (We) culture; and (Its) social (Wilber, 2005). Nancy
Davis and Laurie Callihan (2013) note that “within each of these domains appropriate forms of
inquiry are: the subjective knowing of intentional, the objective sensing of the behavioral, the
inter-subjective understanding of the cultural, and the inter-objective observation of the social
system” (p 509). This theory is used across various disciplines, and in my research I have utilized
it in teaching settings. I used the Integral Meta-Theory to understand myself and my
relationships with the students, colleagues, and cultural norms of the juvenile detention facility.
As a teacher/researcher who wants to see relevant social changes, I therefore investigate critical
information about the juvenile detention center to enact changes. Under the Integral MetaTheory, I examine different interests of several stakeholders in the juvenile detention center to
make sense of biases, conflicts, norms, and power relations. Chapter four, “Early understanding
of mindfulness with David Forbes,” highlights my introduction to mindfulness at the CUNY
Graduate Center. I discuss in detail both Robert Kegan’s theory of human cognitive development
and Wilber’s Integral Meta-Theory. Kegan highlights the “Five Orders of Consciousness.”
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Wilber’s multi-perspectival nature of Integral Meta-Theory enables me to study different
sections of the place I call work.
In Chapter four, I further investigate scholars such as: Trudy Goodman, a Dhamma/vipassana
teacher who uses mindfulness approaches to help quiet the minds and hearts of people of all
ages; Kornfield’s serene videos on mindful meditations; and Amy Saltzman, a medical physician
who uses mindful holistic approaches for wellness. My favorite concept at the time was
McMindfulness, which refers to an ideology that proclaims to help an individual’s wellbeing and
wellness. Later on in the dissertation I discuss McMindfulness in detail, as well as my eventual
disillusionment with it. The other scholars’ works I have either adapted to help to regulate my
students’ behaviors or used personally to improve my wellbeing.
Porges’ polyvagal theory
Porges’ Polyvagal Theory is an understanding of how our body reacts to different encounters.
Our reaction is based on the evolution of our autonomic nervous system. Therefore, when I am in
a safe environment, I am socially engaged, activating my parasympathetic nervous system.
However, when I sense a threat, my sympathetic nervous system is turned on and I go into
protection mode. The sympathetic nervous system reacts spontaneously when the body detects
danger or stress. Reactions may include an increase in heart rate and the releasing of adrenaline.
Nitric oxide is needed to deliver oxygen-rich blood throughout the body, and has kept me serene
and well in the classroom.
Porges’ Polyvagal Theory shows how the body is overstimulated because of trauma. During
a traumatic teaching encounter, I experienced anxiety, panic, anger, hyperactivity, and
restlessness. To calm my body, Porges (2001) explains that the vagus nerve, a part of the
mammalian autonomic nervous system, controls the human physiological states. Therefore, the
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human physiological state can be socially engaging because the person is relaxed and deemed
safe. Thus, the person can communicate with visually positive facial emotions and is engaging.
However, if the individual feels unsafe, then the flight/fight mode is activated for survival. If
there is extreme fear or danger, then the individual may go into the shutdown mode–immobile,
i.e. freeze mode. These neurophysiological reactions are caused by specific circumstances and
people need to understand these reactions to protect themselves against stress and anxiety. In the
immobile mode, the person may faint or feel light-headed. To reverse the immobility mode, one
may do a simple breathing meditation, such as breathing through the nostrils with the mouth
closed. Hence, for teachers to avoid being in the shutdown mode if they should encounter fear,
stress, or anxiety, they must understand how the vagus nerve operates. That is why I am an avid
supporter of the Polyvagal Theory, and of understanding how to increase the level of nitric oxide
in the blood to increase oxygen flow during the flight or shut down mode. By integrating these
theories and different mindfulness activities in my teaching experience, I have developed a
positive outlook on life when interacting with various personnel. This helps me maintain a
healthy lifestyle, which enhances my wellness and wellbeing. I explain the Polyvagal Theory and
nitric oxide in more detail in chapter six.
Additional chapters
The two last chapters of the dissertation, chapters seven and eight, provide a finale to the study.
Chapter seven addresses “Current understanding of mindfulness,” and looks at the definitions of
mindfulness from its original beginning from Buddha’s standpoint to its adoption in the Western
Hemisphere, and examines how it is being embraced in academia. Countless data has shown that
mindfulness meditation has several intellectual benefits, for example, increasing compassion,
resulting in less prejudicial behavior and reduced race bias (Lueke & Gibson, 2014). According
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to Malgorzata Powietrzynska and Linda Noble (2018), mindfulness benefits included, “fostering
pro-social behavior via strengthening self-regulation and impulse control; alleviating the effects
of stress that obstruct learning; and providing a skill set that promotes brain hygiene, and
physical and emotional well-being across the life span” (p. 69). The benefits of mindfulness have
increased my “wealth in health,” resolving in my continuous and contagious happiness and
compassion toward others.
The last chapter, which summarizes what I learned, includes the knowledge I gained from
doing the dissertation. I highlight how mindfulness practices and knowledge of the Integral and
Polyvagal theories helped me to survive working in the juvenile detention facility and to recreate
a positive classroom culture. With this knowledge, I am able to look beyond the students’
disruptive behavior and show empathy and humanity to them. Eventually, I was able to catalyze
ripple effects, transforming students from the “me” (egocentric) stage to the “all of us” (worldcentric) stage.
While this research has come to the end, it is by no means finished. There is far more to
explore in authentic inquiry, and I have a great deal more to learn about mindfulness, and
Integral and Polyvagal theories. I hope that I have achieved the primary purpose of the
dissertation in that teachers in similar positions who undergo stress and anxiety may use similar
methods to combat negative encounters. The teachers should understand that events in their
professional lives may trigger trauma. However, if they know answers to questions like “what is
happening,” “why is that happening,” and “what more they can learn to expand their
understanding of what is happening,” then they can apply the suggested strategies to help them
get through the stress and any other problems they face.
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CHAPTER 2

MULTILOGICAL APPROACHES TO RESEARCH
Authentic inquiry is framed by hermeneutic phenomenology, which is participant-centered
method, thereby ‘giving voice’ to the concerns of participants in the research process, by using
teachers’ “narratives” to reveal true experiences. The research utilized both autobiographical and
biographical approaches, voicing the researcher’s account of teaching in a juvenile facility as
well as documenting another colleague’s experience. My co-participant, a Caucasian male
teacher named Jerry, and I, a Black female teacher, voiced our journeys in a detention facility. It
has been said that social life is shaped by multiple truths. Therefore, this method of authenticity
embraces values and principles, which clarify: “What is happening?”; “Why is that happening?”
and “What more can we learn to expand our understanding of what is happening?” (Tobin, 2018,
p. 1).
The four authenticity criteria used in this research are based on both my participant’s and my
involvement in the study: ontological authenticity—how we experienced the world and how we
give meanings to what happens; educative authenticity—all we have learned from each other;
tactical authenticity—how we benefited from what is learned; and catalytic authenticity—how
we all benefited equitably from the study and influenced people around us, who cannot readily
help themselves, thereby creating ripple effects. Chapter five further elaborates on these four
authenticity criteria. In applying authentic inquiry, researchers have an ethical obligation to
intervene to improve the quality of life for participants in their studies. Likewise, this research
sheds light on the stress my coparticipant and I experienced while working with and among
traumatized youth in a juvenile detention facility. The research affords recommendations of
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useful techniques for combating stress. Notably, the stress was reproduced as my co-researcher
and I retold our stories.
Hermeneutic phenomenology
Narayan Kafle (2011) defines hermeneutic phenomenology as “an approach to understand the
hidden meanings and the essence of an experience together” (p. 183). Similarly, Susann Laverty
(2003) calls it “the method used as a way of reaching true meaning through penetrating deeper
and deeper into reality” (p. 23). Others have described hermeneutic phenomenology as a
“methodology which increases sensitivity to humans’ ways of being-in the-world, rather than
providing theory for generalization or prediction of phenomena” (Crist & Tanner, 2003, p. 202).
One of my CUNY Graduate Center colleagues, Martin Wilson, explains in conversation between
he and I that “hermeneutic phenomenology literally means making sense of what is going on,
from the perspectives of the actors themselves” (Wilson, 2019). Hermeneutic phenomenology
incorporates such practices as the serial and contingent selection of participants—that is,
participants are selected because they are important resources from whom the study can
learn/benefit. They are purposely selected because they are different/unique and interesting. I
regard diversity as central to our practice as educators and especially to this research. Thus, the
working definition of phenomenology that I use in this dissertation is fundamentally the study of
“lived experience.”
Cogenerative dialogues
Use of cogenerative dialogue between myself and colleagues/administrators has helped in the
classroom to “learn by being with.” It is about valuing all voices. This initial conversation about
practice, according to Tobin, involves identifying “contradictions and creating ways to change
the classroom in an endeavor to remove contradictions” (Tobin, 2018, p. 177). The
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contradictions, which are deemed as “exceptions to the norm,” may be either beneficial or
detrimental to the participants. Those contradictions, which may not be conducive to learning,
can either be eliminated, or alternatively, they should be investigated to see how they can be
changed to help participants become more successful in the classroom. Tobin further stresses that
cogenerative dialogue is used in interpretive inquiry as a research method to identify and explore
differences in a process to improve the quality of teaching.
An objective of cogenerative dialogues (hereafter cogen) is seeking to identify and address
issues and problems my participant and I faced in the classroom. One of the most important
results from cogen is that everybody involved is “better off” than before. The issues we had are
recognized after reflective conversations between my co-researcher and myself. We have a
chance to learn from each other, in this format, and ultimately, this format allows us to better
understand each other’s perspectives as well as those of others. During cogens, the research we
show answers the following two open-ended questions: how do teachers feel about working at
juvenile detention centers, and what coping strategies do you employ to help you successfully
teach in the detention centers?

THE RESEARCH
Teacher Wellbeing in a Juvenile Detention Facility is a study which examines various facets of
both Jerry and myself teaching in a juvenile facility—such as the traumatized youth, the
background of two teachers, the ordeals of teaching, and the physical layout of the detention
facility. All of these were looked at within the framework of mindfulness and how they were
used to alleviate stress by both Jerry and me. I demonstrated how different mindful techniques,
such as meditation, along with an awareness of the integral theory and the knowledge of Porges’
polyvagal theory—fight, flee or freeze—assisted me in coping with my work environment.
Incorporating different forms of mindfulness activities in the teaching experience encouraged me
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to develop positive and sustainable mechanisms to maintain a healthy lifestyle, which helped me
enhance my wellness and wellbeing while achieving my professional goals.
My wellness leads to rewarding and productive livelihood. In a recent forum, Tobin
suggested that wellness cannot be looked upon at the individual level, but rather should be
viewed in a context of an ecosystem. He said well-being emphasizes the system and the way
individuals act in the world to sustain the ecosystem. Tobin explained that well-being looks at
macro issues such as sustainability, conservation and carbon footprints. In the same forum,
Ajahn Jess Koffman reflected that well-being for him is “like your heart has a deep big smile.”
Similar to Ajahn Jess, I think wellness is something that makes me happy, that is, whatever puts
a smile on my face. For example, having a bigger share of the closet space than my husband,
indicating that I have more clothes than him. Another fact which made me happy is having my
family members safely at home with me. Well-being according to Yau Yan (Rhoda) Wong, a
mindful practitioner, is also seen in an economic index. Initially, economists used comparisons
of GDP per capita as the only indicator for well-being. However, they soon realized that this was
a poor measure of economic well-being. Now for the calculation of economic well-being they
use: values of leisure and longer life spans; accumulation of stocks; values accumulation for
future generations; economic security from job loss and unemployment, illness, family breakup,
and poverty in old age (Lars Osberg, 1988).
I employed authentic inquiry to ascertain my co-researcher’s and my teaching experiences in
juvenile detention centers, with the intention to help other teachers improve their teaching skills
and limit their stress. As part of the process of authentic inquiry, cogenerative dialogue was
developed and used in order to enhance the quality of teaching and learning, and to ascertain the
culture of another teacher in the classroom (Tobin, 2017). This study focuses on the stories of
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two teachers, which include myself and another teacher. Authentic inquiry is framed by
hermeneutic phenomenology and is participant-centered, thereby ‘giving voice’ to my
participant’s and my concerns in the research process by using our “narratives” to reveal
experiences in ways that are authentic and credible. I utilized both autobiographical and
biographical approaches, voicing my accounts of teaching in a juvenile facility as well as
documenting another colleague’s experience.

WHY NOT MINDFULNESS?
Mindfulness practices are practical and are done anywhere, at any time, to rid an individual of
stress or anxiety. Heesoon Bai et al. (2018) recognize that mindfulness can help in the
transitional of an individual from juvenile state to adulthood. They claim that it is at the adult
stage that individuals absorb the burdens and sufferings of the world. The suffering and pain lead
to more suffering such as violence, cursing, self-loathing and substance abuse. As a teacher, I ask
the question: What have I done to deserve to be treated so badly in the classroom? (Bai et al.).
The question reveals the stress and trauma most teachers experienced in the school system. This
evidence was observed in the disrespectful manners with which some students treated my
participant and me during classes. I used Buddhism here, because this doctrine helps to explain
that our lives are subjected to some form of suffering. Using the Four Noble Truths of Buddhism
gives a spiritual understanding of this suffering. The First Noble Truth confirms that life is full of
suffering (Bai et al., 2018). The Second Noble Truth is that reality is not what we expect it to be,
and so we crave for a better life. The Third Noble Truth provides guidance and the Fourth Noble
Truth provides the necessary tools for self-preservation to handle the harshness of reality.
Therefore, I do not hide from the reality of how terrifying teaching is in an urban setting; instead,
I have accepted it and used the tools of mindfulness, meditation and my knowledge of Porges’
Polyvagal Theory to survive it. Using this cocktail of mindfulness, meditation and Polyvagal
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Theory, I worked on being happy and content despite disturbing incidents which have occurred.
Suffering and happiness are the paradoxes that co-exist to balance reality. Hence, I believe that
regardless of the problems in the classroom, there are quick and cost-effective solutions available
to teachers. This dissertation further discusses how an Integral Model of Mindfulness helps me to
see both the students’ social-emotional backgrounds and myself as a teacher in more
comprehensive and effective ways. I have also shown how Polyvagal Theory has helped me to
minimize stress on my physical and mental being.
New York City juvenile youth
To understand the nature of the students at the school, the reader needs to know their
backgrounds. Once the background of the students has been established, then one will really
have compassion and understanding for both the students and teachers in this environment. This
NYC public urban school is held in a juvenile detention facility under the control of the
Department of Youth and Family Services New York (DYFJ). According to The Correctional
Association of New York (2009 data), African-American and Latino youth comprise ninety-five
percent (95%) of the juveniles incarcerated, which are usually immigrants or children of
immigrants. White youth comprise only four percent (4%) of detainees. Most of the juvenile
delinquents are students under the age of eighteen who have committed some form of criminal
activity (violent, non-violent and low-level offenses). The nation’s juvenile system has been
criticized for its high rate of recidivism and in NYC. Therefore, the “Close to Home” (CTH)
program was created (this will be discussed later in this section).
The high rate of recidivism (re-arrest) is a major issue for the juvenile systems all over the
country. The youth authorities in Texas reported that recidivism rates were over seventy percent
(70 %) for parolees between 1998 and 2001 (Hubner, 2005). This was similar for students in
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New York City between 1991 and 1995, when seventy-five percent (75 %) of youth were rearrested (Wagner 2011). Lindsey Christ (2010) further added that “90 % of the city’s
incarcerated youth were re-arrested by the time they were twenty-eight (28) years old” (n .p.)
These high rates of re-arrest among the youth indicate that the juvenile penal system is more
punitive-oriented than rehabilitation-oriented. This is supported by other researchers: “[I]t is
painfully obvious that the punishment approach has failed to be successful and that rates of
recidivism have not been diminished despite the longer sentences” (Sheridan & Steele-Dadzie,
2005, p. 348). With the large sums of money allocated to NYC detention centers, more should
be done to stem the high rate of recidivism among the youth. One way the system decided to
decrease recidivism rate was to implement the “Close to Home” in NYC. However, the CTH
program has generated a whole new set of problems.
In the latter half of 2012, New York City Administration for Children’s under Services
State’s Juvenile Justice System initiated “Close to Home” (CTH). This was done in the name of
reform. This project was the “foster child” of both Governor Cuomo and Mayor Bloomberg. The
CTH was a collaborative effort between New York City and New York State and promises more
appropriate placements for New York City youth and improvement in the system as stated in the
document “New York City Administration for Children’s Services Close to Home: Plan for NonSecure Placement” (June 2012).
According to this proposal, New York City youth who are currently placed in the Office of
Children and Family Services (OCFS) limited-secure and non-secure facilities would move to
locations administered by the City. The OCFS would oversee the youth educational, mental
health, and other related services. While this seemed to be an excellent idea at the time, the major
players of the proposal did not foresee the problems that the program is currently experiencing.
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According to a report by the OCFS Offices of Close to Home Oversight and System
Improvement & Strategic Planning and Policy Development (March 2014), the problems
included the following: Intake and Assessment, Capacity to serve Females, Safety and Security,
Away Without Leave (AWOLS), and Behavioral Health.
“Intake and Assessment” referred to the fact that the agency took in huge numbers of youth
with a large array of problems ranging from mental/emotional problems, from intellectual
disabilities to sexual behaviors. The agency admitted that it did not have the capacity to match
these youth with the appropriate programs. Hence, some of these sexual and other delinquent
behaviors were displayed in the classroom and in the presence of youth with less severe cases,
which only serve to further traumatize students and teachers, making it challenging for
meaningful teaching and learning to take place.
Another problem listed was “Capacity to Serve Females.” The report revealed that the
agency was not able to adequately accommodate the increased number of female youth in some
of the programs, and hence there were an increased number of females who became AWOL or
ran away. These females usually end up in one of the secure facilities. The report added that
many of these female delinquents often have more significant behavioral and mental health
needs than their male counterparts, due to trauma they may have endured earlier in their lives.
Therefore, it was suggested that these female delinquents require gender-responsive methods and
interventions to ably address their needs. This was one reason it was speculated that female
teachers/staff usually have a far better relationship than male teachers/staff with these female
youth placed in secure facilities.
A third problem listed in the report was that of “Safety and Security.” The report indicated
that both secure and non-secure facilities faced challenges providing an environment with several
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disputes (Table 1), AWOLS, and incidents of illegal substances in the first six months. These are
ongoing issues in facilities. The physical altercations are associated with the various gangs that
the students are apparently affiliated with. All these problems listed posed many complications
for the teaching and learning process in the school. This is the reason I have adapted mindfulness
exercises and the knowledge gained in my doctoral program to survive teaching at this school.
Another serious problem faced by the agency stated in the report was that of AWOLS. Many
of the non-secure environments are close to the youth home communities; this proximity
promotes many advantages for contact and connection to community and family, hence the high
incidents of AWOLS as seen in table 1 below. Youth who go AWOL from non-secure sites are
usually caught within a few days of their absences and placed back in secure facilities. A case in
point is that recently a youth who had gone AWOL from one of the non-secure facilities and was
placed at the school informed his peers that he jumped out of a three-story building, injuring his
arms in order to hang out with some of his friends. However, he was caught within forty-eight
hours after he left.

Table 1 - The OCFS Offices of Close to Home Oversight and System Improvement & Strategic
Planning and Policy Development (March 2014) located at
http://www.ocfs.state.ny.us/main/rehab/close_to_home/CTH%20Year%201%2003%2011%2014.pdf
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Last, but not least of the problems outlined in the report, was that of “Behavioral Health.”
The agency declared that many of the youth in these facilities have been diagnosed with having
significant mental health issues such Attention Deficit Hyperactivity Disorder (ADHD),
depression and anxiety. The agency admitted that they struggled to provide corrective inventions
to help some of the youth with the problems outlined. Modeling mindfulness and compassion
have been an asset for me. Utilizing mindfulness activities could help to alleviate some the
anxieties faced by most of these students.
In addition to all the behavioral problems faced by these youth, there is the matter of the
court appearances the students have to attend while being held at the school. Consequently, while
in class, the youth are often preoccupied by their court cases and the potential negative
outcomes. Thus, the students display disruptive and violent behavior in the classroom, which
makes it extremely difficult for any meaningful teaching or learning to take place. Many of the
youth display behavioral problems such as destroying school property, constantly interrupting
classes, fighting, using foul language, spitting on individuals, and writing on the walls, to name a
few.
It is therefore not surprising that in this juvenile facility, teachers experience great difficulties
in maintaining and controlling discipline in the classroom because of the disruptive nature of the
youths’ behavior and low academic abilities. Teachers who teach in this juvenile facility have to
use ingenious and non-traditional classroom management strategies in order to get youth to
behave orderly, engage in class activities and learn the subject content. I strongly believe that
teachers who are teaching in juvenile facilities should use some form of mindfulness activities
before or after class in order to promote harmony and well-being for all parties involved.
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At the same time, the teachers who work under these traumatic conditions are
psychologically affected by these conditions. Staff workers and teachers exposed to stressful
situations and may internalize these disorders, and their behaviors could change. Studies have
shown that these individuals might suffer from Secondary Trauma Stress (STS).

THE CONNECTION BETWEEN THE STRESSFUL NATURE OF TEACHING AND
SECONDARY TRAUMA STRESS
Secondary Trauma Stress (STS) among teachers may be due to their daily interaction with the
traumatized juveniles they teach. Schanvia Hatcher et al. (2011) equates the symptoms of
Secondary Trauma Stress to that of a person who has suffered from Post-Traumatic Stress
Disorder (PTSD), like soldiers who have been on the battlefields during war. On NBC, the ITeam featured an investigative report of the operational procedures, at the juvenile center
(6/22/17). The report equated operations of the facility to a mini Rikers Island. The I-Team
showed a surveillance video highlighting a brawl among the youth, who were seen on camera
attacking each other and their counselors. Fortunately for me, this sort of aggressive mayhem
usually takes place more often in the halls than in the classrooms. However, there have been
occasions when this type of chaos does take place in classrooms.
Tobin explained that most urban classrooms he and colleagues studied were deemed to be
highly toxic environments for most teachers (Tobin, 2001). The teachers reported experiencing
intense emotions, which resulted in high blood pressure and pulse rate, in addition to decreased
percentages in the levels of oxygen in the blood. Many teachers, including myself, have
experienced similar emotional turmoil in the classroom. For example, one Friday in May the
school floor was in total chaos. The residents in the building appeared to be in a trance. The
entire day was filled with events of one kind or another. The first incident took place in the first
period of the school. There was an attack on a relatively new student. The rumors were that the
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student was very disrespectful to teachers and juvenile counselors, and was just plain nasty to
other residents. Hence, one resident decided that he was going to be the enforcer and decided to
teach this new resident some good old fashioned manners by attacking him. However, this did
not go down as planned, because one of his borough friends jumped into the fight to assist him.
This led to even more mayhem. Students love this kind of chaos, because it gives them more
opportunities to be disruptive. Therefore, during my first period class, I heard counselors calling
out a color code. The color codes are part of the Administration for Children Services’ (ACS)
Rapid Response Policy (RRP) which alerts other counselors to assist immediately when there is a
threat of immense danger to the individuals who are involved. The colors vary from white,
yellow, and grey to blue. Code yellow is the one that is used frequently, because this is when
there is a foreseen risk of someone being hurt or causing injury.
The pandemonium did not stop there. By second period there was another attempt by
residents from one class to stampede into my classroom in an effort to get to rival gang members.
My students were trying to rush out of my classroom to stampede/fight with those students as
well. It took several strong security officers and YDS to prevent the students from clashing with
each other. Luckily for me, the students from the class next to the anarchic classroom had just
been previously taken out for a bathroom break; otherwise it would have been even more
chaotic. Usually, I would not be in that vicinity at all. I was there because I was covering a class
for one of my colleagues who was absent for the day, a frequent occurrence at my site. It was not
surprising that I was doing coverage for another teacher due to the stressful nature of the facility.
This has contributed to the high incidence of teachers’ absenteeism during the school year. Most
teachers, including myself, often complain about mild symptoms of panic attack, exhaustion,
depression, and fear. At the time of the stampede, I was securely barricaded in one of the
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classrooms because I had nowhere else to escape to. Henceforth, I just had to wait for the drama
to unfold. The youth were restrained and taken back to their respective sections.
On another occasion, one January, I recall a few gang assaults in the building. I can vividly
recall two incidents, which erupted into mayhem in the classroom. During one of my classes, I
heard loud noises coming from the hallway. I figured out that there was a fight taking place
somewhere, because I heard screams, footsteps and thumping sounds. I could clearly deduce that
there was total chaos taking place in the hallway among students and juvenile counselors (JCs).
When the dust settled, it was reported that four middle school students had fled from their
classroom and attacked another student in the hallway; it was gang related. Another alleged gang
assault happened in the past, when a student broke his arm punching another student in the face.
This was the second time that this student had broken his arm due to assaulting another student.
Fortunately, as a teacher, I am rarely physically assaulted. Even without physical affliction, I
am still distressed when the youth hurt each other. Sadly, over time, teachers like me just become
“emotionally numb.” I find myself uninterested in knowing the names of the youth who were
involved or of the end results of a scuffle. This is part of what is called an avoidance symptom; I
tend to feel a sense of detachment from the youth during their ordeals. Avoidance may take the
form of me intentionally distancing me from the knowledge of criminal activities, a tool often
used as a coping mechanism (Schnavia Hatcher and colleagues, 2011). Or, if by chance, I find
out about crimes the youth committed, I do my best to refrain from using this knowledge (or
acknowledging it) in my lessons. Initially, the practice of mindfulness may not have immediate
effects but hopefully, through practice, all teachers will progressively display this in our
everyday lives. While I must admit that being mindful can be challenging, ultimately it has been
beneficial to my health, well-being, and job longevity.
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The narratives on the term “youth” are quite perplexing and have had various meanings,
depending on the authors. Nancy Lesko (2001) debunked some misconception constructs of the
earlier meanings of youth of being a biological life stage of a time of “storm and stress”
transiting on “becoming adult.” Mary Harlan (2006) questioned the meaning of youth as
“becoming,” because of the undertones of the term “becoming.” Harlan explains that this may
cause preconceived ideas about their lived experiences. However, for this dissertation I use the
word youth similarly to that of Michael Baizerman’s definition of “adolescence and adolescent,”
which describes it as “a sociocultural scientific group of individuals, aged from about twelve—
eighteen years, in all most modern societies and cultures” (1999, p. 438).
Schnavia Hatcher et al. (2011) analyzed survey responses from 118 Juvenile justice teachers
and staff. The survey included a Secondary Traumatic Stress Scale. Summary results showed
that 47% of the respondents were moderately traumatized, 27% were severely traumatized, and
7% were very severely traumatized. This study supports a claim that teachers like myself are
being afflicted with STS when exposed to traumatized students. The percentage of teachers
found suffering from STS in this study is not necessarily applicable to all Juvenile detention
facilities. Nevertheless, from my experience, this percentage is close enough to support the fact
that a significant percentage of teachers, more than we care to acknowledge, is suffering from
trauma, often in silence. Ironically, my colleagues and I often joke that going to classes is akin to
entering a war zone. Throughout the dissertation, this is explained and assessed as to why this is
so.
Nonetheless, it is not amusing when I realized that I was suffering from similar signs
associated with STS. Two of the symptoms include intrusion/re-experiencing symptoms and
arousal symptoms. Intrusion/re-experiencing symptoms manifest as recurrent and distressing

Elizabeth Baker

36

dreams connected to some traumatic event. Students have an abundance of strategies in their
toolbox to irritate teachers, one famous one being “turn-up time.” These aggressions include a
variety of assaults. One of my recollections was in the winter of 2014. A male student did not
want to go into my fourth period class for unknown reasons. He had strongly voiced this decision
to the JC. The students always try to have their own way with the teachers and the Juvenile
counselors, and on this occasion, the student had warned the Juvenile Counselors what would
happen if he was placed in the classroom.
Student: “I will turn it up, if you put me in the class, chairs and desks will be flying.” True to
his word he did as he said. As soon as he stepped inside the classroom, he flipped a table,
which hit a chair, and the chair hit me on my knee. I screamed in a shrieking, high pitched
voice….
Teacher Baker: “Boy what are you doing, you could have seriously injured me with your
nonsense?”
All sorts of scenarios raced through my mind. The chair could have hit me in my head, or I
could have lost an eye. Since I was not feeling any immense pain although my knee was a little
tender, I made the decision not to record the incident, as I thought the less paper trail the student
had, the better for him. Nevertheless, I did inform my assistant principal and the school
supervisor of the incident. Despite the minimal physical pain I was feeling, I was an emotional
wreck. The incident brought my mind back to when another teacher was hit in her eyes with a
book by a student during a fight several years ago. The teacher was given two weeks off for
medical treatment and recovery, and she had to start wearing glasses daily due to this incident.
I was not aware of intrusion/re-experiencing symptoms at the time, but I do recall that in the
past, whenever I was under stress, I started having flashbacks of a car accident I was involved in
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in 1997. In the car accident, I injured my neck, and while the physical pain is no longer an issue,
sadly I had recurring visions of the accident. Arousal symptoms, another sign of STS, include
persistent symptoms of anxiety or increased negative arousal. I have personally experienced
anxiety on numerous occasions. One example of when my anxiety occurs is when I sense that
there may be an impending altercation between students. During these episodes, my heart
palpitates at an extremely fast pace and sometimes I lose track of my thought process for a few
minutes. Whenever this occurs, I practice some deep breathing exercises. This usually works.
Nonetheless, the experience of those few minutes is usually stressful for me. In my seventeen
years of experience working in the facility I have been able to disguise my feelings during these
episodes. However, when I am physically attacked, which is rarely, it is then very difficult to
conceal my true feelings.
One mid-morning, while passing through the cafeteria, I was hit in the back with a grape by
an angry male student who claimed I told lies about him. This was an allegation which was quite
unfounded, because the student was never in any of my classes. During the cold seasons, I
sometimes go to the student’s cafeteria to partake in lunch. On this day one of the male students
decided to attack me. I am going to assume that when I entered the cafeteria, the student felt that
I was an easy target and decided to take out his frustration on me. This frustration was initiated
because the cafeteria staff did not give in to his demand for an extra serving of food. When I
entered the cafeteria, the youth said something to me, but because I did not know the student, I
ignored him. On my way out of the cafeteria, I felt the sharp pain in my back. When I turned
around, he was the only student visible eating grapes. I immediately went over to him and asked
why he had hit me with the fruit. He went wild. He shouted that I was a liar and that I only
wanted to get him in trouble. The supervisor at the time asked me to stop conversing with the
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student, because I was irritating him even more. Therefore, in addition to being physically hurt, I
was also mentally upset and my body’s physiology changed, because my heartbeat was very fast
and I was shaking as I stormed out of the cafeteria.
Approximately a year later, the said student returned to the facility and both of us
remembered the incident. However, neither he nor I mentioned it. During the student’s brief stay
during his second time in the facility, we talked, and he shared with me that he has never had a
“real” mother before, because he was in a group home, and so he has several foster mothers. This
explains his high levels of continued stress and irritation. Unfortunately, with his emotional
episodes and aggression, it is hardly unlikely he will leave the foster home any time soon.
Another similar incident happened to me a few months later, when a female student took it
upon herself to give me a water bath in the middle of class. The students were incorrectly placed
in the room where they wash and groom the students’ hair weekly. One troubled student got the
absurd idea that it would be amusing to turn on the pipe and use the hose to spray water in the
direction I was sitting, resulting in water saturation of the left side of my clothing. This really got
me extremely irritated and furious, but I took some deep breaths and left the room to calm myself
down, because I feared that if I had remained, I might have behaved in a manner that was
unbecoming of a teacher. These examples are just the tip of the iceberg of the numerous stories
that I will share of my trauma and recoveries as a teacher at the facility.
Other problems associated with the juvenile justice system are the issues of the transient
population and high rate of recidivism. These are discouraging for both teachers and youth.
Juvenile youth are held in Juvenile detention facilities until their legal proceedings are
completed. This is very frustrating for both teachers and youth because the lack of any lasting
bond adds to the difficulty in educating the youth who reside in the facility.
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Against the backdrop of the possibility of (STS) among teachers like myself due to our daily
interaction with the traumatized juveniles, the ordeals of teaching, and the physical set up of the
detention facility, “my secret” to survival is that I use mindfulness exercises and executing my
knowledge of integral theory, polyvagal theory and nitric oxide. In supporting the use of
authentic inquiry, as a teacher researcher, I felt it to be an ethical obligation to intervene to
improve the quality of life of the participants in their studies.
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CHAPTER 3

THE COPARTICIPANT AND RESEARCHER BACKGROUND
INFORMATION
This chapter highlights background information for both Jerry and me. Jerry’s information is
discussed first, followed by my autobiography. Jerry and I first met at my current urban school.
During his first month on the job, he displayed a friendly and enthusiastic attitude towards his
profession and colleagues. Because of his approachable disposition, it was an easy decision to
invite him to be a part of this hermeneutic phenomenological study to share our unique stories
about working together in an urban school environment. Therefore, it was not a surprise when
Jerry cheerfully accepted my offer to share his experiences working in school. Jerry’s
experiences are discussed in the first section of this dissertation.

CO-PARTICIPANT: JERRY
Jerry (pseudonym) and I are different in so many ways; however, when it comes to our teaching
experiences in an urban school located in the juvenile detention facility, we have many
similarities. The most obvious differences are our gender and race: he is a Caucasian male and I
am a Black female. We grew up in different geographical locations of the world. I grew up on
the island-state of Jamaica, while he was raised in continental USA, in Utah. While we both
smile continuously, personality-wise, I believe he is more conservative, shy and reserved. On the
other hand, I am very jovial and energetic. We both have similar religious beliefs, though our
religious sects are poles apart.
The information gathered from Jerry in the research came in different formats. We had oneon-one conversations before he left the faculty, participated in observations, exchanged emails,
and I was also given access to his article “Personality and Pedagogy: A Reflection on how my
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Big-Five Profile Affects my Teaching Practice.” This article addresses several salient questions
around personality and its influences on teachers’ practices and their job satisfaction. Jerry
suggested that his personal progress might be beneficial to his school and his students. He hopes
that others will replicate his methods in order to address their own personality and pedagogy.
Jerry’s reasons for being a teacher
Jerry suggested that his mother’s experience as a retired schoolteacher influenced his decision to
enter the teaching profession. My colleague grew up in Utah, in a strongly religious, Mormon
family. Therefore, he took the opportunity to leave his home at age eighteen and lived for two
years in Hong Kong, serving as a missionary and youth minister for his church. I can only
imagine how exciting and pleasant this experience must have been for Jerry. It was a golden
opportunity for him: instead of being at home stuck with mundane chores, he was traveling to
another continent to guide and educate people about the work of God and the Christian Church.
This endeavor took him into different realms and must have left him feeling like a gallant prince
sent on secret missions to change the world. While there must be life-threatening incidents
associated with these mission trips, I am strongly convinced that the missions created highly
motivated agents of change, one such being my co-researcher. Over the two years that my coresearcher worked at the detention facility, he demonstrated willingness to go the extra mile for
his students, no matter how frivolous the situation seemed to be. According to Jerry, his mother
encouraged him to work hard in school and to never shy away from the spotlight.
Educational background
Jerry portrayed himself as slightly neurotic (sensitive to negative emotions) and too agreeable for
his own good. He recalled that he started on the road to becoming a teacher in high school by
publishing class notes for his Japanese class. After Jerry returned from his missionary trip, he
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returned to Utah to complete his B.A., studying the Classics, rhetoric, and a little medical
science. He reported that he finally decided to become a teacher, and not pursue a medical
career, after volunteering at a hospital and seeing what it entailed. To enhance his teaching
career, he worked as a tutor, lab instructor, and teacher’s assistant during college. His first solo
classroom experience was being an English as a Second Learner (ESL) teacher in Mexico during
a summer internship program. Jerry revealed that during his time in Mexico, he experienced a
crisis of faith and sexual identity, which led him to depart from his early religious convictions.
Jerry lamented that living overseas and dealing with his personal and religious contradictions
overwhelmed him. Therefore, he sought counseling to overcome the stress and anxiety which
accompanied the conflicts he faced. He reported that through mindfulness training and
desensitization, he became less neurotic and developed coping mechanisms to deal with his
complications.
After completing his B.A. degree, Jerry taught in Taiwan for two years, and while in Taiwan
he met his life partner. Yearning to acquire more professional skills, he returned to the USA and
applied to the New York City Teaching Fellows Program at Brooklyn College, pursuing a
Master’s degree in Education. Since Jerry was a part of NYC Teaching Fellows, he was
interested in working at the juvenile facility. He applied, and they accepted him. He taught
science for two years (2016-2018) at the facility. After graduating from college and completing
two years working at the facility, he left what he experienced as an antagonistic environment and
returned to Taiwan, where he is teaching at a private academy. Jerry ruefully proclaimed that any
neuroticism he had left was “drained away” during his teaching sojourn at the detention facility.
However, he said that his “happy go lucky” personality had been worn away during his teaching
experience at the detention facility; notwithstanding, he admitted that he was still pleasant. He
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summarized his new personality as “less neurotic” and “salty” as shown in one of his final
papers. This analysis by my co-researcher broke my heart and reminded me of the importance of
mindful education to avert changes in personalities because of stress and suffering.
Jerry’s personality traits
The idea for the method inquiry came to him last summer, after finishing his first year of
teaching in New York City. He discovered Jordan B. Peterson, who is a clinical psychologist and
a professor in Toronto, and who quickly became a controversial internet popstar. Jordan and his
associates created a software based on the “Big Five personality scheme” which serves as a sort
of self-guided therapy. I should note that while Jerry agrees and subscribes to Peterson’s
personality theory, I believe that Peterson’s theory is controversial in many respects, particularly
for females attaining high quality jobs and equal pay. One of Peterson’s reasons for women
getting less pay is because of their agreeable personalities. According to Peterson, agreeable
people received less salary than disagreeable people for the same task. For him, women are more
agreeable, compassionate and polite than men. Peterson also asserts that “women deeply want
men who are competent and powerful” (Friedersdorf, 2018, n. p.). Like Richard Ryckman, I
agree that personality can be “thought of as a psychological construct” and it is difficult to group
people in a selected one, due to a prolific number of criteria (2008, p. 4). Since Jerry had become
interested in and, to some extent, bothered by the changes in his personality, he decided to try
using a program for analyzing his own personality. He purchased a professionally administered
personality assessment as well as the Self Authoring Suite, a set of guided autobiographical
programs for less than $30. Jerry’s paper records how he used these programs together with
research he had undertaken to explore his personality and set goals for improvement and
enhancement.
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Jerry felt that his personal progress might enhance his teaching skills. In addition, he
visualized that other teachers could replicate his methodologies in order to address their own
personality and pedagogy. Improvements in personality traits would certainly be beneficial for
students and teachers as well. While I was skeptical of this theory, Jerry felt that “The Big Five
Inventory” was a reliable theory to describe personality traits. In discussing “The Big Five
Inventory” with one of my committee members, Forbes, he noted that he doesn’t subscribe to
“The Big Five Inventory” or think it’s an accurate way to determine someone’s personality.
Forbes said that it’s not a matter of “personality” but of Jerry’s aversive social conditions. Jerry
further explained that the Big Five traits are: Openness guides intellect and creativity;
Conscientiousness controls orderliness and industriousness; Extraversion regulates enthusiasm
and assertiveness; Agreeableness involves politeness and compassion; and Neuroticism
encompasses withdrawal and volatility.
Jerry confessed that he never felt like his personality changed much until he began teaching
high school science in the detention center. He felt that these changes in his personality were due
to the nature of the juvenile detention center. Jerry referred to two studies in his paper. The first
was by Burcu Senler and Semra Sungur-Vural (2013), and they dealt with the teacher’s
performance. The second study was by Reza Pishghadam and Samaneh Sahebjam (2012), and
they addressed job satisfaction. Jerry concluded that extraversion and agreeableness are desirable
for teachers in both studies. Conscientiousness is desirable for job satisfaction but is mixed for
performance. Finally, he deduced that neuroticism seems to improve performance for the sake of
satisfaction, while openness prevents burnout but lowers performance (p. 4). Jerry posited this
idea of the connection between personality and job suitability. While I did not participate in any
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of the research on personalities and job suitability, I must agree with my colleague that certain
personalities seem better suited for specific careers.
To better understand his personality traits, Jerry completed a personality inventory at
Understandmyself.com and wrote a response to his results. In the second and third weeks, he
wrote a total of (18) eighteen journal entries on Selfauthoring.com, virtues and faults. For the
fourth week, he analyzed and reflected on his journal entries. For the Final Report, he wrote a
summary synthesizing his Understandmyself.com reaction and his Selfauthoring.com reflections.
He theorized that his “Big Five Profile” shows that his “agreeableness” was low,
“conscientiousness” moderately high, “extraversion” was high, “neuroticism” was low, and
“openness” was high. He declared that conscientiousness, extraversion, and openness were
expected from a casual estimation of his personality. He admits that his neuroticism had
decreased, but he was surprised that it was so low. The low score on agreeableness, however,
was the most shocking. It contradicted his original estimation of himself, but, on further
inspection, Jerry understood why he had become less agreeable. He attributed this to the
harshness of New York City’s culture and to working in the juvenile detention center. As Forbes
already mentioned before that it is not as a matter of “personality” but of his aversive social
conditions. Jerry shared that he knows that he is a good teacher, but teaching the youths in this
particular setting was taxing to his health and profession. He believes that he struggled despite
the various techniques he had implemented to maintain class control and to keep the students
focused.
Working with Jerry for two years, sometimes he would show his contempt towards the
students because of their blatant disrespectful attitudes toward him. However, I was not aware
that the students’ disruptive behavior was causing him to grieve, and he was suffering in silence.
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Jerry would have been an ideal candidate to benefit from Malgorzata Powietrzynska and Linda
Noble’s Mindfulness-Based Interventions (MBIs) program at Brooklyn College (2018). The pair
argued that teachers’ knowledge of MBIs would equip them to handle impending
ordeals/pressures in the teaching profession. Teacher colleges are the ideal institutions to teach
MBIs because of the well-known concept that “prevention is better than the cure” and that it’s
preferable to be “proactive instead of reactive.” MBIs give new teachers like Jerry a fighting
chance to remain in the profession, along with other factors.
Jerry’s stories
Jerry recalled that the most distressing incidents occurred within the first six months of his time
at the facility. This is not unusual, because most new teachers will use the first year of their
teaching experience to determine whether to remain in the profession. Many new teachers may
feel anxious, lack proper support and may not be equipped to deal with students’ academic and
behavioral problems. Dias-Lacy and Guirguis (2017) added that educators such as DarlingHammond and others have stated that teacher attrition can be attributed to the different teachers’
preparation methods. I can attest to this, because currently, some of my student-teachers
complained that they feel that they are not being adequately prepared to meet the challenges
presented by their students due to their college instructors’ lack of public-school experience.
Additionally, the fact that Jerry was a white teacher from Utah teaching students of color
may well have been one reason for some ordeals he faced while at the facility. Yes, I have had
problems with some students, but the incidents Jerry encountered were different. These problems
between Jerry and students may have resulted from the cultural gaps between him and the
students. Jerry knows that most of the students are not from a similar upbringing to his. While
Jerry put out a gallant effort to work with the students, I think based on his cultural mismatch
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with that of his students, he found it difficult to tolerate their appalling behaviors. However, Jerry
confessed that after the initial first year, he had developed strategies to deal with the more
common situations he faced daily.
Students-to-teacher pressuring/bullying and students-to-teacher verbal abuse
One of Jerry’s first incidents took place in the fall of 2016. This was his second month on the
job. He reported that when the students entered the classroom, one student immediately
displayed resistant behavior by lying across the chairs, using them as a sleeping platform. The
student had no interest in participating in the class activities, because his only intention was to
commandeer Jerry’s laptop. As soon as the opportunity presented itself the kid snatched the
laptop and personnel had to be called inside the classroom to retrieve the laptop from the student.
The students have this notion that if the teachers’ resources such as the laptop are taken away or
destroyed, then there could be no class. However, it is always a rude awakening for many of our
students when teachers are still able to carry on with the class despite not having the laptops. We
automatically switch to our creative mode and complete the job. Jerry confessed that during his
first year at the facility, he would give in to pressure from the students on a few occasions to use
his laptop in their favor. Unlike his first year, in his second year, Jerry was much different
because, at this point, he was more prepared and utilized techniques to compromise or simply
say “no” to the students’ requests.
Less than a month later, Jerry’s laptop was the cause of another disruption in the class. Jerry
stated that at the beginning of class, only one student was initially present. After eight minutes,
they brought three other students into the classroom and at that moment the Juvenile counselor
on duty changed shift. One student immediately approached Jerry and dictated the agenda for the
class. He demanded that the class would not work unless they listened to music.
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Teacher Jerry: “Student, please sit down.” However, the student would not comply.
Student M: “If you don’t let us put some music on your computer, I’m going to slap you.
Rough you up, you know what I’m sayin’?”
Teacher Jerry: “Is that a threat? Threats have to be reported.”
Student M responded: “Yes, that’s a threat. Report me, it’s my last day.”
Jerry then addressed the counselor, “Student M needs to be taken out and counseled
immediately.” While this conversation was taking place, Student M attempted to seize
Jerry’s laptop which was in the corner. Jerry had to turn off his laptop in order to prevent
the student from gaining access to it.
When the student realized that he no longer had access to the laptop, he grabbed Jerry’s bag
which was inside the cupboard under the platform on which the computer rests. The student, in
retaliation, emptied all the contents from the bag and distributed them to his classmates. The
items included several cough-drops and sharpie markers. The second student who received the
sharpie markers refused to give them back, even though Jerry had asked him three times to return
them. The markers were only returned to the teacher after the counselor became physically
involved. Of course, this only frustrated Student M more. He then took the computer (which was
closed, powered-off, and locked) from the corner and tried to break into the system. Jerry logged
out of the system so that the students were able to access the computer through the student login.
At this point, neither the teacher nor the counselor could control the class, and Jerry, fearing for
his safety, decided that it was best that he gathered his remaining materials and vacated the
classroom. After leaving the classroom, Jerry alerted the administration of what had taken place.
A year later in October 2017 Jerry experienced a similar incident while covering a
colleague’s class: another case of absenteeism. He was covering a 2nd period coverage with
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students whom he had never met before. When they entered the classroom, student A approached
him.
Student A: “Who is this nigger? What is he doing here?”
Teacher Jerry: “I’m Mr. J. I’m covering for teacher X.”
Student A: “Oh. Then give me your computer.”
Teacher Jerry: “Sorry, no.”
Student A: “Why the f**k not?”
Teacher Jerry: “I don’t do that.”
Student A: “If you’re not going to let me use the computer, you might as well leave right
now.”
Teacher Jerry: “I’ve got a class to teach.”
Student A: “You better leave or I’m going to take your face off.”
At this point, Jerry turned to the J.C. seeking an intervention. The J.C. told the student to
sit down. However, the gentle command to the student did little to stop the insults and threats
hurled at Jerry.
Student A: “I’m going to slap you if you don’t stop talking.” “I want to snuff you so bad right
now.” “Stop acting like you’re our teacher! You can buff this d- -k.” That was among other
insults and slurs.
Jerry revealed that even though two individuals (the J.C. and the school guidance counselor),
intervened during the verbal assaults on him, they were unable to settle the student down enough
to have a rational conversation with him. These unfortunate incidents are extremely stressful and
painful for any teacher to endure, regardless of whether you are a veteran or a novice teacher.
Then again, we have some special students who are going through turmoil as a result of being
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incarcerated and fearing their upcoming sentencing. Sadly, some students resort to negative
behaviors toward anyone within their proximity. Regrettably, teachers working in the juvenile
facilities are in the line of fire and they are the ones who get the backlash of students’ hostility
and anger.
Notably, most incidents are addressed by both agencies (Department of Education and
partner agency). In extreme cases we suspend students from school for specific days. However, a
few of the students enjoy this form of punishment because they do not want to attend classes.
Before and after suspension, we conference the students about their behaviors. During the
meetings we give students the opportunity to discuss the reason(s) for their actions, and they may
also propose measures for how they can improve their behaviors. After consultations among
students, teachers and counselors, we create behavioral contracts for students to sign and adhere
to. Unfortunately, due to the nature of the facility, the students often find it difficult to abide by
the said contract. Thus, the negative behavior continues for some students.
I must share that we also have success stories. For example, one student who had special
accommodations on his Individual Learning Plan (ILP) alerted us about them. He had recently
arrived in the facility and so most teachers were not aware of this information. Therefore, in the
first two days of classes, he would often get up out of his seat during the lesson and walk around
the classroom and engage other students. This behavior is not sanctioned by our partner agency
because of fear that the students only leave their seats to start problems with other students. This
action also disrupts the rhythm of the lessons. However, by the third day both the teachers and
counselors set up a forum to address the student’s actions of constant movement and fidgeting.
During the conference, the student alerted us of his modifications. After consultations with the
student’s past counselor and examining his school records, we realized that the student had
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modifications of taking frequent breaks during class. Therefore, we worked out an action plan for
the student to follow, where he could get up every twenty minutes and walk quietly at the back
of class. We have had female students who were allowed to take breaks and color. This
agreement worked out fantastically for both the students and teachers. In other cases where there
have been altercations between students, one solution was to remove the student permanently
from the class. There is also the Missouri Model, which is a reform that was adopted by the
agency (this is discussed in further detail in chapter four).
The end of Jerry’s teaching experience at the juvenile facility
After Jerry completed two years of teaching, he felt that it was time to move on to another
adventure. He reported that the constant interference with teaching caused his classes to be
severely subpar. One of his reasons for leaving school was because he felt that he had learned
most of what he could as a teacher; his craft could not improve by staying there. This proved to
be true, as he subsequently developed many new skills at his new school where the environment
and school culture supported a more traditional approach (at our school, the ability to do
assessments, homework, projects, and class activities was crippled). Nevertheless, he learned grit
and self-control in ways he does not think that he could have learned anywhere else but at the
school. He specified that overall, the high rate of incidents at the school resulted in good teachers
failing to meet their academic targets within a narrow scope.
In addition, he lamented that usually incidents were left unresolved. For the big ones,
administration was very supportive, even when it might have been the teacher at fault. Often, the
vice-principal was the first person to whom he turned for support during the troublesome times.
Jerry thought that one reason why he chose to simply “grin and bear it” was because the students
were transient (I am not sure of the statistics, but two-three months seemed to be the common
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turn-over rate). Therefore, he felt that he could either try or tackle a given student’s emotional
problems, or he could wait a week and see if the student would be gone. One thing he would tell
himself after a particularly harrowing class was, “I only have to deal with him for an hour a day
for the next few weeks…he has to live with himself forever.” For him that was a coping
mechanism. However, I felt that was not the best way to think about the students under these
circumstances. Unfortunately, we cannot help all the students under our care. We cannot change
where the students live, nor can we change their parents. Nonetheless, as teachers we should do
our best to teach traumatized students how to cope with stress. We should hope that learning how
to cope with stress will help them change their outlook on life, overcome behavioral issues, make
better choices as they get older, and ultimately become good stewards of the world. Throughout
parts of this dissertation I discuss both modelling and teaching mindful techniques to the
students.
Jerry’s rationale was that the source of many of the incidents originated at an earlier time in
the students’ lives. To resolve a student’s conditioned manner of bullying people or speaking
coarsely to women was beyond him in so many ways. He was mostly satisfied with the way that
teachers were protected by school and facility protocols. But he cared about fixing the source of
a problem and he felt that, in general, the course of actions taken did not address the root of the
problem. The incidents that interfered with his day-day performance were caused by students in
need of social rehabilitation. He felt that the students were often denied an opportunity to reform
due to several factors, which he did not feel qualified to elaborate on, except to say that
antisocial behavior was allowed and sometimes encouraged by a lack of consistency from ACS.
As mentioned later in chapter four, the agency has implemented reforms such as the Missouri
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Model for juvenile facilities and others. However, I must agree with Jerry that many factors have
prevented the reforms to accurately affect immediate changes to our transient population.

THE REMEDIES FOR JERRY
Teaching in a highly stressful environment, such as a juvenile detention center with traumatized
youth, is a challenging experience for anyone including Jerry and me. In paraphrasing, Jerry felt
he was powerless and had no defense in solving some problems he had encountered with the
students. He reported that he would just “grin and bear it” indicating that he had given up.
Further up in the research he mentioned that he had health issues. Therefore, for Jerry to flourish
and sustain a healthy lifestyle in the teaching profession, I prescribe mindful practices, for
example, doing Samatha meditation, doing yoga with Pranayama breathing, and understanding
the nature of polyvagal theory and the impact of nitric oxide (or the lack of it) on the brain.
It is worth mentioning that I chose an individualistic coping strategy, with the intention that
over time it would address the needs of the students. My focus in this dissertation is solely on
teachers’ wellness; my IRB application did not include students’ knowledge or input in the
study. However, the teaching and learning process intricately links teachers and students.
Teachers and students are symbiotic, one cannot exist without the other. Therefore, empowering
teachers means empowering students. Hence, ultimately students will benefit from teachers using
these individualistic coping strategies. Teachers trained in mindfulness, and with the knowledge
of Integral and Polyvagal theories will create ripple effects—students embrace and mimic
positive behaviors modelled by teachers. It is my aspiration that teachers exercise their agencies
(e.g., self-mastery and self-efficacy) successfully, by carrying out their jobs with love and
kindness, with the hope to counteract the students’ negative behaviors. This would compel the
students to act with compassion to everyone they meet (Kegan’s world-centric stage).
Ultimately, the positive actions by both teachers and students will change the social structure and
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culture of the school leading to “generational changes.” Researchers have found that a positive
caring attitude toward others will lead to well-being of those individuals (Hobfoll et al., 2002, p.
365). This statement reinforces that acting kindly will not only influence others positively, but
will also contribute to our overall well-being. That is my ultimate goal.
According to Pamojjo (2013), for Jerry to get relief from his mind and body suffering, he
needs to let go of any attachment to the body and mind. He states that “when we love and cherish
the body and mind, then the cause of suffering occurs” (p. 18). Hence, we suffer from our desire
for the school-day to end due to the stress and emotional turmoil we endure during the school
day. He asserted that as long as there are wants, the mind will be restless. To me, suffering
means the stress of dealing with special needs students, and the frustration of not being able to
assist the students due to agency policies and regulations. As a teacher I feel helpless when
certain unexpected events occur. The suffering for teachers is the feeling of our limited power to
help the students with certain needs, such as economic and family issues. Pain continues because
we so badly want to help but do not have the resources to do so. Therefore, Jerry must be aware
of what causes his suffering and the only way to end this suffering is following the “Noble Path.”
This includes the right path—“right understanding, right thought, right speech, right actions,
right livelihood, right concentration, and right mindfulness” (p. 23). The rights listed here are
purely from an ethical standpoint. It is human nature to act civilized to each other, although we
might have some exceptions. Doing the right thing cuts across religious and spiritual customs.
Exercising basic human rights differentiates us from the other animal kingdoms.
The word “right” implies doing ethical/moral action. There is “Right Understanding,” also
called the right view (Insight Meditation Center, 2020). Irrespective of whether you believe in
Buddhism, this statement implies that we can be compassionate, happy, loving, and peaceful
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regardless of the circumstances. Thus, this practice is to reach a space where the mind is free of
craving, animosity, and misconceptions. The “Right Thought” teaches us to view things with a
calm mind and forget past negativities. As teachers, we should refrain from getting angry and
create a harmonious class environment. “Right Speech” should be words that are truthful but not
insensitive to others’ feelings. Be kind with your words. Students need to hear positive
encouragement. “Right Livelihood” means being a responsible teacher and being accountable for
our actions. “Right Concentration prepares the mind for deep understanding and profound letting
go” (Insight Meditation Center, n. p.). “Right Mindfulness” means being in the present and
paying special attention to the needs of all the students in my class.
The practice of Samatha, a mindful meditation under Buddhism, has shown me how to ease
suffering. Stress and frustration are negative energies and can be avoided through the use of a
technique like Samatha meditation. This simple meditation technique focuses entirely on one’s
breath and can be beneficial to everyone. The power and benefits that came from this meditation
technique have changed my life. The more I practiced this meditation in a quiet place, the more I
became calm and pleased with my performances at work. Samatha involves focusing on a
specific object for a period of time. The object could be your breath, a mantra, a scripture, or any
number of things. I usually focus on my breath, and in doing so I am able to steady my busy
mind. While Samatha meditation is common in the Buddhist religion, one does not need to be a
Buddhist to participate in it. Knowledge of Samatha and Pranayama meditations would be
instrumental to Jerry’s health and job security.
Some yoga practices are associated with mindfulness, because they support different types of
breathing techniques. However, I think Jerry will not only enjoy Pranayama breathing (alternate
nostril breathing), but he will reap the benefits by being in the present, which promotes
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relaxation and energizes the body. If Jerry practiced this breathing, he would likely be more
relaxed, and therefore there is a higher probability that he would be more tolerant, understanding
and compassionate. Other benefits include curing headaches, anxiety, and depression. To execute
one type of Pranayama breathing, Jerry needs to find a comfortable sitting position with his back
nice and tall. The technique calls for the use of the index finger, ring finger, and thumb. Using
the thumb on the right-hand, block the right nostril and inhale through the left nostril only, using
long deep breathing and keeping the mouth shut. Use the index and ring fingers on the right hand
to block the left nostril, exhale through the right nostril. The simple pattern is:
Inhale left
Exhale right, Inhale right
Exhale left, Inhale left
Exhale right, Inhale right
Exhale left
Polyvagal Theory explains the role of the autonomic nervous system and its function in
influencing the central nervous system in easing stress and regulating emotion. Knowledge of
Polyvagal Theory is important to help Jerry understand what happens to his body during stressful
encounters. Polyvagal Theory regulates the body’s nervous system and reacts when there is
perceived danger, and the body adjusts accordingly. Hence, when Jerry finds himself in stressful
situations, he will feel his stomach drop, an increase in his heart rate and sweating. These stressrelated actions stimulate the sympathetic nervous system, and he sees the danger sign which
triggers the fight/flight (mobilization) and/or freeze (immobilization) mode. When these modes
are triggered, Jerry speaks in a monotone, not able to listen, and displays a flat facial expression.
Pranayama breathing switches off the stimulated sympathetic nervous system and switches on
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the parasympathetic system which is calming, resolving in social engagement. It helps to cleanse
the body by improving blood flow throughout the body and increasing the oxygen level to the
brain (Malinski, 2000).
In applying mindful techniques, Jerry would most likely lead a serene and sustained lifestyle
while in the teaching profession. By incorporating mindfulness, both inside and outside the
classrooms, he might minimize some of the suffering and stress encountered in the classroom.

RESEARCHER: ELIZABETH
My story begins on the beautiful island of Jamaica, while my colleague, Jerry’s story started in
the “rugged red rock, alpine lakes” of Utah, as mentioned before. While both of us are educators,
our backgrounds are totally different, and we certainly have different teaching styles/points of
view as to the best strategies to engage our student population. I use the method of storytelling to
highlight my history because, according to Catherine Ramsdell (2011), “stories are a
fundamental and primary form of communication, and without them, we would lose an important
way to teach our children, to train our employees, to sell our products, and to make information
memorable to those of any age” (p. 270). This strategy fits in my role as a social studies teacher
and was ingrained in my social upbringing on the island. As children growing on the island, we
are encouraged to tell stories. Likewise, throughout the dissertation, I have described my stories,
the way I see them. My stories resemble John Van Maanen’s (1988) impressionistic tales, which
set in motion impressions and bring together personality and social consciousness (Uleman &
Kressel, 2013). Van Maanen developed his concept of impressionistic tales from the late 1800s
impressionist paintings. Jerry, a science teacher, uses traditional teaching strategies such as
inquiry-based instruction, which encourages students to become more independent learners. We
deem this strategy one of the best ones for engaging students in math and science subjects.
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Jamaica, originally called “Xaymaca” by the natives Tainos due to its lush vegetation and an
abundance of fresh water, is the third largest island in the Caribbean and is part of the Greater
Antilles archipelago. It is surrounded by the Caribbean Sea, has a total area of 4,240 square miles
(10,990 sq. km), and is located close to the island of Cuba to the south and west of the island of
Hispaniola, which includes the Dominican Republic and Haiti. Jamaica’s culture is influenced
both by Britain and Africa (Ghana and Nigeria to be specific). Hence, the country’s official
language is English, with a patois dialect which came from the infusion of both the British and
African languages. Our educational system is considered the “cornerstone” of the island’s
economy; an educated/literate workforce builds a stable nation.
I was educated in Jamaica, under the archaic British system, where it is teacher-dominated
and student-overshadowed. This concept fits into Paulo Freire’s banking method, where many
teachers see the students as empty vessels (McLaren & Leonard, 1993). This method, according
to Freire, reflects an oppressed society. Freire criticized his practices as an educator in Brazil.
Freire examined the oppression model of the teacher and student relationship, and reported
that in this model, the teacher was the subject and the student was the object in the learning
process. Freire referred to this as the “banking concept.” The teacher is well educated, while they
view the students as ignorant. Freire said that this” banking concept” is a mirror of an oppressive
society. Hence, Freire proposed a shift from lecturing to problem-solving strategies and content.
Freire further elaborated that the education process should not be centered on the teacher but the
students (Schugurensky, 1998). Currently, Jamaica’s educational system still struggles with this
oppressive model.
The educational system of Jamaica is divided into five main parts: early childhood, primary,
secondary, advanced secondary, and tertiary. Early childhood begins at age three, primary
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education ranges from age six to age eleven, and secondary schooling begins at age twelve and
continues until age seventeen, where students are prepared for Caribbean Examination Council
(CXC). The CXC replaced the British GCE's or General Certificate of Education. Primary
education is compulsory and free in Jamaica; after age twelve, education is optional. While there
are private schools in Jamaica, most of the children attend public schools (of which I am a
product). I was privileged to have received a comprehensive educational background from
primary to tertiary due to my parents’ priorities. My father believed in the power of education for
his five children, for us to have solid and rewarding careers. My father had a big influence over
my personality and professional career. It is unfortunate that both my mother and father died just
before I graduated. In my father’s latter days before his death it saddens me that he was
constantly wandering and was unable to sit still to read one of his favorite books, watch politics
on the television, or participate in heated political debates with anyone in his surroundings. His
thirst for knowledge was disrupted by Alzheimer’s, an incurable disease. What was even worse
was that we had to put my father in a nursing home during the few last months of his life because
the disease had degraded his brain. After reading Amy Goods’ (2015) article on “The Possibility
of Play,” I understand her agony of watching a loved-one slip away right in front of your eyes. I
shared a similar experience with her in the case of her father losing his memories due to
Alzheimer’s. Indeed, my father was able to access his long-term memory. But sadly, he had little
or no short-term memory. When I last visited him in Jamaica at the nursing home, he called me
by my youngest sister’s name. This broke my heart even further because I thought we had a
special bond. In his defense, my dad was quick to point out that he did not have on his glasses,
which was amusing because, since the onset of the illness, he had stopped wearing them. During
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one of our many conversations about his family members, my father was able to recall his
mother’s name, his aunts’ and uncles’ names and his siblings’ names.
The idea of play seems like such a childish concept; nevertheless, this involuntary activity
may contribute to making an ailing person, even someone with dementia, much happier.
According to Stephen Demanchick, Nancy Cochran, and Jeff Cochran (2003) "Play is part and
parcel of the human experience, its absence signals a lesser quality of life" (p. 49). Dottie WardWimmer (2002) added that “Play, joy, and spontaneity are rooted in all of our hearts,” and
therefore it can assist adults by promoting different coping skills when they must live in the real
world (p. 1). Although I was not able to reconstruct my father’s reality with his past life, during
our last encounter, while we were together, I felt he was very happy while watching his
grandchildren play around him. He was unable to identify his own grandchildren during this
time, because he would intermittently ask me who those children were. I remember as I watched
him, I saw tear drops in his eyes. He was a little embarrassed about this, because he jokingly
blamed the dust in the air to activate “his allergies to act up.” As a child, I only saw my father
cry once, and it was at the passing of his stepfather in 1997. My father considered himself to be a
“macho-man,” who does not show emotions in a manner that he thought portrayed him as weak
or helpless. This was one characteristic which I am positive that I have inherited from my father.
However, my conclusion was that my father was thrilled to have us around, and he enjoyed
seeing and hearing his grandkids play. I can attest that play made a difference in his life during
the last time I saw him before his passing. “Play with the kindest of intentions has the possibility
to make all participants a little happier for having participated” (Goods, 2015, p. 265). I really
miss my father’s booming voice calling me “sis”—his famous nickname for his female
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counterparts with whom he argued. However, I still have the memories we shared before he
died.
I remember happily looking through the window waiting to see my belligerent father walking
up to the front door during my earlier years. While my mother was the love of my life and the
chief of the house, my father and I had a personal bond due to our inquisitive minds. We loved to
converse and question the unknown. I recall spending hours with my father debating topics such
as the different leadership qualities of Malcom X and Martin Luther King, or other political
issues. He was also quite fond of the late Nelson Mandela, Michael Manley and Marcus Garvey.
He particularly took interest in leaders who went against the status quo. It was obvious that my
father, a former Jamaican construction worker, was excited to discuss both local and foreign
affairs, which may have contributed to my inquisitive nature. Later in my life, I realized that my
curious mind, which I had inherited from my father, got me into a lot of trouble with some of my
teachers. I questioned much of what my teachers taught us. My parents did not leave us with any
material inheritance. However, they left us with a yearning for new knowledge and to attempt
any challenge that may come our way. I surmise that my thirst for more knowledge led me to the
great teaching profession and ultimately to become a teacher-researcher.
Growing up on the island was quite exciting for me, although I did not appreciate it until I
came to live in the USA. While growing up in Jamaica, I fantasized living in the States—New
York City to be exact. The main reason for these dreams was likely the mass media glamorizing
the American type of lifestyle—including depictions of children hanging out at the mall,
drinking soda pop or playing in the snow. How I yearned to be rolling in the white cold snow as
a child. It was only upon arriving in the USA and experiencing my first winter storm that I
realized how wonderful it was growing up in the tropics. There was much to enjoy, and now I
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miss living in Jamaica—for example, enjoying sunshine all year round and watching and hearing
the birds sing all day long. I took for granted such phenomena as seeing the metamorphosis of a
lonely caterpillar into a beautiful butterfly or the evergreen trees with brightly colored flowers
lined around them.
Educational background
My primary education occurred in a school located in an upscale neighborhood juxtaposed with a
poorer neighborhood in which I lived. This spatial geographic settlement pattern is common in
many urban cities because of the symbiotic relationship between both poor and more affluent
families because they usually benefit from the presence of, and interaction with, each other. Joe
Cortright (2016) explains that residents living in public housing projects close to wealthy
neighborhoods enjoy better quality-of-life than those living in low-income neighborhoods.
Although there are studies pointing to one negative aspect of these mixed communities such
as increased crime (Pugh, 2011), this was not a problem for me. Yes, there were crimes in my
community; however, it did not prevent me from enjoying my early childhood days in
Jamaica. It gave me great pleasure to travel through my school environs daily. This gave me
hope that one day I would also live in a similarly affluent neighborhood. My most pleasurable
experience while walking home from primary school, was collecting the mangoes the neighbors
would leave for school children on top of their columns if they had one, or in a box in the front
of their home. This kind gesture was done because the neighbors feared that the students would
attempt to get the mangoes by throwing stones up into the trees and possibly damage their
property during the process. Damage had occurred previously in this way, so the neighbors were
engaging in preventive measures.
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During my primary school days, the students were given recess and lunch breaks. These
breaks were primarily used for playing with other children. Of course, this involved some ball
games. When we returned to classes the teachers would gently ask us to sit away from them
because of our noxious smell as a result of all the playing. When we got home the playing
continued until it was time for bed. At times, I wish I could go back in time to relive those
moments. This would also recapture my mother coming home from the market with a basket on
her head filled with exotic food and other produce. Oh, we were not short of sunshine and lively
activities to occupy our time. For so many years I have failed to acknowledge the power of the
sunlight as one of the main reasons for rarely getting ill as a child. The scientific reason has to do
with the absorption of the sunlight on the bare skin helping the body to produce vitamin D,
which helps to regulate the immune system.
Life in Jamaica during my earlier years did not seem satisfying, especially residing in the
inner city. I do understand that times have changed for the new generation. For example, there is
the invention of video games, which have both positive and negative sides. Most of these tech
games, in my opinion, have limited outdoor physical interactions with other human beings,
causing a decline in social connection and lack of sunlight exposure. Not all agree with me, like
Rebecca Pleasant and Albert Ritzhaupt (2014), who point to the fact that video “games provide
interests in new domains and inspire design”(p. 81). For them, these games can empower
students to take more interest in discovering new topics studied in school. However, for me
(excuse my bias), I believe that irrespective of these new developments, growing up in the
tropics and playing outdoor games is a much healthier and happier lifestyle compared to some
students’ lifestyles of playing video games indoors. Gabriela Bento and Gisela Dias note that
“While playing outside, children benefit from being exposed to sunlight, natural elements, and

Elizabeth Baker

64

open air, which contributes to bone development, stronger immune system and physical activity”
(2017, p. 1).
My secondary education was in a technical school, and this brought me back to reality. The
school was in the heart of Jamaica’s capital city, Kingston’s urban slums. This experience allows
me to understand some of my students’ living conditions, especially those who live in the center
of the city’s urban ghettos. My secondary school is in the middle of the inner city. The area is a
mixture of maintained buildings, dilapidated buildings, and shacks. The maintained buildings
were occupied by various business enterprises and housing complexes. On the other hand, the
dilapidated buildings hosted various illegal activities such as selling drugs and soliciting sexual
services. The shacks provided make-shift homes for squatters. The neighborhood was bursting at
the seams with petty hagglers retailing items such as fruits and vegetables, clothing recovered
and recycled from the nearby landfill, and small household items. While I am not engaged in
mechanical engineering, my career choice after I completed high school, I still apply some of
these technical skills in my current profession as a teacher and life-long learner.
My reasons for teaching
Reminiscing, I conclude that teaching was always in my destiny, as I grew up in a home where
education was revered and encouraged by my parents. My father was an exceptional teacher in
his own right. During his lunch breaks on the construction site, he would inform his coworkers
on the social ills of the country. My father would also advocate on behalf of the oppressed. He
would intervene if he perceived that one person was taking advantage of another. In the
community, my father was one of the first people I know to raise the alarm against colorism and
social class abuse.
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Historically, my first official teaching experience began at the Mico Teachers’ College,
Jamaica, West Indies, where I obtained my teaching diploma in Secondary Education, majoring
in Physical Geography. Before I received my teaching diploma, I completed a four-month
teaching practice at one of the local high schools in Kingston. This gave me a snapshot of what
to expect from the teaching profession. Immediately after Teachers’ College, I taught for two
years at a high school located in the rural region of Jamaica and it was a very positive
experience. It was during this period that I further developed a deeper love and appreciation for
teaching and academia. This motivated me to pursue a bachelor’s degree in Geography, and
later, a master’s degree in Natural Resources Management at the University of the West Indies.
My teaching experience, presentation skills, and a degree in Geography all led to a career
change, and I ventured into the field of environmental management. I held the position of
Environmental Officer/Educator at the National Environment and Planning Agency (NEPA) for
five years. NEPA is the government of Jamaica’s agency responsible for natural resource
management and physical/spatial planning. This involved developing and implementing
environmental policies in order to promote sustainable development throughout Jamaica. While
working at NEPA, I acquired extensive knowledge in Conservation & Protection, Environmental
Management, Spatial Planning and Policy and Research. In addition, I benefited from national
and international environmental management training programs. The international program was
conducted in two phases. The first phase was administered in Sweden (LIFE Academy) for a
period of five weeks. The second phase of the training was completed a year later in Costa Rica
for two weeks.

COMING TO THE GREAT AMERICA
In 2003, I had an opportunity to relocate to the United States under the NYC Department of
Education International Teachers’ Program, because of the teacher shortage New York City was
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facing at the time for the last twenty years. The New York City Independent Budget Office
(2014) reports that, “of the nearly 9,000 teachers hired in 2000-2001, 41 percent had quit the
school system within three years” (p. 1). Hence, between 2001-2003, the NYC Board of
Education had to recruit hundreds of international teachers, because certified teachers in the state
did not want to teach in the city’s lowest performing schools. At that time, the city only had 44%
of certified teachers in these schools. To recruit new teachers from Canada and the West Indies,
the NYC Department of Education spent $8 million on a national advertising campaign and held
more job fairs specifically for low performing schools (Abby Goodnough, 2001).
Coming to the USA was both an exciting and an intimidating experience for me. My father
did not support my relocation. He viewed the USA as a harsh and difficult place for Black
people. The injustice and deaths of Blacks over the past seventeen years I’ve lived here have
proven him correct. Nonetheless, at the time, I disagreed and embraced the new adventure and a
new kind of happiness. My then-self had no idea of the immense suffering I would encounter
before I was exposed to mindful meditation practices, Integral Theory and Polyvagal Theory.
The thought of a new adventure created the feeling of excitement that I was coming to
explore somewhere completely new. It felt intimidating because I was leaving most of my family
and friends to start a new life in a totally new country that was so different from my homeland in
so many ways. It had a different culture, politics, economy, philosophy and climate. However,
NYC with its unique ethnic and social composition, attracts many new immigrants like me to the
city. Paradoxically, I thought the temperate climate of the city would be the most intimidating
element for me, until I was placed in a juvenile detention facility located in Brooklyn, NYC.
Like other West Indian immigrants before me, I also wanted to make my mark on this
magnificent city. John Walter (2008) in his article “West Indian Immigrants: Those Arrogant
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Bastards” supports claims highlighting the important roles West Indian immigrants have played
in influencing the social and cultural fibers of this mega city. Most of the West Indians who
migrated to NYC moved into existing Black communities in the 90s, such as northeast Bronx,
Crown Heights, East Flatbush, south Jamaica, Cambria Heights, Springfield Gardens and Queens
Village, where there is a high density of Jamaicans, Trinidadians, Hispanics, Grenadians and
Haitians (Helmreich, 2016). To keep the feeling of nostalgia of being at home, I relocated to
Jamaica Center in Queens. This hub has numerous West Indian restaurants, groceries, bakeries,
hair parlors and other businesses. The distinct Caribbean accents, such as Haitian Creole and
Jamaican patois, are heard throughout the communities.
Ironically, we were the ones who chose the detention facility for work. As newly recruited
teachers we were advised to attend one of the many New York City Department of Education
(NYC DOE) job fairs. At one of these fairs, the principal of a school which operates within the
juvenile center was in attendance. The principal was there because her school needed content
specialist teachers. Approximately five teachers from Jamaica, including me, felt that teaching at
this school was a good opportunity because of the small classroom sizes. The principal had
informed us that the number of students in each class ranged between eight and twelve and that
the school was in District 79, which was considered an alternative school district. We were all
excited at this new prospect of teaching at this unique school. It should be noted that we were all
new to the country and new to NYC DOE and had no idea what we were getting ourselves into.
We were not aware of the adventures on which we were about to embark upon entering the
juvenile detention center.
If we had taken the time to browse through the NYC District 79 website we would have been
informed of the unique programs they offered. The site boasts that, “they were established to
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help students succeed by providing diverse and innovative educational opportunities that
combine rigorous academic instruction with meaningful youth development.” Nevertheless, as
you read further on the page, it explained that they also serviced students from “Correctional
Education Schools and programs for students who are court-involved, incarcerated, or recently
released.” This includes a school within Department of Juvenile Justice sites for students fifteen
years old and younger.
Incidentally, I did not properly investigate the actual physical locations of the schools.
Therefore, one can understand the shock on my face on the first morning of school when I
realized that the students were temporarily held in this secure (locked) facility—the school is
located inside the building. The facility is a secure building with wire fencing at the top all
around its perimeter to prevent unauthorized access to and escape from the facility. It is argued
that the authorities have a considerably large amount of funds readily accessible to construct
secure facilities for juvenile reform. However, they fall short when it is time to invest in
numerous programs and services needed for youth rehabilitation (Project Guide: Juvenile
Facility Design). On that first day of school, all the new teachers, including me, were taken on a
tour of the building and all the safety rules and procedures of being in the building were outlined
to us. This introduction to the school was quite nerve-racking for me. During my seventeen-year
sojourn at the school, numerous teachers started but most have left. I recall one teacher staying
for a day. She made history for the shortest stay at the school. Another teacher stayed only for a
week. We have had a limited number of teachers who stayed more than a few months. Jerry
remained in the facility for two years. Hence, what are my secrets to my longevity at this facility
and the teaching profession? My secrets are mindfulness, meditation and the knowledge of both
the Integral Theory (presented to me by David Forbes) and Polyvagal Theory (introduced to me
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by Kenneth Tobin a year before writing this paper) all of which are discussed throughout the
dissertation.
During my first visit I was informed of the numerous protocols I had to follow before
entering the facility. Upon entering the facility: all bags and containers must be searched; items
such as cellular phones, metal items (for example, aluminum foil), sharp objects and glass bottles
are banned from the building. These items are deemed as security risks. The officials felt that if
these items fall in the youths’ hands they could be lethal. Initially, this practice was a turn off to
teaching and quite a stressful experience. But, over time, I have come to realize that the protocols
are necessary protections put in place to keep the residents and workers safe. After all, the
facility is in the business of keeping the residents for a specific time, and during that period the
administrators do not want the students to incur any additional incidents to lengthen their time in
custody.
Teaching is a difficult job
Meeting the students for the first time was very emotional for me. Not knowing what to expect, I
was scared out of my skin. These were incarcerated students who posed the highest risk to
themselves and society, or those who committed the more serious offenses. Their crimes range
from violent, non-violent to low criminal offenses. As a newly arrived immigrant to the USA,
being required to teach at a juvenile facility, with little or no experience in this area, I anticipated
the worst. I had nightmares the day before seeing the students. My emotional state was triggered
because of the information we had received at the orientation the previous day. They put us “on
guard” so to speak, describing the disruptive nature of the students. They informed us that the
students were there for a reason and we had to be extremely careful around them. We were not
supposed to drop our guards because the students were very cunning. Of course, many of these
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youths suffered from social and psychological disorder symptoms (discussed in chapters one and
four) that caused their frequent unruly and disruptive behaviors, which are discussed throughout
the dissertation.
In order to help the teachers work with these socially and emotionally disturbed students,
first, the administrators send us to professional development conferences to learn strategies to
handle these students. Second, there are weekly teachers’ meetings in which we discuss good
practices among ourselves. Third, as discussed in the dissertation, both the Department of
Education and Administration for Children’s Services (ACS) collaborate to work out strategies
to help the students. Fourth, the Administration for Children’s Services has instituted reforms–
such as the Missouri Model. Nonetheless, some students are still very destructive and
uncooperative.
When I first visited the classroom, I anticipated chaos and confusion, due to the information
that was given to us about the students during our orientation. To my surprise the students were
just like any other students—rambunctious, curious and challenging, because they figured out
that I was a new teacher. Yes, they were talking out of turn, throwing objects, and one student
had his head on the desk. Probably, due to my early socialization in the Caribbean, along with
my parents’ influence, my survival mode kicked in and with the cooperation of the students I
was able to take control of the class. Due to the nature of the building, teachers were not alone
with the students as there was a Juvenile Counselor (JC) present during class. When I began
teaching at the facility, the JCs would sit outside of the classroom. Currently juvenile counselors
sit inside the classrooms. My only saving grace was the fact that many of the students were from
immigrant families from the Caribbean and South America and therefore it was easy for me to
connect with most of them.
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In my first ten years at the facility there were no cameras inside the classroom, although they
were situated along the hallways. Now all classrooms contain two or more cameras. When we
returned in September 2018, we were surprised and disappointed to see two cameras in a
teacher’s staffroom. Nonetheless, these cameras have not curtailed all the fighting and anarchy in
the classroom. Michel Foucault (Driver, 1985), a French historian and philosopher, believed in
the production of knowledge and power. For him power is everywhere in the universe. However,
he was more interested in showing how discipline can be a tool of power to control people's
behavior. He believed that instead of using torture operated by monarchs or lords, they could
maintain discipline in an orderly and humane fashion. Foucault used Jeremy Bentham’s
Panopticon concept to illustrate the power of discipline in a prison system. In the model, the
cellmates do not know whether a guard operated the panoptic tower. All they know is that they
are constantly being watched, observed at all times, and therefore they self-regulate themselves
to prevent being punished for not conforming to the rules.
While many large metropolitan areas like NYC are now under constant surveillance due to
the numerous cameras being affixed all over the city, citizens like myself will ensure that I slow
down my car when approaching a camera in fear of being fined for speeding or having points
deducted from my license. Thus, I control my behavior without being told to do so because of
fear of being caught. On the other hand, the cameras have not changed the students’ behaviors in
the facility over the many years I have been there. It is noteworthy that the students will inform
adults that the cameras are indeed for the adult staff and not for students. They refuse to show
fear. Then the question is asked: Why are the cameras there? When an incident occurred in the
building, the administrators would review the camera footage to see whether the incident was
handled appropriately by the adults who were present at the time. If administrators deem that the
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adults present were irresponsible in how they dealt with the incident, then the adults are
suspended. There are a few cases where students are re-arrested if the students caused extreme
harm to their peers or extensive damage to property.
On my first day of class, once I introduced myself as a “Jamaican Teacher,” I commanded
some respect. However, there are always the odd students who will step out of line. Therefore, a
few of the students do challenge my authority, which is considered normal behavior for the
beginning of a new term with new teachers and students. Rachel Sun and Daniel Shek (2012)
generated a total seventeen different forms of student problem behaviors teachers faced. They
reported that the most unacceptable problematic behavior was disrespecting teachers in terms of
being insubordinate and insolent. I agree with this supposition, because as a teacher I want to be
respected. Without respect, there will be disruption in the teaching and learning dynamics. In
general, because I am a female teacher, students are comfortable connecting with me. Many
studies have found that female teachers are “reported to be more supportive, expressive,
nurturing, informal and open toward students……” On the other hand, “male teachers, however,
tended to be dominating, exacting and exercised greater control emphasized more to the group
work and structured activities….” (Islahi and Nasreen, 2017, P. 286).
Unfortunately, because of my students’ social and emotional problems, they display negative
behaviors in the classroom. The students’ real malicious/antagonistic personalities came out a
month later, when I witnessed my first fight apparently between rival gang members. The longer
I remain at the facility, the more I have experienced the brunt of students’ behavioral
problems. As time went by, the incidents have become much more frequent and disturbing.
Students’ disruptive and violent behaviors in the classroom make it extremely difficult for any
meaningful teaching or learning to take place. Many of the youth display behavioral problems
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such as destroying school property, constantly interrupting classes, fighting, using foul language,
spitting on individuals, and writing on the walls. As a teacher, I am in the line of fire and
ultimately have internalized students’ negative behaviors in the form of secondary traumatic
stress. The vignette below describes one such situation.
A year ago, one incident aggravated me so much that I was transformed into a different
person. It was one of my usual Friday afternoon library sessions with my students. The
classroom was totally overcrowded: the library cart was filled with books due to the renovation
of the library and additional students from another class were also placed in the class. An
increased number of Youth Development Specialists (YDSs) was also there. The classroom was
as packed as a sardine can, and I literally could not find a place to stand. Lastly, the librarian was
also in the room. I eventually had to find a space along the classroom wall to stand. With so
many bodies inside the classroom, there was a lot of noise and turbulence. While the YDSs and
students were having personal conversations, some students were milling around the classroom.
For these reasons, I acted out of character. I was barking out disciplinary instructions at the
top of my voice, such as “students please be quiet and find your seats.” While I was trying to
restore order to the class, one student attempted to snatch something from my school bag which
was on my shoulder, because I had nowhere to put it. Instinctively, I drew my bag away from his
grip so swiftly that it startled him. My out-of-character behavior was purely due to the congested
room, disrespect and the lack of concern for order on the part of the Youth Development
Specialists.
Youth Development Specialists and Juvenile Counselors are used interchangeably,
depending on the time of period being discussed. Youth Development Specialists were recently
introduced to the facility a year ago as a replacement for JC under the Missouri Model. The
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beginning of each school year or day can either be as mild as a lamb or as fierce as a lion. This
usually depends on the type of students we have at the beginning of the school year. When the
students are new to the building, they are surprisingly much milder than students who were there
for a longer time or returning ones. This helps to explain the school culture/norms. One fall
semester was personally a fierce time for me with the return of a female student. This day, like
most of my days at the facility, will go down in infamy. However, not many of my days are as
bad as this one, because often the students act against each. On this day I felt that my integrity
and the teaching profession was attacked. On this day in September, while class was in progress,
a female student walked into the classroom. As soon as she walked into the room, I knew she
was a troubled child and would be difficult to deal with. Nevertheless, I did what a teacher is
expected to do and reintroduced myself to her:
Teacher Baker: “Hi, I’m Ms. Baker, and as you know, this is the Do Now worksheet for the
lesson, and as soon as you’re ready you may start.”
Student C: “No, I don’t want to do any work, so get that F…ing paper outa my face.” She
said indignantly.
A few minutes later.
Teacher Baker: “Student C, you may still join the rest of the class in the lesson whenever you
wish to.”
This second request angered the student so much that she lashed out at me. With eyes bulging
and lips curled up, the student went on a cursing rampage.
Student C: “You are a horrible teacher, who come to irritate students, who don’t want to be
bothered. I don’t know you or like you. I’m not doing your stupid-ass work. Just leave me
alone.”
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Teacher Baker: “Ok Student C, I heard you loud and clear. Please, that’s enough.”
She proceeded to call me all the degenerate names she could recall. I really tried hard to
control myself by responding to her as respectfully as I could, even though my voice sounded
squeaky, because I was gritting my teeth, with my eyebrows all pulled inward. However, this
only angered her even more. At this point, I realized that it was futile arguing with her, because
the more I spoke, the more hostile she became. Hence, I made the conscious decision to stop
talking. This action quieted her down. The next thirty minutes of the class ran by so slowly, it
felt like the class went on for one hundred minutes. It felt like one of the longest classes I had
ever taught. During those “long minutes,” I hid my true feelings. All this negativity was affecting
me emotionally. I should note that the Youth Development Specialist (YDS) in the room had
appealed to the student to stop her disrespecting behavior. However, the student ignored the YDS
and continued her cursing. Throughout my time at the facility, the Youth Development
Specialists have always supported and advocated on behalf of the teachers. While the students
did not notice, I felt like my heart had stopped beating and I was unable to speak. Hence, at this
moment, I started my deep breathing quietly, and after a few minutes, I felt my body relaxing.
Right before I left the classroom, I turned to Student C and wished her a good day. This gesture
must have perplexed her, because she had a puzzled look on her face. After this episode, I had to
find a quiet place to continue with my breathing meditation and reading. I practice reading
different forms of devotional scripts. One script l really enjoy is “Calming the Mind: A
Meditation Exercise,” I found it on Gaiam’s website
(https://www.gaiam.com/blogs/discover/calming-the-mind-a-meditation-exercise). Excerpts of it
reads as follow:
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“The past has already gone and the future is yet to come.
I am concentrating on being peaceful, happy, and free in this present moment.
Now I’m concentrating on being aware of each breath.
My attention on the breath is continuous.
I follow the breath as it begins, and my abdomen starts to expand.
I continue to pay attention as my abdomen rises and falls with each breath,
like a child going high and low on a swing.”
The next day when I entered the classroom, I sensed that all the students were very
apprehensive as they did not know what mood Student C was in. I had decided to treat this
student with “kid gloves.” Less talking and more working was my motto for that lesson.
However, to my surprise Student C asked me to come over by her desk and amazingly she
apologized. She literally said, “I want to apologize to you for my misplaced anger.” She told me
that her anger was not meant for me. Of course, I was relieved and very impressed with how she
was able to analyze the reason for her initial behavior towards me. I happily accepted her
apology. That is the beauty about establishing a good relationship with the students.
Kiting or no schoolwork
The term “kite” has numerous meanings for different groups of people. For the average person, a
kite is a toy made with a weightless frame covered with some thin colorful material, with a long
string attached, to be flown in the wind. Children grow up playing with kites as a toy, and that
was a joyous experience for many children like myself. Growing up, I did not have the beautiful,
colorful kite-making materials. Nonetheless, I made do with the brown paper I had at my
disposal. There are also “Kite Shows” that take place all over the world, and where innovators
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come to show off their unique kite designs and resourcefulness. However, in “jail culture,” the
word “kite” takes on a completely different meaning.
Literature on the historical background of “kiting in prisons” is very limited. However, I have
real-life knowledge on the topic. “Kite” is used as prison slang for notes passed between inmates,
and this might have gone back as far as the 1920s. It apparently takes its name from inmates
tossing notes on a string from one cell to another, like flying a kite. The notes were initially used
to either “snitch” on criminal activity by another inmate (truthfully or falsely) or to complain
about a staff member. However, during my orientation to the facility, we were warned to not
allow kites to be passed from one resident to another. The agency feared that kites could be used
to “put out gang hits” on rival gang members. Probably this was what happened in the past, but
as time went by, the practice of the kiting has changed. Jeffrey Keller MD (2012) suggests that
kites are used officially for medical purposes. Inmates filled out a “Kite” form to have their
medical problems dealt with. For the last few years students at the detention center have used
kites mainly as love letters.
Serving time at a detention center for criminal charges is long and exhausting for anyone.
Hence, the residents at the center have come up with ingenious ways to pass the time. They write
kites in the form of love letters. The kite has a specific format that all the residents follow: it has
a “Target,” the person for whom the letter is intended; “Shoota,” or the person writing the letter;
the body of the letter; and a closing salutation. The resident can be very creative when writing
these kites. I have witnessed an eight-page kite written by one of my past female students. I was
very impressed that she was able to express herself in such a fluent manner. Most teachers must
travel from class to class to teach and in some cases, we have to travel with the textbooks also.
The resident, armed with this information, will use it to their advantage, and they will try
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different tricks to get their kites in the right hands. Hence, I have had cases where students have
tried to slip kites in my school bag and textbook. Therefore, I have to “be in the present” at all
times, to avoid being entangled in the residents’ web of deceptions. The residents trust me, so
they will allow me to read the kites they wrote or the ones they received. In most instances, I do
not understand the slang they use. Sometimes, I am embarrassed to admit to the residents that I
have no idea what was written in the kites. Hopefully, the longer I am exposed to their urban
slangs, the higher probability I will better understand their jargon.
The residents can hold the class hostage and sometimes become very aggressive if they are
prevented from writing their kites. Administrators, staff members, and teachers have constantly
warned students about this practice during class. Students will “turn it up” if they feel that they
are being prevented from writing their kites at a specific time. Amazingly, the kite-writing bug
affects all the residents and it plays out a like soap opera. Females were able to kite many
different males at the same time because of the female to male ratio (5 males: 1 female). There
was one specific female resident with special needs who had the urge to kite males throughout
the school day and so if I wanted her to complete any schoolwork, I had to allow her a few
minutes of my class time to write her kite. Our deal was that she would be allowed to kite based
on the premise that she must complete all her work in less time than the other students. Although
she often broke her promise, I did not have many behavioral issues with her because she realized
that I had given her the power to choose.
Another one of my hardworking students succumbed to the kite bug. He became very
distracted and lost all interest in schoolwork once he started receiving the kites from another
female resident. He was lost in a love bliss and was even making marital plans with this female
resident. I had to plead with him to get back on track, which he did after a couple of days of
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encouragement. Ironically, as soon as he left the facility, the female resident turned her attention
to another male resident. During the “kite season,” I find it challenging to get the students to stay
focused on their schoolwork. Initially, this mentally stressed me out, causing an anxiety attack,
which gave me chest pains and lightheadedness. I feared receiving an unsatisfactory rating from
my supervisor due to lack of accountability. The fear factor was the possibility of my supervisor
entering the classroom and seeing that the students were engaged in non-academic work. Hence,
I would run around the class hysterically, going from student to student reminding them to
complete their classwork. However, with my knowledge of mindful meditation, I can control my
breathing for a few minutes during these episodes, by paying attention to the rise and fall of my
chest. To allow more oxygen to my brain, I hum when I exhale. Relaxation is almost
instantaneous, most times. However, if I am still tense after my breathing exercise, my second
remedy is a mindful walk as soon as I get the opportunity. Mindful walking stopped the suffering
because my focus switched from anxiety to relaxation. Going forward, I am going to implement
a project using the kites as suggested by Forbes and hopefully kites will be accepted as part of a
positive cultural aspect of the facility. In this dissertation I have reported my experience of how I
handled tension in the classroom or in the field like an impressionist tale according to Van
Maanen (1988).
Van Maanen argue that “impressionist tales are the kitchen sink report of past events that
took place in the field” (p. 117). The “kitchen sink” is an excellent idiom because I expressed my
emotions and sensations felt while in the field/classroom. My dissertation shows snapshots of
both my colleague Jerry and my work environment. My stories and experiences are open to
unforeseen events and interpretations. I am conscious of the knowledge I have gained in my
study and interpret it accordingly. Boje writes that “performance-as-interpretation requires the
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telling of a story or a narrative which states ‘Things happen this way because,’ or, ‘This
happened, after this happened, because this happened first’ (p. 569). Before or after the different
vignettes which are scattered throughout the dissertation, I provide interpretations as to what has
happened based on my experience and background knowledge. These interpretations are not
general, but specific to my circumstances. Norman Denzin (2014) asserts that “interpretation is
transformative” (p. 573). Engaging in mindful practices is a life-changing event for me, and I
wish to share this profound change to all.
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CHAPTER 4

EARLY UNDERSTANDING OF MINDFULNESS WITH DAVID FORBES
In this chapter, I share how the Integral Theory framework has enhanced my critical thinking
skills, and provides me with a better understanding of the dynamics and contexts of the juvenile
delinquent facility where I teach. Learning about Integral Theory and applying it to my school
gave me a clearer understanding of why and how things were happening. This holistic
understanding of my school’s broader contexts helped me create a framework to better
comprehend how both my students and I were functioning within the school, and the unique
challenges we were facing. This new perspective, plus additional mindfulness and meditative
techniques, helped me to cope with the inevitable stresses of teaching at a juvenile delinquent
facility. I am excited to share, in this chapter, what I learned—and in particular, to pass on this
knowledge to my colleagues, with the aim of helping them release any similar stress they may be
experiencing due to our high-octane jobs. In this chapter, I’ll also share how teachers can
incorporate integral theory mindfulness exercises into their classrooms, and how such activities
can benefit students as well as teachers.
This chapter begins by explaining how I first encountered mindfulness through my work with
David Forbes at the CUNY Graduate Center. In this section, I describe the struggles and stress
factors that I faced as a teacher. These were the reasons I needed and sought mindfulness
techniques in the first place. My goal in my mindfulness journey was to alleviate these factors
for myself, my students, and my colleagues. While I initially sought solutions through consumerbased things, David Forbes introduced me to deeper, more effective mindfulness approaches
such as meditation and Integral theory, which I discuss in depth in later sections.
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Section two gives an overview of the term “McMindfulness.” McMindfulness is promoting
mindfulness as products that are sold like any other goods on the market. This notion of
McMindfulness hijacked mindfulness. It addresses the spiritual desire without being immersed in
the Buddhist religion. The products are branded as spiritual healing and vital for wellness, and
the potential profit of marketing these products under McMindfulness has attracted large
corporate companies, such as KFC, McDonald’s, and others. They disguise McMindfulness as a
secularized idea to generate profit, to provide a quick fix for individuals undergoing stress and
anxiety. Initially, I was under the control of the McMindfulness fad; however, it did not last very
long because the products I purchased to help release my stress were useless. I quickly learned
the true meaning of proper mindful practices, such as meditation and being in the present.
Section three gives a brief survey of some of the mindfulness scholars I studied in David
Forbes’ class, such as Goodman, Kornfield, and Saltzman. These scholars’ work and
videos/techniques accorded with my own lifestyle and family practices, and were effective for
me.
While these techniques were helpful, the approach I found most transformative was the
Integral Theory approach. Section four explains what Integral Theory is—specifically, the
approaches of Ken Wilber’s integral meta-theory and Robert Kegan’s theory of human selfdevelopment. I then apply Wilber’s and Kegan’s theories to my school in order to better
understand the culture and context of the school, and how my students and I operate within it.
The final section of this chapter discusses how I incorporated mindfulness techniques from
Saltzman, Kornfield, Greenland and Goodman into my classroom. I had initially designed an
after-school mindfulness program, which I proposed for my school. While this program did not
happen in an after-school capacity, I did integrate certain components into my classroom. This
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section describes how I incorporated those techniques, how students reacted, and the impact I
saw on students.

MY JOURNEY OF MINDFULNESS WITH DAVID FORBES
In the earlier period of my teaching career, I suffered greatly due to many reasons. As a teacher, I
reacted negatively when administrator(s), colleague(s) or agency staff member(s) made
comments with which I disagreed. There were also behavior problems of students during my
well-planned lessons. Initially, when I became overwhelmed, I would retreat to solitude within a
small space in one of the teachers’ rooms. However, as time went by, and without knowledge of
meditation, I felt myself falling into deep depression and anxiety. I felt flawed and weak and I
disguised my true feelings with smiles that were not from the heart. I was suffering in silence. Of
course, all this suffering was affecting me internally and also affecting my job and family life.
My house chores fell behind, and my family craved my attention. During my suffering, I was on
time for work and well prepared for students. However, these accomplishments were achieved
mechanically.
These were all reasons why I needed mindfulness—because all these factors at home affect
how I work at school. Before using mindfulness techniques, when I experienced negative events
either at school or at home, I would internalize that negativity and feel overwhelmed. However,
what I needed to learn through mindfulness was that I could change myself but that I am
powerless in controlling other peoples’ behaviors and actions. If I practice mindfulness, then I
am hoping I will be able to cause a ripple effect so I will be able to build a positive community
around me; building such a community starts with me (Tobin, 2018). I thank David Forbes and
Kenneth Tobin, who taught me how to meditate, and introduced me to Integral Theory and
Polyvagal Theory, respectively. Integral theory goes beyond basic mindfulness; it also helps me
look critically at how I interact with society. Polyvagal Theory helps me to understand how my
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body reacts physically when I am undergoing stress. With this knowledge, I able to calm my
body so I can be mindful of those around me by executing breathing techniques that are
discussed later in the dissertation.
My initial journey with mindfulness began in David Forbes’ class at the CUNY Graduate
Center in 2014. I was aware of suffering, stress, compassion, and understanding, but not as they
apply to mindfulness. During the initial stages of the classes, I found myself eager to learn and
embrace all the elements associated with mindfulness because of my hectic working
environment. I was willing to try anything to improve my emotional well-being while teaching at
a juvenile detention facility. I was even willing to try “McMindfulness,” which I was introduced
to through Forbes’ class, even though I knew, from our class framing of it, that it was artificial—
it still seemed like something that could help in a superficial way, and I was eager to try anything
associated with mindfulness.
“McMindfulness”
During David’s course, I was fascinated with the ideology of McMindfulness, and I was drawn
to its false results of wellbeing and wellness. “McMindfulness,” for me, means trying to enjoy
mindfulness by using self-therapeutic actions. I was one neoliberal caught up in the
McMindfulness movement, the fad that promises tranquility and happiness. Naturally, I wanted
to feel relaxed by using “MindfullyMade” products, such as shower-gel, lip balm, clothing, or
even food. At that time, I did not realize that I was only experiencing the phony aspects of being
mindful. However, that did not matter. There are even apps for mindfulness, and many famous
and respected athletes have invested heavily in these mindfulness apps. I strongly believe that if I
had found suitable apps, I would have bought them intending to eradicate my problems. The
McMindfulness movement also has its tentacles in the food industry. For example, KFC
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restaurants offer mindful bread and mindful chicken pot pie. For all good intentions, I felt that
using mindfully made shower-gel and candles during baths gave me the perception of calm and
peace. For a brief period, these temporary solutions appeared to work, because I wanted them to.
McMindfulness, is described by Funie Hsu (2013) as the practice of the corporate world
selling the notion of mindfulness for a profit, which has been termed as “wrong mindfulness.”
These profit tycoons first try to secularize mindfulness by removing it from the teaching of
Buddhism. According to Richard Payne (2014) in his internet article “Corporatist Spirituality,”
corporate society has “decontextualized and secularized mindfulness as a quasi-medical
therapeutic,” thus removing mindfulness from its Buddhist root. In addition, Forbes (2016) in his
teaching shows the secular side of mindfulness generates profit fashioned under the term of
“McMindfulness,” deemed attractive to the corporate world. According to Forbes
“McMindfulness occurs when mindfulness aligns with neoliberalism and is used, either with
intention or unwittingly, for self-serving and ego-enhancing purposes that run counter to both
Buddhist and Abrahamic prophetic moral teachings to let go of ego-attachment and enact skillful
compassion for everyone” (2016, p. 4).
Forbes stresses that the philosophy of neoliberalism encourages fierce competition among
individuals to achieve personal needs in a capitalist economy. Instead of using mindfulness to
show society their greed, it is advertised as a therapeutic self-help method to perpetuate secular,
self-serving activities. Hence, a primary importance for Buddhists is to distinguish between
Right Mindfulness (samma sati) and Wrong Mindfulness (miccha sati). One can easily see how
monetary profit can overshadow a higher state of consciousness of being in the present. I was
definitely going for Wrong Mindfulness (miccha sati). Thus, my interest was not so much to
understand the ways of Buddhism, but rather to adopt McMindfulness. I wanted immediate
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solutions to escape the agony of being in the classroom with so many special needs students. I
was content to embrace any techniques to purge some of my suffering which was causing me
physiological and emotional complications.
The fact that the world is a global entity with fast and open communication makes it easier
and faster to transmit the selling of “McMindfulness.” Wilson’s (2014) internet article “From
Monastery to Marketplace” further suggests that “Mindfulness is no longer just a form of
meditation—it’s a lifestyle that can be bought and sold. Is there an upside?” (n. p.). One must
give credit to these financial tycoons who use the concept of mindfulness to sell goods and
services. Wilson admired how these entrepreneurs have adapted ingenious methods of packaging
the concept of mindfulness. Some of the products discussed in Wilson’s article are “Earth
Balance sells a vegan, preservative-free mayonnaise that it labels Mindful Mayo ($4.99).
Mindful Clothing sells hemp and organic fiber hoodies ($55), t-shirts ($25), and other comfy
apparel.” He further added some of the products being sold are services that use mindfulness,
such as “Try Mindfulness: An Eight-Week Plan for Finding Peace in a Frantic World ($15.99).
Kids running you ragged?” or “Take a peek at The Joy of Mindful Sex: Be in the Moment and
Enrich Your Lovemaking ($18.95).” Without a doubt, the products that are being sold under
“McMindfulness” are not doing what they were advertised to do. I had to give up the dreams of
utilizing McMindfulness as a way of easing my suffering, because it was masking my problems
instead of solving them. During Forbes classes I was also introduced to mindful practitioners
such Kornfield, Saltzman, Greenland and Goodman who had more holistic approaches to
mindfulness, rather than this McMindfulness approach.
The following section looks more seriously at mindfulness with four mindful scholars,
namely Kornfield, Saltzman, Greenland and Goodman. Interestingly, the mindful strategies I
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gained from these scholars were just as important to me as the knowledge of Integral Theory
(which I discuss later in the chapter). I used these mindful practitioners’ strategies with my
students and myself to overcome stress and anxiety. I shared my class activities using vignettes
further down in the chapter. These include Kornfield’s videos on mindful meditations. I use his
videos for my well-being and with my students to overcome emotional stress to cope with prison
life. Kornfield’s videos among my favorite “go-to tools.” I demonstrate how Saltzman’s
contemplative practice model helps students to “be in the present,” a transformative process. I
showed how Greenland and Goodman SCRAM (stop or slow down, calm your body, remember
to look at what is happening) are used to control their emotions in class.
Goodman, Kornfield & Saltzman
While I recognized “McMindfulness” as a temporary measure and wrong mindfulness, it was
useful to learn about other scholars who incorporate mindfulness approaches that represent
“Right Mindfulness,” like Greenland, Goodman, Kornfield, and Saltzman. Mindfulness, “as used
in ancient texts, is an English translation of the Pali word sati, which connotes awareness,
attention, and remembering” (Siegel, Germer, & Olendzki, 2008, p. 2). In David’s graduate
class, we were exposed to many scholars’ views on mindfulness and he challenged us to develop
a final project on mindfulness. One of the scholars whose approaches spoke to me was Trudy
Goodman, a Dharma/Vipassana teacher who uses mindfulness strategies such as MindfulnessBased Stress Reduction to help quiet the minds and hearts of people of all ages. Kornfield’s
videos on mindful meditations were also among my favorite “go to tools.”
Another scholar whose work intrigued me was Amy Saltzman, a holistic physician and
mindfulness coach. Saltzman was the first mindfulness practitioner to highlight the holistic
nature of mindfulness—meaning that my health has improved by the healing of the mind, spirit
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and body trinity. Her practice treats each person as a complete and distinctive human being
rather than as a disease. I accepted that mindfulness practice can be an alternative to traditional
medicine. Hence, instead of taking pills to ease my pain as I did in the past, I now retreat to a
quiet place in the house or at the workplace to meditate. My favorite dream is allowing my mind
to drift to Jamaica, to one of its famous popular beaches in the warm sunshine. In minutes my
headaches and pains are gone.
Saltzman brought me back to my original roots of consuming natural herbs. Hence, instead of
taking chemically-made medications, I went back to taking natural herbs or “bush” medicine
which my grandmother and mother gave me for different ailments during my childhood and
young adult stages. I have a cup of ginger tea in the mornings to avoid nausea. In Jamaica we
used ginger to treat the common cold. Dandelion was my mother’s favorite tea to have in the
mornings. Later on, I learned that it is good for protecting the liver and kidney. As a child, my
mother gave us soursop leaves tea as a breakfast beverage. It was readily available since we had
a gigantic soursop tree on our property. The plant has antioxidant properties which can fight
cancer. Aloe Vera (local name “sinkle bible”) is another popular plant used in Jamaica for
various reasons. The taste is horrible, and I recalled my grandmother would give it to us if she
thought we needed to cleanse our digestive system. In my household, we also use it as a hair
conditioner. Eucalyptus tea is used to cure respiratory illnesses. Cerassee is another plant used
for stomach ailments in Jamaica. I take a warm cup of cerassee occasionally if I am guilty of
consuming too many sweets. I have found a balance in my lifestyle by using Saltzman’s holistic
method of an integrative approach of mindfulness and a combination of alternative medicine.
Unlike “McMindfulness,” individuals who want to make monetary profits off mindfulness, I
have found the real health profits of employing mindful meditation practices in my everyday
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activities. Being a mindful practitioner and a critical thinker, I was happy to pass on these
strategies and this knowledge, not only to my colleagues but also to my students.
While Goodman, Saltzman, and Kornfield are all really useful in terms of how they examine
mindfulness, I found the Integral Model even more helpful, because it looks at mindfulness in a
deeper way, beyond just meditation—it’s about looking critically at all the relationships we have
with the people and systems around us. It goes beyond just doing meditation to calm yourself
down; although meditation and breathing are a part of mindfulness, the Integral Model helps me
examine things critically and be critically mindful of questions like: how respectful am I to the
people around me; how do I speak to him/her; how do I understand my relationships with my
students; how do I interact with my colleagues? The section below highlights the Integral Model
and illustrates the many critical relationships among the discrete entities. The Integral Model has
increased my awareness of how I interact with others. Investigating the various interactions
under this model, I am more aware of my daily activities among the divisions. I believe this
model has improved my analytic thinking skills to understand my prejudices, for example,
against the other agency or to move past the disruptive behavior of the students and pursue
equality for them. Acknowledging my prejudices, I can alter my approaches to specific events.
The model allows me to see beyond only stress reduction and shows how my subjective views
play an integral role in the ways I work with different personnel such as my students,
administrator, and agency staff.

WILBER’S AND KEGAN’S INTEGRAL THEORIES APPLIED TO THE JUVENILE
DETENTION CENTER
The Integral theories/models were transformative for me because they expand mindfulness
beyond only stress reduction to look critically at how my personal experience plays an integral
role in the ways I interact with my students, administrator, and agency personnel. Two theories
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that had a strong impact on me were Ken Wilber’s integral meta-theory (Figure 2) and Robert
Kegan’s “Five Orders of Consciousness,” (Figure 1) both of which focus on human development
and transformation with regards to mindfulness. Wilber’s model proposes that all human
existence develops within four early perspectives, the four quadrants, namely: the (I) intention;
(It) behavior; (Its) social systems; and (We) culture. These can be charted along the dimensions
of “interior vs exterior” and “individual vs collective” and hence are the “collective truths of the
universe.” Kegan’s theory of human self-development (Robert Kegan, 1998) highlights the “Five
Orders of Consciousness,” which represent different stages of adult development. Kegan
acknowledges that most people are in transition between stages, and some do not make it to the
last stage.
For my final project in David Forbes’ class, I designed a quasi-program for an After-School
Program intended to help incarcerated students overcome their stressful situations and address
my individual growth by looking critically at myself and the school milieu. I used Integral
Theory to map my reality as a teacher working in a juvenile detention center to show the
dynamic relationships that exist in the facility. This model offers opportunities and
understanding of the different perspective of disadvantaged members of society, such the
residents who are incarcerated. I designed the project to probe deeply into different Integral
Models such as Wilber’s Spiral Dynamics principles and Kegan’s work highlighting the “Five
Orders of Consciousness.” I designed the project using an Integral (comprehensive) approach.
Through an Integral theory framework, I explore the relationships between different parts of the
Juvenile detention facility.
Kate McAlpine explains that the intent of an Integral Model is “to generate critical
knowledge about the system in order to change it, premised as it is on an ontological belief that

Elizabeth Baker

91

individuals and groups make meaning, and thus create their own multiple realities” (2014, p.
121). I generated my own multiple realities by creating a model, based on Wilber’s integral
meta-theory four-quadrant model, for the juvenile detention center. Hence, the project integrated
the “I”—looking at a consciousness of the individual inner state of mind—by examining myself
as a state of being; the “IT”—investigating the individual exterior circumstances—by addressing
my interaction with students and their surroundings; and the “WE” by discussing the different
cultural attributes between teachers and students in the facility. Last but not the least, the project
integrated the “ITS”—politics that exist in the wider world—by looking at the school-partner
agency policies, the school-partner dynamics, and the school-partner structures.
Integral Theory identifies and draws on first-, second-, and third-person viewpoints. For
example, when I say, “I feel sad when I see how my students behave,” I am speaking from a
first-person perspective; the third-person perspective would be “other teachers see the students’
behavior.” Sean Esbjörn-Hargens and Michael Zimmerman (2009) suggest that there is quite a
difference between these two simple statements “seeing” the student behavior and “feeling sad.”
The second-person is like how multi-stakeholders bring together culturally different and even
controversial worldviews. Interestingly, “each of these terrains highlights a different and
essential aspect of reality and are known through different types of methodologies and practices”
(Esbjörn-Hargens and Zimmerman, 2009, p. 4).
The intention was to implement a rigorous After-School Program incorporating mindfulness
in the classrooms with traumatized youth, resulting in positive effects on the youths’ behavior,
and ultimately leading to learning. The idea behind the concept was that mindfulness would start
in a closed environment such as the classroom and ultimately mushroom into acceptable
behaviors which would follow the students throughout their entire life cycle. For the proposed
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After-School Program, I used a holistic educational approach to help the students transcend to a
higher level of thinking, moving them from Wilber’s egocentric order (only thinking about me)
to ethnocentric order (thinking including us). The goal was to help them move beyond just
coping with stress.
The proposed After-School Program emerged from my own critical analysis as I examined
my school through the lens/framework of Wilber’s four integral quadrants (Brown, 2013). The
four perspective elements of the quadrants can take place all at once in the “right now” or “right
here.” The elements of the quadrants as they relate to the juvenile detention facility (see Figure
2) are: the I (Educational experiences )—subjective looking at my emotions and beliefs as they
relate to my status as a teacher within a juvenile facility with high needs youth; the IT
(Educational behavior)—objective exploring the empirical result of student grades and
biological reaction regarding student and teacher interactions; the WE (Educational cultures)—
inter-subjective, discussing the different cultural and perhaps religious attributes of staff and
students; and lastly the ITS (Educational systems )—inter-objective, discussing the rules,
regulations, and policies within the educational system/partner agency (Forbes, 2016; Brown,
2013).

THE FOUR QUADRANTS
The first quadrant, the “I” (Subjective), relates to my teaching experience at a school, which has
produced mixed emotions. My teaching experience in New York City has been an awesome
experience which has humbled me greatly. Over the years I have cultivated a deep admiration for
my colleagues and my students. I have experienced traumatic events which have caused me to
question my abilities to reach some of my unique students at the school. Nevertheless, those
thoughts quickly passed when the students attempt to correct their own disruptive behavior. At
the time I was writing the project, I considered myself at Wilber’s fourth and fifth orders, which
Elizabeth Baker

93

is world-centric (all of us); I still consider myself to be growing within these orders. The fourth
and fifth orders of the theory show evidence of adult consciousness, and show that the adult at
this stage has the ability for self-criticism, and a profound sense of responsibility (Forbes, 2016).
These narratives fit my job descriptions as a teacher. As a teacher, I take my responsibility
seriously and in so doing, I really go far and beyond to create supportive and comfortable
teaching and learning environments for all my students regardless of their circumstances. Most
teachers, including myself, at the facility are seen at Kegan’s Self-Authoring—4th order, because
we are multi-talented professionals who take on many roles, such as: counselor, parent, relative,
mentor, muse, or friend. At the fourth order teachers are more autonomous, therefore we are
independent thinkers, and know exactly who we are and do not need validation from anyone. At
this stage I take responsibility for my own inner states and emotions (Berger et al. 2007). For
example, I feel empathy for others, particularly my students, and I am very considerate of my
students’ needs. Teaching at the school is gratifying despite the violent situations that are
encountered. I strongly felt that incorporating mindfulness activities in school could help
students adjust to their harsh environments and eliminate their stress.
The second quadrant, the “IT” (objective) is centered on the students. Therefore, one has to
tread delicately when dealing with sensitive students who have been the subject of abuse and
trauma most of their lives. Unfortunately, some of these students have little or no family support.
Thus, as their teacher, I have to be very careful of my spoken words. One wrong word could
send the students in tailspins of uncontrolled behaviors, causing chairs, tables or hardcover books
to be thrown around the classroom like flying saucers. The students’ life cycles are at Wilber’s
egocentric stage—it is all about them; no one or anything else matters apart from their peers
(Brown, 2013). Due to the transient nature of the students’ population, it is difficult to build
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strong and healthy bonds between the youth and staff. Nevertheless, I really try to get to know
the youth as much as I can by using the art of storytelling as mentioned before. Without some
form of relationship with the students, I could not challenge them academically or move them
along the educational continuum.
The third quadrant is the “WE,” and this has to do with the culture of the facility. Culture
means the norms, rituals, the organization style, training, reforms such the Missouri Model,
values, the youth, the staff (Department of Education and the agency), and the quality of
interpersonal relationships among the people who occupy the building. The youth is the heart of
the facility, and that is why I will start my discussion of the third quadrant on their behaviors and
norms in the facility.
Youth’s Prison Culture
This sub-section looks at residents’ adaption to prison life by either the deprivation theory or the
importation theory, and fashionable culture of sagging. It looks only briefly at residents’
backgrounds because I discuss that earlier in the dissertation. As mentioned before, 95% of the
student population are African-American and Latino. White students comprise only a small
percentage of the population. Male youth make up over 80% of the population. The youth’s
prison culture is both amazing and perplexing at the same time. I know that this is a paradox.
The youth dazzle me with their intense questions to avoid doing serious work. Simultaneously,
they quickly find themselves in a dispute. Unscientifically, most of the incidents seem to take
place at the facility during school hours. Therefore, I felt that a school program with mindfulness
activities would calm this constant emotional storm by the youth. Nonetheless, because of the
transient nature of the student population at the agency it is difficult to help all the students
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meaningfully even with programs such as my mindfulness after-school activities and training of
the agency’s staff member (which is discussed later).
The story being painted in this research is the discontentment culture of the students. This is
as a result of their mental health and behavioral disorders, which have I discussed in chapter 2. In
a New York City Administration for Children’s Services Quarterly Incident Data Report for 3rd
Quarter (January 1, 2019- March 31, 2019) there were 58 fights and altercations between the
youth. According to World Health Organization, “Youth and short sentences are associated with
higher levels of violent misconduct, while older age, drug convictions, and higher educational
attainment indicate reduced violent misconduct” (2014, p. 23). This concurs with what I mention
throughout this dissertation regarding the violent conduct of the students, given that they are in a
youth detention facility. The students, knowing that they are in the facility for a short time,
usually less than six months, are involved in many incidents. In addition, researchers postulated
that residents adapt to prison culture by either the deprivation theory or the importation theory
(van der Laan & Eichelsheim, 2013).
Deprivation theory “assumes that poor adaptation of the facility is best explained by the
characteristics of the correctional environment itself” (van der Laan & Eichelsheim, p. 426). The
theory implies that the confinement of the facility and loss of freedom trigger psychological
trauma among the residents, and for survival, they develop a subculture of violence and chaos.
The importation model suggests that prisoners bring their own street lives to the facility through
their histories and gang affiliations (van der Laan & Eichelsheim, 2013; World Health
Organization, 2014). Thus, over time, the residents’ street culture reflects in the facility. Based
on my perspectives and experience working in a secure facility, I agree that both importation and
deprivation characteristics explain the behavior of most of my students.
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Another fashionable culture under the third quadrant in the prison is sagging. The students
affixed them to the “prison culture” of wearing their pants below their buttocks. Ironically, this
sagging culture began in prison because inmates were not given belts for fear of them harming
themselves and others (Abdul-Karim 2014). I saw most of the male youth with their pants below
their waists exposing their underwear. Often, I would appeal to their better judgment to pull up
their pants. In my presence, they would obey my directive. However, as soon as they walked
away, they would readjust the pants to show their underwear. As time went by, I realized that the
students used their pants for more than just clothing. Therefore, I was not surprised by AbdulKarim’s (2014) article For Some, Sagging Pants Carry Greater Meaning. One of the youth
interviewed in his article shared the same sentiment as my students as to why they sagged—in
order to “stuff things in their pants.” The youth at the facility are not allowed to travel around the
building with personal items in their hands. Therefore, they stuff these various items, such as
brushes, combs, snacks and do-rags in their pants. These items being stuffed in the youths’ pants
really weigh the pants down and give the look of an exaggerated “sag” appearance.
Sagging is also linked to television and hip-hop culture (Calypso, 2009; Smith, 2011 &
Abdul-Karim, 2014). Hip-hop helped to usher sagging into mainstream culture. Prior to this,
sagging really had no fashion associated with it, and therefore numerous rap artists adopted this
swag. Unfortunately, many of the hip-hop rappers such as Gucci Mane, Max B, 2 Chinz,
Cassidy, T.I., Chief Keef, Ja Rule, Booby Shmurda, and Lil’Wayne have done prison time.
Therefore, their sagging is not surprising. I hoped that using mindfulness exercises in the
proposed After-School Program would help the youth broaden their social lives (Forbes 2006)
and stop sagging. While an After-School program would offer much for the students in terms of
mindfulness exposure, there is still a great need for quality training that can help staff combat
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these negative attributes that the students display, such as sagging. Hence, the next sub-section
addresses staff training at the facility.
Staff, management style, and reforms (Freedom School & Missouri Model)
An important aspect of this third quadrant shows how management takes care of their staff
members in term of training and reforms. Hence, this sub-section focuses on the racial makeup
of the staff, the management style of the facility, and ongoing training and reforms like the
Freedom School and the Missouri Model to help the students perform at their best. The teaching
staff at the facility is a mixture of African American, Hispanic, and Caucasian teachers with a
higher number of female teachers compared to males. The staff at the Department of Youth and
Family Services New York (DYFJ) consists of mainly African American females. Based on the
relationship between the youth and the DYFJ, I strongly feel that they are also at Wilber’s
interpersonal stage (Order 3), where there are interpersonal relationships and mutuality, and its
objectives are the individual’s needs, interests, and desires (Brown, 2013). Not surprisingly, the
male students responded more positively to both the female teachers and female DYFJ’s staff,
possibly due to the fact that large a percentage of the youth is closer to their maternal caregiver.
The agency deliberately employs large number of female staff for this reason. The management
style of the facility is maternal, because they have to take care of these delicate youth. Just like a
parent the juvenile detention facility has many decisions to make, and at times some of the
choices seem conflicting due to the different competing components. Formally, the agency uses
the government management style of the “public service model.” The management of the
juvenile detention facility is a challenging one, because it has to take care of the wide-ranging
needs of the residents and staff, and work with partner agencies such as the Department of
Education. However, the administrators focus on seeking the best solutions for their target
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populations, which are the residents and staff. The overall goal of the facility is the well-being of
its members. We do not expect the residents to leave the facility in a worse condition than when
they entered or have an overworked and stressed staff. Therefore, they have instituted many
reforms and training programs, such as the renovation of the building with updated play areas for
the residents, and importantly they instituted the Freedom School and Missouri model to help the
students cope with their mental health issues and the prison’s environment.
The specific training and reforms provided by the facility for their members include
rehabilitation and de-escalation for the general staff (teaching and agency’s workers). This form
of training helps the hardworking staff work with the traumatized students to reduce violent
incidents in the facility (both inside and outside the classrooms). Teachers and staff promote
compassion and justice for juveniles, which has influenced more positive interactions with
others. Constant training and reforms will allow the facility to run like a well-oiled machine.
Some of the reforms and training include: taking residents out of the stereotypical grey jumpsuits
and placing them into polo t-shirts and cotton pants which led to “sagging,” and the Freedom
School and the Missouri Model.
A few summers ago, the facility instituted an educational program called the “Freedom
School,” which is an extension of the ongoing reform in the facility. The founders of the program
train together both teachers and agency workers for a week in Tennessee in order to execute it.
We teach the program to all age groups of students. The aim is to enhance student motivations to
read, create more positive attitudes toward learning, to increase self-confidence and for the
students to have a deeper connection to their local communities. Thus, the program incorporates
cooking and reading books with which students can connect. An example of one book was Born
a Crime by the South African comedian Trevor Noah. Reading about the struggle of Blacks
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against White oppression enables the students to stand up and fight for justice and liberty for
themselves.
Still within the third quadrant, another reform the agency adapted is called the Missouri
Model. Mendel explains that the Missouri youth corrections model is exemplified by six core
characteristics: small facilities; close supervision of youth in small groups; emphasis on keeping
the youth safe from physical and psychological abuse; improving youth ability to succeed
academically; inclusion of youth family members in the rehabilitation process; and providing
support and supervision for youth transitioning out of the facility. This model is a “traumainformed approach,” a successful practice found in many other juvenile facilities all over the
country. “In 2001, the American Youth Policy Center identified Missouri as a guiding light for
reform in juvenile justice” and “in October 2007, the New York Times ran an editorial labeling
Missouri’s approach the right model for juvenile justice” (Mendel, 2010, p. 5).
Missouri’s approach offers a promising alternative to incarceration. Mendel reports that the
record shows a large number of juvenile detention facilities that are horrid. Hence, implementing
the Missouri Model at the facility is a positive step in the right direction. However, tied to the
Missouri Model is the “Close to Home” (C2H) initiative, instituted in the facility to decrease the
number of residents in secure facilities. Although C2H stemmed from good intentions, data
shows it has not been successful, specifically regarding recidivism: since the homes were located
in the youth’s old neighborhoods, it was easy for youth to run away, rejoin old gangs, and end up
right back in juvenile detention facilities (Mendel, 2010). Despite the unsuccessful outcomes of
C2H, I consider the Missouri Model approach to be a profoundly significant change in that it
focuses on therapy and rehabilitation rather than punitive actions, and rehabilitates students
through programs using highly trained staff. Under the model, they see residents as juveniles and
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not as inmates, and the result is the residents excelling in academic progress. Similarly, at the
facility, all the students have the potential to earn high school credits while residing there.
Currently, not all the students embrace the educational resources provided for them at the site.
The state of Missouri boasts that the vast majority of youth exiting the Division of Youth
Services (DYS) custody in 2008 was successful in enrolling in some community schools/colleges
or jobs. Eventually, this program promises to have all my students transitioning back to their
community schools.
Under the Missouri Model, the staff workers were no longer seen as guards or correctional
officers, but as Youth Development Specialists (YDSs) with responsibility for the safety and care
of the youth. The staff members at the facility went through a six-week intensive training where
they learned about trauma and mental health. The training “includes multiple sessions on youth
development, family systems, and group facilitation, including extensive practice applying these
concepts through role-playing and other participatory exercises” (Mendel, 2010, p. 28). They
teach the staff in-depth on how to communicate with students and how to have students discuss
their feelings. In the article “New York Alternative Facility Emphasizes Rehabilitation for
Raising the Age of Candidates,” a Youth Development Specialist reports that it taught him deescalation skills (Mendel, 2010). Hence, he can prevent certain conflicts from getting out of
control. They also encourage students to take part in “circle up” forums, where they tell their
peers and staff how they are feeling at that moment. Circle meetings are also used to inform and
enforce expectations regarding safety, courtesy, respect, or to highlight positive behaviors. In
some instances, I have joined the circle meeting if the incident took place in my class. During
these discussions, we allow students to use their voices to express their feelings on an
issue/concern. We conduct these meetings in a safe and respectful environment, free from stress
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and blame; if students do not feel safe, they will not share their concerns. This practice is under
the framework of restorative justice and aims to resolve conflict and build healthy relationships
between staff/teachers and students.
The Missouri Model is a multi-dimensional treatment approach that has taken many years to
develop into a working model. Cultural change is hard to accomplish, particularly changing the
system from punitive to rehabilitative. The agency is still in its infant stages of development and
changes. I know that with time and continued practice of the Missouri approach, the facility will
see a major cultural shift in how the facility operates. However, there have been some changes
since the reform began. For example, between 2012 and 2016, there has been a 37 % decline in
youth detention, increased integration of family members in the youth's well-being, and a
decrease in the number of students running away (AWOLs)—falling from a high of over 1,000
incidents in Year 1 to 136 in 2016 (Weissman, Ananthakrishnan, & Schiraldi, 2019). The major
change that I would appreciate is the adaptation of a positive behavior protocol by the students.
With application of the Missouri model and teachers modeling mindful attributes, I guarantee
that there will be quality changes in the facility's culture.
The fourth quadrant of the integral model, ITS, looks at the social structures, curriculum
program, grading rubrics, optimal classroom environment, and school policies/partner agency
policies. As reported before, the NYC public school is situated within the juvenile detention
facility under the Office of Children and Family Services (OCFS). Therefore, as a public school,
we are treated just like any other public school. I have to use the NYC DOE prescribed
curriculum, and the students are required to sit all the relevant state exams.
The Office of Children and Family Services (OCFS) has much more flexibility than
NYCDOE. They have family days and the youth are encouraged to invite family members or
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friends during these occasions. The agency has a reward system that helps the youth conform
after school hours. Youth are given special tokens such as small individual radios if they
maintain their behavior in the Halls. They also treat them with candies, cookies, and so on.
Most of the time, both agencies work together for the benefit of the youth. It does not always
work out smoothly, because both agencies have different mandates. NYCDOE’s sole purpose is
to provide education and structure to the youth, while OCFS’s purpose is to provide a safe and
secure environment for the youth. On some issues relating to the youth’s behavior policies,
OCFS and NYCDOE differ. If youth are very disruptive and disrespectful during a school
period, the teachers expect that these youths should be removed immediately from the classroom.
However, OCFS usually complain that there is nowhere to place these disrespectful youth.
Consequently, they remain in the classroom to the dismay of the teacher. When the disruptive
youth remain in the classroom, their behavior may get even worse. With this in mind, I had
proposed a school program to change the trajectory of the youths’ destructive behavior. This
proposition involved meaningful meditation and classwork, requiring a functional physical
layout of the classroom. While the agency has done its best to provide a useful space for student
engagement, there are limitations.
Another silent aspect of the fourth quadrant is the classroom physical climate. Without a
conducive workspace, students are not likely to progress academically. While the classrooms are
not perfect, however, both agencies have worked collectively to design and furnish the
classrooms with adequate resources to help students attain their educational needs. An optimal
classroom design ensures that the students will benefit the most academically. To have the best
classroom design there are certain features that must be included. These criteria are discussed in
detail in the sub-section below.
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Physical Environment of the classroom
The ideal design of the classroom includes the physical structure and availability of technology
(Rands & Gansemer-Topf, 2017). Barrett et al. 2015 look at how naturalness (physical comforts
such as light, sound, temperature, and air quality), individualization (how the room addresses the
needs of a different age group and instruction) and stimulation (exciting and lively classroom)
affects students’ educational growth. Despite the fact that my school is located in a juvenile
incarceration facility and has numerous constraints, the facility has done a great job of creating
an inviting learning environment for students. Some of the accommodations the facility instituted
on the school floor were: the use of brightly colored paint, large locked frosted windows,
twenty–first century technology, and movable desks and murals in the hallways. Unfortunately,
some of our transient students do not appreciate all the work that was put into classroom design,
because they destroy the classroom rather than enjoy it.
Being in a juvenile detention facility, we do not have the luxury of having open ventilation
throughout the building, and this influences the classroom environment. The facility does not
allow open windows due to security concerns. Ironically, the air circling in the building runs
counter clockwise to the weather patterns. Therefore, during winter the building is extremely hot
and in summer, it freezes. This negatively alters the indoor environmental quality (IEQ) and
climate of the classroom.
A functional classroom needs the right temperature to facilitate learning. The windows allow
natural light to come into the classroom and are securely fixed into the fabric of the building.
Barrett, et al. 2015 write that “it can be anticipated that the built environment of the classrooms
will have a great impact on pupils’ academic performance, health and wellbeing” (p. 28).
Therefore, the temperature of the classroom must be an optimal one to aid in the learning
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process. The classrooms, however, have experienced extreme heating/cooling. Cold temperatures
have caused students to refuse to participate and heat has caused students to become aggressive
or sleepy. I logged April 4–5, 2017 as being two extremely hot days in the building. The
temperature gauge was over 90o F.
Ironically, during the cooler months, the building is extremely warm and during the warmer
months, the air conditioning system blasts very cold air throughout the building. These extreme
temperatures have been observed to have a negative effect on the students’ general behavior and
academic performance. It is therefore difficult to blame the students exclusively for some of their
behavioral issues during extreme temperatures. Jisung Park’s (2017) article “Temperature, Test
Scores, and Human Capital Production” states that students taking an exam in high temperatures
of between 72◦F–90◦F could perform at a lower level on the exam. He further stresses that
extensive heat exposure during the school year may negatively affect the rate of learning among
the students, consequently having an adverse effect on students’ cognitive ability. This means
that a student’s comprehension and attention skills will diminish as long as he or she is exposed
to intense heat.
According to Park, “at extreme levels, heat exposure can be deadly, as the body becomes
dehydrated and hyperthermia begins to cause dizziness, muscle cramps, and fever, eventually
leading to acute cardiovascular, respiratory, and cerebrovascular reactions” (2017, p. 6). I recall
being immobile to a point where I could not move during these periods of excessive heat in the
classroom, sweat pouring off my face and my body feeling very sticky and uncomfortable. Jerry
recalled that the heat caused students to become aggressive and there were increases in violent
activities and verbal abuses. On the other hand, some students will slow down and go to sleep
due to the heat, which is quite logical. Other students become hyperactive, running around the
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classroom and demanding to be sent back to the halls or they muscle up the energy to toss
furniture recklessly all over the classroom. I am often rendered powerless during these heat
episodes, because there are limited spaces in which to move the students in order to avoid the
heat. Students are rarely sent back to the halls because the partner agency feels that the students
will lose out on their education. Overall, it is impossible to plan many meaningful academic
activities for the students during these heat incidents, because the students and the adults are not
able to function normally under these conditions. On a cooler note, the classrooms are beautifully
painted, which makes up for the sporadic class temperatures.
One of the best parts of the classroom design is the brightly colored paint that the agency
used to paint the walls, giving a homely feel. Colors such as neon green, orange, yellow and
purple on the classroom walls stimulate warm feelings among the students. The students often
have positive comments for the brightly colored rooms, and the warm colors motivate the
students to work studiously. Besides colorful walls, teaching aids such as audiovisual tools and
whiteboards not only make the classroom come to life, but also ensure an optimal classroom
design. Hence, the New York City Department of Education has invested heavily in these
resources.
Resources such audiovisual tools increase students’ engagement and check for students’
understanding (Rands & Gansemer-Topf, 2017). All the classrooms in the facility were
retrofitted with audiovisual tools such as smartboards, Apple TV, and large writing surfaces. The
smartboard’s interactive projector allows teachers and students to control computer applications
and websites with the touch of a finger or pen. While these tools are extremely helpful in
encouraging students’ interaction and increase in knowledge, they also led to a fierce
competition among students to see how fast they could destroy the projectors. Sadly, within a
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few months all the projectors were destroyed. The newest innovation at the facility are the Apple
TVs. Thankfully, we still have most of the TVs in place, although we have had a few incidents
due to this “prison culture.”
One incident occurred in Spring of 2014, when a male student poured orange juice on the
school’s recently-bought 60 inch Apple TV set. The television sets were only five days old at the
time. The televisions were only recently affixed to the walls and were equipped with wireless
apps to connect to the laptops for ease of using technology in the classroom. The orange juice
destroyed the TV set instantly. The student had reiterated to the Juvenile Counselor (JC) that he
had warned her what would have happened if he was taken against his wishes to the school floor
or class. The JC at the time was a very attractive young female, and I vividly recall her appealing
to him to just bear with her to work something out with the school liaison officer while he was
threatening to damage the TV. However, on this occasion the student was adamant to destroy TV
set, regardless of what we tried. He was proud of his accomplishment, because the television was
permanently damaged and had to be thrown in the dump. Regrettably, before COVID 19 we had
stopped using the TVs because the agency had banned the Wi-Fi needed to operate the appliance,
in fear that the students would hack the system and people on the outside.
This section on the Integral Model shows the many critical relationships between agencies
and individuals. Thus, the Integral Model increases my awareness of how I relate to others. By
examining the various interactions under this model, I am more mindful. Hence, it enhances my
critical thinking skills to help face my own biases, for example, towards the Department of
Education over the other agency or to understand that irrespective of my students’ behaviors
toward me, I must continue to fight for social justice for them. Therefore, by accepting this bias,
I can change my attitude toward how I see and react to certain things. The model expands
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mindfulness beyond only stress reduction but looks critically at how my personal experience
plays an integral role in the ways I interact with my students, administrator, and agency
personnel.

UTILIZING KORNFIELD, SALTZMAN, GREENLAND AND GOODMAN WITHIN
THE CLASSROOM
This section discusses how I utilized strategies from mindfulness scholars and practitioners
Kornfield, Saltzman, Greenland and Goodman with my students and myself to overcome stress
and anxiety. I share my class activities using vignettes further down in the chapter. These include
Kornfield’s videos on mindful meditations. I use his videos for my well-being and with my
students to overcome emotional stress and cope with prison life. Kornfield’s videos are among
my favorite “go-to tools.” I demonstrate how Saltzman’s contemplative practice model helps the
student to “being in the presence,” a transformative process. I show how Greenland and
Goodman’s SCRAM model (stop or slow down, calm your body, remember to look at what is
happening) is used to control their emotions in class.
Jack Kornfield’s meditation
As mentioned before, the purpose of the school program was to incorporate mindfulness
exercises in the classrooms with these traumatized students for at least two days per week for an
hour for each session. During the afternoon sessions, I would expose youth to Jack Kornfield’s
meditation videos. However, the After-school program was not formally implemented because of
logistical issues at the school. Eventually, I incorporated these programs as a part of my daily
routine in my classroom, when it was necessary.
I used Jack Kornfield’s meditation tapes as a guide to help me implement meditation for my
female classes because of the many fights they were having in the mornings. The female
students’ classroom was located on the first floor with no sunlight streaming through. This room
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felt like a dungeon, giving the image of a dark, damp, depressing cell. It is one thing to be locked
up, but it is worse to feel locked away. It had windows, but they were blocked off by other
rooms. Kornfield believes in the value of meditation. He suggests “that meditation led to the
higher, more universal truths” and “mindfulness works only when we are willing to direct
attention to every area of our suffering” (2012, n. p.). Most of the youth have been traumatized;
using meditation would help them escape negative experiences.
Mindfulness and awareness are concepts that the youth may have a hard time
comprehending. Being incarcerated is an additional trauma and pain for most of these youths,
and I strongly believe that meditation would have had positive effects on the students in coping
with being incarcerated and would have resulted in a decrease in fights. Kornfield, Forbes,
Saltzman and others all agreed that the best meditation practice uses awareness to restore the
heart. Davis and Hayes (2012), in an American Psychological Association report, found that
individuals who practiced mindfulness meditation developed empathy and compassion towards
others. Therefore, my plan in the class was to assist my students to experience an additional level
of awareness, empathy and compassion towards each other.
When I first introduced meditation practices to the class, the young ladies had no interest in
meditation and they complained that it was very “immature and silly.” I was a novice in
meditation and lacked information on the different types of meditation such as Vipassana—
"translated as insight, a clear awareness of exactly what is happening as it happens” and
Samatha—"translated as concentration or tranquility” (Bhante Henepola Gunaratana, 2020, n.
p.). Initially, I had suggested five minutes of quietness, but the ladies could not sit still for that
length of period. In addition, the physical space was a problem; the school furniture was
awkward and did not support the students sitting up straight. The school floor also had ongoing
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activities which distracted the girls. The vignette below is one of my first meditation session with
my female class.
Teacher: “Ladies, for the next five minutes we will be silent. Close or keep your eyes open.
You will sit up straight in your chairs with your feet flat on the ground if possible. While you
are still, you will pay attention to your breath. Breathe in through your nose filling the
stomach, and exhale through your nose deflating your stomach.”
Student 1: “Ms. B. this is not working.”
Student 2: “I don’t want to close my eyes. I see Black things.”
Teacher: “It’s ok to keep them open.”
Student 3: “Miss, is the time up as yet? I’m ready for class now.”
Teacher: “But we only just began, and it is not even a minute as yet.”
Student 1: “I can’t sit straight because the desk is blocking me.” The student was shifting and
complaining at the same time.
Teacher: “It’s ok, if you are unable to sit upright, just sit as comfortably as you can.”
Student 3: “What the heck is going on in the hallway? What’s that ni#@ up to? If he doesn’t
shut up I’ll do it for him?” The class heard a male student cursing at someone in the hallway.
Teacher: “Ladies, you have to pay attention to your breathing. Ignore what’s going on
outside.” For another few seconds it was once again quiet. However, this did not last for
long, because another student started tapping on the desk.
Teacher: “Student 4, could you please stop the tapping?”
Student 4 “I’m not the one tapping.”
Student 3 “If you don’t stop lying about interrupting the class, I’m going to slap the sh#@
outta you.” During this interchange low murmurings could be heard around the room.
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Teacher: “Ladies, remember this is our quiet time. Let’s try to get along.”
Student 5: “Well, it ain’t quiet.” After two minutes of constant interruptions, I had no choice
but to terminate the meditation.
Although the first three attempts at the meditations were unsuccessful, I did not give up. I
altered the duration from five minutes to three minutes. I sometimes asked one girl to lead the
meditation, which she happily did. There were no more fights in the girls’ classes for the period
we had our meditation sessions. The ladies looked forward to these meditations. Occasionally,
there was pushback from new students. However, they easily adapted to the class culture as soon
as they realized that was the way we began the class. The physical structure of the rooms did not
change. However, the mindset of the girls changed.
Saltzman’s contemplative practice model
Another activity discussed in my proposed school program was Amy Saltzman’s contemplative
practice model. Using Saltzman’s contemplative practice, I would encourage the students to be
silent at the beginning of each class. They would pause after hearing the bell, and followed by
free writing of something pleasant, before engaging in historical content. As I mentioned earlier,
my Afterschool Program was not implemented. However, I utilized this practice in my classes
with some modifications to the original practice. I kept the moment of silence at the start of class
to help students transition from one mental state to another to “being in the present,” a
transformative process.
Exercises of this nature improve the level of students’ awareness, allowing them to notice
their thoughts and emotions. This was the “meditation on the breath” which is fundamental to
mindfulness as outlined by Saltzman (2012). The students were aware of what was happening
around them by sitting quietly for a minute. When the students are aware of their thoughts and
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feelings, they can choose their behavior, and by choosing their behavior, they can control their
lives (Saltzman, 2012). Pausing at my hand clap (not a bell) refers to using a meditative medium
to refocus the youth. The youth listened to my hand clap until it faded in the background and
then we resumed classroom activities. Free writing means writing on a cheerful topic for a few
minutes before we plunged into the content area. This writing encouraged the free flow of ideas
and thoughts beyond the youths’ imagination (Saltzman). The writing was voluntary rather
forced.
The intended goal of writing was to engage students into the habit of paying better attention
to themselves and to life (Saltzman). When they take part in Saltzman’s contemplative practice,
the students develop skills making them more effective, and significantly increase their selfawareness. Ultimately it makes them more mindful. The vignette below took place in March on
International Women’s Day. This movement acknowledges the importance of women in our
global economy. Because most of the male students have strong bonds with their maternal caregivers, I felt this activity would engage the students to pay attention, thus improving both
academic and social-emotional learning. The vignette below illustrates a conversation with a set
of my high school male students.
Teacher: “Good morning gentlemen. Before our class begins we will have a minute of
silence, as usual, because I do not know what you have experienced before coming to my
class.” This was the first hand clap.
These words usually fell on deaf ears. It usually took me a few minutes to settle the students
down to have the “minute of silence.” My boys were energetic and loud. Hence, to get their
attention I would repeat my commands a few times and clapped several times before getting
their attention.
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Teacher: “Let go, be quiet for only a minute.”
Student leader: “Yes Miss, we got you.”
We got through our minute without any incidents.
Teacher: “After the sound of my hand clap, you will write about the last Mother’s Day gift
you bought for your mother or female care-giver. If you are finished before the minute,
please give your classmates time to complete theirs.”
Teacher: “Who wants to share first?”
Student 1: He shouted out: “edible basket was my gift to my mom.” He continued with a look
of contentment on his face. “Oh! She was so surprised, because she loves chocolate.”
Teacher: “That’s wonderful, because chocolate is my favorite sweet.”
Student 2: “I gave my mom flowers.”
Student 3: “You’re just lying.”
Student 2: “No, I’m not, I gave her some white flower because I couldn’t afford roses.”
Teacher: “I think those may have been daisies, because they are cheaper and popular in the
spring.”
Student 2: “Daisy, yes that’s what the lady says.”
Student 3: “Miss, you’re are just backing him.”
Teacher: “No, I believe him. Anyway, what did you give your mom for Mother’s Day?
Student 3, with a grin on his face: “The best gift of all, money. My mother loves money.”
Without us asking, the student quickly informed the class that the money came from his
afternoon supermarket job packing grocery bags. This reaction was to clear up any
misconceptions of where the money came from because he was locked up.
Teacher: “As long as your mom is happy, that’s the key. Next.”

Elizabeth Baker

113

Student 4: “I bought my mom a dress.”
Teacher: “Student 4, that’s very considerate of you, because most women adore clothes.” I
could see that the student was very pleased by my comments.
Student 5: “I don’t know where that bit@# is, she gave me up, so I didn’t have to give her
anything.” He had such an angered look on his face.
Teacher: “I’m so sorry to hear that you have no communication with your mother at this
time.” I went over to him and asked if he wanted a time-out to speak with a counselor, if one
was available. His response was that he had gotten over her and he was “good.” I know
secretly that he still cares for his mother. However, he did not want to appear fragile or weak
in front of his peers. Hence, the nonchalant attitude toward his mother.
Student 6: “The last Mother’s Day gift I gave my mom was cooking for her, and that was two
years ago, because I have been in and out of facilities for that long.”
Teacher: “My last Mother’s Day gift was also dinner made by my family. The only thing I
had to do was to eat it.” As the student spoke, he looked very anxious. However, my
statement put the student at ease, as you could see the relaxation of his body.
Teacher: “I’m so happy that you gentlemen shared with me and the class your Mother’s Day
gifts, it’s great to know the love that you all have for your mothers.”
After thanking the students for their participation, they felt highly charged and ready for
learning. The students could slow down and take control of their emotions because of the
exercise I had created. It changes the students’ emotions subtly by redirecting them from their
previous experiences. Even Student 5’s behavior was reasonable, because for the rest of the class
he tried to stay on task. I only had to redirect his attention back to the lesson a few times (he
would distract other students by engaging them in conversations unrelated to the lesson).
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Another similar contemplative practice used was the Susan Greenland and Trudy Goodman
SCRAM model.
Greenland & Goodman SCRAM model
Greenland and Goodman SCRAM model means: stop or slow down, calm your body, remember
to look at what is happening, both inside and out (mindful), take action with kindness or Metta.
The Greenland and Goodman (2009) paper describes how mindfulness supports children in
appreciating their emotional pain. SCRAM was a perfect technique to expose the students to
methods of controlling their emotions in class. In my mindfulness classes, I utilized the model
whenever it was needed. The students at school constantly go through painful emotions,
especially closer to their court dates. Due to the uncertainty of their court cases, the youth are
upset (internal process), and hence display overwhelming emotions by “turning it up.” This
usually involves youth tossing classroom furniture, spitting on peers and cursing at one another
(external process).
In my class, I used role play to teach youth how to use SCRAM to control any unwarranted
behavior. To begin the process, I would first ask a student to model an aggressive behavior, for
example, throwing books across the room. Second, both the students and I would try to
determine the reason(s) why the youth had thrown the book. I would then explain the “worstcase scenario” to the student to calm the student down. People are very emotional when they are
unaware of their next step when there is a crisis. When they are aware of their next step, they can
plan for it. The same concept works for students. The students calm down when the teacher and
their peers show them kindness and compassion in listening to their stories. The student usually
stops in his tracks and with encouragement from his peers, gently replaces books back on the
shelves. Davis and Hayes (2012) provided empirical data to support that fact the students who
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took part in mindfulness-training were less stressed and anxious. Youth behavior will improve
tremendously if they can eradicate stress and anxiety. Although I used role play to teach youth
how to use SCRAM, there are many instances I used the model practically. SCRAM activities
are described in the vignette below.
During the month of March, like any other third period, I was in the classroom teaching when
one student decided that he no longer wanted to remain in the classroom. I worked out a
compromise with the student along the lines of: he would not need to do any schoolwork if he
did not disrupt the class. My concern is that one student should not stop the teaching and learning
process from taking place if there is no emergency or immediate threat of danger to any student’s
life. Therefore, I proceeded with my class. On this occasion, the student felt that whether he was
taken out of the class or not, he was going to turn-it-up. Therefore, he sprung from one desk to
another, with the JC at his heels trying to stop him from hurting himself. That was Phase 1.
Phase 2 was the student rolling around on the ground. Phase 3 was throwing items such as chairs
and the garbage container. He threw two chairs, and one came close to hitting my feet. With all
these commotions, I stood my ground, and continued working with the other students.
One of my colleagues, who was next door at the time and heard the pandemonium,
applauded me for my bravery. My decision to remain in the classroom was not based on bravery
but to show the student that during his storm, I would provide as much moral support for him as I
could. Moral support for me means just being there for the student. Therefore, if he wanted to
stop and talk, I am there. This may seem very moronic to people who have no connection with
these unique individuals at the facility, but they are still children. During the student’s meltdown,
my body language remained neutral. The students eventually calmed down, after gently asking
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him to stop and providing him enough space to feel in control. Once he felt comfortable, I could
engage the student in a brief discussion.
Teacher: “What’s the problem?
Student B: “My problem is getting outta here.”
Teacher: “All you have to do is ask.”
Student B: “Miss you know, if I don’t turn up this place no one listen to me.”
Teacher: “That’s not the way we do things in my class. We need to respect each other and
behave appropriately.” At this moment he ignores me and looked away.
Teacher: “By the way, when is your next court date?
Student B: “I’m sentenced and they are getting ready to transport me Up-State for
placement.”
Student C: “Get ready to be fu@# by those big boys.”
Teacher: “Student C, could you please be kind? You are not helping the situation.”
Teacher: “Do you know how long you are sentenced for?”
Student B: “Two to four years.” I believe that he was quite nervous above this imminent
move.
Teacher: “I’m so sorry hear, and I know your grandmother is saddened to hear about your
sentencing.” This statement triggered a behavior because his emotion changed instantly to
one of sadness.
Teacher: “Do you want to continue talking right now?” The student paused and said he was
ok and went on to share his concerns with me.
Student B: “My grandmother is sick and no one is telling me how she’s doing.”
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Obviously, the student was concerned about the health of his caregiver, and this led to
immense stress. During our discussions, I tried to comfort him by telling him that at least now he
knows where he is going and I will find out as much information about the facility for him, so he
knows what he is up against and can prepare for it. I remind him that once his sentence starts, the
time will go down and the sooner he will be able to reunite with his grandmother. I could tell that
he felt pleasure about this information, because he shrugged his shoulder and became more
talkative. Both the impending move to another facility and his grandmother’s illness led to the
student’s disruptive behavior. By engaging in mindful listening, I could help the students
alleviate some of their fears of the unknown.
This section on the Integral Model shows the many critical relationships between agencies
and individuals. Thus, the Integral Model has increased my awareness of how I relate to others.
By examining the various interactions under this model, I am more mindful. It enhances my
critical thinking skills to help face my own biases, for example, towards the Department of
Education over the other agency, or to understand that irrespective of my students’ behaviors
toward me I must continue to fight for social justice for them. Therefore, by accepting this bias, I
change my attitude toward how I see and react to certain things. The model expands mindfulness
beyond only stress reduction but also looks critically at how my personal experience plays an
integral role in the ways I interact with my students, administrator, and agency personnel.
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Figure 1. Robert Kegan’s orders of self-development (Forbes, 2016)
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Figure 2. Integral Theory: Understanding Your Business from a Truly
Holistic Perspective located at: http://tiffanyabrown.wordpress.com/2013/01/13/integral_theory/
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CHAPTER 5

LATE UNDERSTANDING OF MINDFULNESS WITH KENNETH TOBIN
While both David and Kenneth have keen interests in mindfulness, they approach it from
different perspectives. As discussed earlier, David highlighted theoretical frameworks on Robert
Kegan’s theory of human development, Ken Wilber’s Integral Theory, Trudy Goodman’s
Mindfulness-Based Stress Reduction, Jack Kornfield’s videos on mindfulness meditations, Amy
Saltzman’s holistic approach and arguments surrounding the controversial McMindfulness
concept. Kenneth Tobin’s approach to mindfulness was based on multi-level, multilogical
research methodologies which are typically framed by overarching phenomenological (what is
happening?), hermeneutic (why is that happening?), and ethnomethodological (what more?)
frameworks. Tobin’s approaches to research led me to undergo my research, using similar
methodologies and methods. Accordingly, Tobin’s views on what constitutes mindfulness are
constantly being refined by his experience with the world, including his research and recent
engagement with Vipassana mindfulness (see later in chapters seven and eight). Tobin’s doctoral
level course syllabus for his course reads as follows: “The course develops methodology and
methods grounded in a sociocultural theory applicable to research in various settings in which
urban education occurs.”
Tobin contended that he teaches meditation and mindfulness because he believes that they
are “central tools for literate citizenry” and they can “restore the mind to a calm state that is more
receptive to learning” (2018, p. 116). As a student in Tobin’s class I was given the groundwork
for research. This chapter along with chapter two provides the principal framework for my
teacher/researcher dissertation. I was confident that based on the knowledge gained from Ken
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Tobin’s seminaries, I could use myself as a principal participant to write my own stories. My
stories would not only shed light on my problems and solutions in the classroom, but also help
others in similar circumstances to overcome their problems.
Both the classes and USER-S sessions (symposia conducted once per month on Saturday)
widened my knowledge of the teacher/researcher concept and pushed me to become a
teacher/researcher in my own research. During these seminars I was introduced to event-oriented
inquiry, which is linked to authenticity criteria (which includes tactical, ontological, educative
and catalytic criteria), different cultural enactments, emotional energy, heuristics, Polyvagal
theory, nitric oxide, cogenerative dialogue (cogen), and ultimately, mindfulness interventions.
This chapter first details general background information on being a teacher/researcher. It
then shows the groundwork behind the interpretive framework. The third section outlines
arguments supporting standpoint theory, the fourth section explains Van Maanen’s concept of
impressionist tales, and the fifth section describes Tobin’s discontentment with early
frameworks. This chapter concludes by highlighting the fairness/ethical stands of the research by
explaining authenticity criteria.

TEACHER/RESEARCHER
Researchers have a responsibility to generate truth, knowledge, and enlightenment by conducting
rigorous inquiry. This is also the case for prospective teachers conducting their own research.
Many teacher/researchers argue that questioning the truth and knowledge about important
matters may end in failure, but to give up the quest and knowingly settle for any belief will
almost certainly fail (Alexakos, 2015). Hence, giving up the quest for knowledge and truth is not
an option.
Therefore, as a teacher/researcher, I seek to shed light on my truth in the classroom to
provide a platform to improve my working conditions, ultimately leading to improved working
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conditions for all. Joe Kincheloe (2003) emphasized that a “critical ontology involves
reconnecting human beings on a variety of levels and in many ways to a living social and
physical web of reality, to a living cosmos” (p. 50). When I comprehend the power dynamic of
knowledge, I can engage in a critical ontology—a consciousness of my existence as a teacher
according to political and social influences around me. Kincheloe suggests that if teachers reflect
on their experiences, this will help them become more aware of themselves and be able to
produce their knowledge, and thus, “they are empowered to reconstruct their consciousness”
(Kincheloe, p. 52). Teacher/researchers, being conscious both internally and externally, can
describe their daily practical problems as the way forward to improve their professional lives. In
describing teachers’ behaviors, I assessed my consciousness, since my actions/behaviors are tied
to my consciousness. Being aware of this consciousness, I pay particular attention to how I speak
and listen to my students and peers. I am therefore always in the “present.”
If I envision a better education system or a better quality of life, then I should be constantly
seeking ways to improve what I already have. These improvements in the school system should
employ a bottom-up approach, instead of the top-down hierarchical system that mimics the
“oppressive power,” currently the traditional form of power seen in Figure 3 (left side). The left
side of Figure 3 illustrates the top-down approach, which involves experts instructing teachers on
how best to educate their students. These experts design and generate independent curricula
which is handed down to us without our input. One of the main issues with this approach is that
teachers like myself are not even given an equal opportunity to make changes to the curriculum.
In contrast, Figure 3 (right side) depicts a bottom-up approach, which takes advantage of the
skills and talents of teachers currently in the classroom and who are doing research at a
university. This framework encourages teacher/researchers like myself to communicate ideas and
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plans to teachers and other stakeholders of best practices. This approach is a collaborative
approach and ensures that teachers benefit from each other, rather than accepting instructions
from the top officials of the educational system. In the classroom, I am the “first line of fire or
defense” and consequently, should be the scholar investigating my own school communities. In
so doing, I will find truth and knowledge, and have a better understanding of different issues and
problems that are important to teachers. The process of the teacher/researcher requires doing
research during my daily tasks as a teacher inside the classroom and learning from it. In
conducting my research, I am in a better position to guide and create practical and cost-effective
educational reform policies, which will be beneficial to all.

Figure 3. Adaptation from Ken Chow et al., (2015). Modes of Interaction. Available online
@ https://files.eric.ed.gov/fulltext/EJ1080020.pdf

During the teacher/research process, Kenneth Tobin (2018) advocates for teacher/researchers
to “seek contradictions and endeavor to learn from their transformative potential” under what is
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called event-oriented inquiry (Chapter 1 Researching Mindfulness and Wellness, p. 5). Tobin, a
researcher who educated, is an individual who is liberated and transformed. As a
teacher/research, it is clear, there are many ways of “knowing” or seeking knowledge. Brent
Muirhead (2002) notes in his article “Teacher-as-Researcher” that inquiry-based methods add
different people’s knowledge to research that would have otherwise been silenced. As a
teacher/researcher, I have a bias towards an inquiry-based methodology due to the nature of my
research, which is based on Tobin’s approaches to research as previously stated in the beginning
of the chapter. The methodology is not based on one worldview but on combinations of different
worldviews. This chapter outlines the multi-level methodology utilized in my research. It
involved an interpretive, theoretical approach (Tobin and Ritchie, 2012), along with elements of
different research methodologies.

INTERPRETIVE FRAMEWORK
In my dissertation, I used my own and my colleague’s “local knowledge,” and for this reason, I
employed authentic inquiry framed by hermeneutic phenomenology methodology. This
methodology fits into the category of qualitative methods. Steinar Kvale (1994), points out that
“qualitative research tends to evoke rather standardized objections from the mainstream of social
science” (p. 147). Based on Kvale’s quotation and the nature of my dissertation, I decided not
use quantitative methods. This was not because of the criticisms of quantitative methods, but
because it would be highly unsuitable to use quantitative methods when I’m using my personal
narratives to demonstrate “lived experience” while working in a juvenile detention facility.
Traditionally, many studies employed quantitative or empirical inquiries. Nevertheless, the use
of qualitative research methodologies has been on the increase.
Tobin in his article “The Sociocultural Turn in Science Education and its Transformative
Potential” and blog “Right Speech for Science Education” advocates and adapts authentic
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inquiry as a qualitative research method. Authentic inquiry promotes ways to improve personal
experiences. He suggests that both Egon G. Guba and Yvonna S. Lincoln, two renowned social
science researchers, validated and encouraged this inquiry paradigm. These researchers described
questions of ontology that are essential in critiquing and conducting research. Like Tobin and
many other researchers, I have also accepted this framework. This research highlights my own
“lived experience,” my personal ontology of working as a teacher, among juvenile delinquents in
a juvenile facility for the last seventeen years. Tobin acknowledges that this “approach broke
free of shackles of positivism and advocated criteria for judging quality of an evaluation in terms
of ethics and what they referred to as authenticity criteria” (p. 12).
Standpoint theory
Sandra Harding (1993) advocates for another type of qualitative method. She believes in
considering the lives of marginalized individuals, an approach called “Standpoint” theory.
Standpoint is a framework from which one critically analyzes his/her viewpoints based on
her/her social and political experiences. Standpoint is concerned with how authority is
entrenched in an individual’s life and the power that authority wields. These experiences shape
how individuals see and experience the world. Marginal individuals gain this awareness of their
social standing by critically reflecting on the power dynamics that they experienced. Standpoint
allows marginalized individuals to challenge the status quo on the outside, which represents
powerful groups. Teachers, unfortunately, fall into a marginalized group based on the treatments
they receive from different powerful groups. As a teacher, I work at the lower rank of the
school’s hierarchical structure. Therefore, I am continually supervised and monitored by
administrators, politically nominated officials (e.g., mayor/governor), and students. Both Ken
Tobin and Sandra Harding have had profound effects on my research. Harding’s “Standpoint”
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method has led me as a teacher to create information to assist my vulnerable colleagues to
survive the profession. Tobin has encouraged me to become a teacher/researcher, to find
contradictions, and to learn from them. My knowledge of mindfulness and Polyvagal Theory
which I have written about in chapter six were also gained from Tobin’s graduate classes at the
City University of New York (CUNY) Graduate Center.
Teachers are constantly under attack; Gov. Andrew M. Cuomo and former Mayors
Bloomberg and Giuliani all blamed teachers for the failures of the school system. In a Huffington
Post article, Giuliani blamed the educational system, and specifically teachers, for the deaths of
Michael Brown and Eric Garner. He theorized that the men died as a result of poor education—
not because of racism, excessive force, or economics, but due to teachers. His solutions were to
suspend the many rallies and protests instigated by the men’s deaths and replace them with better
educational services for poor Black students (Rebecca Klein, 2014). To further highlight some of
the problems facing urban students and teachers, Dorothy Callici (2011) cited a United
Federation of Teachers’ survey which shows that by mid-September 2011 in New York City
“there were approximately 7,000 oversize classes in the city public schools,” and this was made
worse with the shortage of teachers. The president of the United Federation of Teachers, Michael
Mulgrew, blamed this on budget cuts. For this reason, Callici’s article calls the situation with
high class size in elementary schools as “unconscionable: third-world conditions in the richest
city in the world.” Under these circumstances, even expert teachers will not be able to make
much progress. Additionally, statistical data from the article reveals that in the fall of 2011 there
were 73,784 classroom teachers, which was 2,443 fewer than in 2010, 4,000 fewer than in 2009
and 6,665 fewer than in 2008. Queens has the largest number of overcrowded classrooms in
elementary and junior high schools, with 802 students per school, and Staten Island has the least
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with 182 students. Although they are given limited resources, teachers are expected to work
magic to ensure students achieve their academic goals; yet they are still constantly criticized.
With such negativity, and possibility of Secondary Trauma Stress, teachers like myself do feel
marginalized.
As a marginalized teacher, I shared my standpoint about my “local knowledge” gained from
my experiences, observations, and reflections at the detention center where I worked from 2003
to present. My participant worked at the said school from 2016 to 2018. Harding (1993) reports
that standpoint theory provides better ground for certain kinds of knowledge which provide a
“fundamental map or logic-for how to do this: start through from marginalized lives, and take
everyday life as problematic” (p. 50). This theory provides a framework to understand my
perspective, rather than that of the elites. Standpoint theory is concerned with relations between
knowledge and power with different levels of people’s perceptions. Harding is convinced that the
most significant factor that controls perceptions is experience. While Harding’s standpoint theory
is based on the perception of the lives of marginalized individual such as females, our standpoint
stories are based on our perceptions working as teachers in a juvenile facility serving the
educational needs of traumatized youth. Our stories are best told using the framework for
authentic inquiry which incorporates hermeneutic phenomenology. This process remains a new
approach in qualitative analysis and is defined by personal dialogue and academic development.
Susann Laverty (2003) reviews Edmund Husserl’s, Martin Heidegger’s, and Hans-Georg
Gadamer’s theories on phenomenology and hermeneutic phenomenology and provides great
detail on the subject. These philosophers seek to discover how people experience the world in
which they live as well as innovative ways to look at our world and ourselves. The philosophers
sought to discover human reality. As the founders of the phenomenological approach, they argue
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“against the dualistic separation of egos from worlds” (Larkin et al., 2006, p. 105). Laverty
supports this notion when she writes that Husserl saw phenomenology “as a movement away
from the Cartesian dualism of reality being something ‘out there’ or completely separate from
the individual” (p. 23). Tobin (2015) is also in agreement when he expresses that social life is
shaped by multiple truths. In other words, we must consider several worldviews of seeing what is
happening given that “most phenomena [are] polysemous” (p. 6). Phenomenology’s focus is on
the world as experienced by an individual, not the world or reality as something separate from
the individual. Laverty confirms that the interpretive framework of inquiry supports the
ontological perspective of a belief in the existence of not just one reality, but of multiple realities
that are constructed and can be altered by a person’s biases. Hence, our understanding of that
world is not static, but rather dynamic and always evolving. The interpretive framework of
inquiry emphasizes the world as experienced by a person in reality. Kvale (1994) further
elaborates that this type of “discussion focuses on the qualitative research interview, defined as
an interview, the purpose of which is to gather descriptions of the life-world of the interviewee
with the intention of interpreting the meaning of the described phenomena” (p. 149).
According to Laverty, Husserl interprets the word “reality” as knowledge that is derived from
a verb which means “to think.” This method of the interpretive framework of inquiry was seen as
a way of accomplishing true meaning by going far beyond the surface of reality (Larkin et al.,
2006; Laverty, 2003). This inquiry asks questions such as "What is this experience like?" in an
attempt to disclose meanings of an individual’s daily existence.
Storytelling is an ideal technique to showcase daily existence. John Van Maanen (1988)
explains that impressionist tales, like impressionist paintings, convey “highly personalized
perspective” (p. 101). However, instead of luminous paints, these tales use figurative language
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and experience from the field. Art/paint shows the story and the narrative tells the story. The
concept of using “impression” to describe art dates back to the mid-1800s. The following section
recounts the background and development of the use of impression in both painting and
ethnography work.
Storytelling: impressionistic tales
According to Richard Shiff (1984), “the concept of the impression [in painting] provided the
theoretical means for approaching the relation of individual and universal truth” (p. 184).
Impressionist painters sought to demonstrate their own viewpoints of nature, rather than
recreating a duplicate of the world. Therefore, as John Van Maanen (1988) articulated, “what a
painter sees, given an apparent position in time and space, is what the viewer sees” (p. 101).
From this idea of impressionism, Van Maanen developed the notion of impressionist tales as a
plausible way of writing about fieldwork. He informed us that the tales comprise numerous
reflective events in which the author is an active participant.
Throughout my dissertation I have described my events similar to Van Maanen’s
impressionistic tales. I partially agree with Shiff’s statement because “the truth” is an oxymoron.
The truth is different for everyone. Notably, my personal experience that I learned in the field
can be useful to others, and that is my universal truth.
My intention is to make sure that my lived experience sparks interest in my audience in order
for them to observe my problems and to see the solutions that are revealed in my dissertation. In
chapters four, six, and seven, I shared how my anxiety and stress were alleviated through the
practice of mindfulness. I strongly suggest that my teaching colleagues take similar actions to
improve their lifestyle.
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Van Maanen noted that “impressionist tales, as noted, remain very much a subgenre of
ethnographic writing” (1988, p. 106). My ethnography shows a detailed account of both my coresearcher and my stressful work environment. Due to my tales, they may sound like gossip.
Van Maanen (1988) noted that impressionist tales are compared to gossip because it implies
closeness. Boje suggests that the dark side of storytelling is gossip, lies, and witch hunts (2014).
However, it has also “been theorized that gossip played a fundamental role in the evolution of
human intelligence and social life and that it continues to play an active role in cultural learning”
(Rosnow and Foster, 2005, p. 1). While gossip can be problematic, it is useful to communicate
important information from the field. My notes from the field are written in the native dialect of
the subjects. In my vignettes with my students, I use their urban slangs, highlighting the current
genre of these students. Below, I share information on Tobin’s discontentment for earlier
positivistic research models.

TOBIN’S DISCONTENTMENT WITH EARLY FRAMEWORKS
This section explains how Tobin came to focus on qualitative as versus quantitative analysis, and
specifically developed the qualitative theory of teacher/researcher. To explain how Tobin arrived
at qualitative analysis, I have to first contextualize his discontentment with the
existing/mainstream theoretical and methodological frameworks during his early research
writing period in the 1970s, which were quantitative. In many of Tobin’s earlier studies, he
discusses his discontentment for previous frameworks to which he had been exposed, as well as
the use of quantitative data as the only source for empirical research. For Tobin, previous
research lacks proper clarification as to what was happening, why it was happening, and what
more was there? He reported that “research focus was misaligned with what was happening in
the classes we studied and did not easily accommodate emergence and contingence” (Tobin,
2017, p. 2). Tobin strongly believed that if the research was not going to serve any purpose, it
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was not worth doing. Neither was he interested in studies which made sweeping generalizations
based on large population sample size. Instead, he was more concerned with theories changing
the practice of science education. Tobin explained that the initial positivistic models he used in
the 1970s did not conform to his newly formed interpretive frameworks, because they were
distorted and reductive, and did not adequately tie teaching and learning as a symbiotic process.
Tobin lamented that his “journey away from positivism was arduous, largely because tenets of
positivism have saturated common sense in the Academy” (Tobin, 2015, p. 5). Hence, Tobin
along with numerous researchers set off on a journey in search of new methodologies and
theoretical frameworks to understand the teaching and learning process.
Tobin recalls that this new form of research involved him getting grounded with the
comprehension and application of theories such as Pierre Bourdieu (1992), Lev Vygotsky (1962)
and Mikhail Bakhtin (1986). Tobin writes that he and his colleague Wolff-Michael Roth were so
passionate about their new sociocultural frameworks that they successfully argued for them to be
included in scientific educational mainstream journals (Tobin, 2015). Following his detailed
research of other theories, he and others adopted hermeneutic phenomenology and
ethnomethodology as frameworks for interpretive research to provide understanding from the
standpoint of participants.
At the same time, Tobin was concerned about accountability, ensuring that researchers
consider all different viewpoints during his investigations. This led Tobin to develop criteria for
an authentic, ethical inquiry by which qualitative research is measured. One way that Tobin
ensured that all different viewpoints would be taken into account was by embracing the term
polysemic. The term polysemic means to identify the many social truths/realities of all the
stakeholders, ensuring that all the different ontologies/stories of the stakeholders are shared. In
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doing so, both Jerry and I benefitted from the research findings. Tobin and Stephen Ritchie
(2012) announced that two of Egon Guba and Yvonna Lincoln’s authenticity criteria cover the
benefits from the study; one of these criteria is ontological authenticity. Ontological authenticity
means that researchers change their ontologies and value the ontologies of others—i.e.
understand people’s standpoints.
Tobin supports Egon Guba and Yvonna Lincoln’s (1989) authenticity criteria. Authenticity is
quite relevant to qualitative inquiry. Tobin eloquently describes it as breaking free of “the
shackles of positivism and advocated criteria for judging the quality of an evaluation in terms of
ethics” (Tobin, 2017, p. 8). Thus, Tobin and other scholars proclaim that authenticity is a
fundamental element of qualitative inquiry, and without it, the inquiry would not be relevant or
credible. To create authenticity, the study must show an accurate reflection of the participants’
experiences, and how the larger community can benefit from them (Patrick Shannon and lyse
Hambacher, 2014). These major authenticity criteria include: Fairness/Ethnical Stands,
Educational Authenticity, Ontological Authenticity, Tactical Authenticity, Catalytic
Authenticity, and Event Oriented. The upcoming subsections explain each criterion.

AUTHENTICITY CRITERIA
Fairness/ethical stands
Authentic inquiry takes into consideration the notion of ethics and recognizes that knowledge is
political. Thus, as a teacher/researcher, I conducted the study as clearly and authentically as
possible. I show fresh perspectives, which reflect our positions in social spaces. Fairness or
objectivity can only be accomplished if all stakeholders are allowed to share their views equally.
In my dissertation, I presented factual accounts of my participant’s and my journeys to the
teaching profession and our experiences at the facility/school. The viewpoints of my participant
and I were revealed for all to see. I retold Jerry’s stories in his voice. Before my advisor saw his
Elizabeth Baker

133

stories, Jerry was given an opportunity to review the material for approval. After I received his
approval, my advisor, Kenneth Tobin, viewed them. I described our working environment clearly
to show “what it is like” (Larkin et al., 2006). Laverty (2003) notes that conscious awareness was
the beginning point in constructing an individual’s knowledge of reality. “By intentionally
directing one’s focus, Husserl proposed one could develop a description of particular realities”
(p. 23). When I tell my lived experience it is reproduced into an independent text, expressing its
own meanings. By sharing Jerry’s and my stories and listening to other people’s stories, I have
provided different perceptions of our own lived experiences (Anders Lindseth, 2004).
The research does not display personal power dynamics when discussing our perspectives. It
can be argued that the common person finds it difficult to be fair and can only be reasonable.
This notion is elaborated by William Young (2013), who suggests that “fairness is the most
subjective form of justice, but still suggests an appeal to reasonableness and open-mindedness”
in his online blog (n. p.). He attributes this to the historical unfair treatments of specific groups of
people in our society. Young also points to the manifestation of the narcissistic/selfish
personality of modern man, which can be compared to Erikson’s stage of “Identity vs. Role
Confusion” (Daphne Davis & Jeffrey Clifton, 1995). Individuals with this personality trait are
childlike and very self-absorbed. Hence, having only concern for themselves. Young suggests
that their thinking is also led by angry juvenile illusions.
While these statements are debatable, Young’s lines of argument are inconsistent with an
authentic inquiry. Authentic inquiry advocates fairness and selfish traits are not welcome in this
type of research. Due to Tobin's genuine scholarly interest in authentic inquiry, he might reject
Young’s interpretation of fairness as it relates to authentic inquiry, because in all of his seminars,
he encourages teacher/researchers to be transparent and fair when conducting research. Tobin
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wrote that “the research should be conducted with the highest ethical standards in which
communication is open and honest” (Tobin & Roth, 2012, p.118).
Educational authenticity
Educational authenticity is important. At the end of the research, the researcher’s findings are
disseminated through the proper channels for all the different stakeholders to learn from her/his
ontologies. We live in a world that is constantly changing, and we are faced with so many
problems, hence it is imperative to acknowledge various viewpoints of different participants. The
more information available, the better our understanding of all the nuances that are out there.
Tobin reminds us the goal of educational authenticity ‘is to understand perspectives of self and
others—not to critique and disagree, but to explore the potential of difference and discover
advantages associated with particular frameworks and limitations” (Tobin, 2017, p 10).
The information gained from the research should alert others to the numerous standpoints of
all the participants in an inquiry. The educational authenticity process involves enlightening all
stakeholders about the research findings that they have learned from the research. Because I am
in a very delicate and unique environment, I hope that my ontologies shed light on some patterns
of consistency and contradictions I have experienced. Undoubtedly, educative authenticity is at
the core of ontological authenticity, because it would help stakeholders to understand the salient
hermeneutic-phenomenological questions of “what is happening?” and “why it is happening?”
Both educative and ontological authenticity relate to learning from others. The salient goal of
educational authenticity that has been discussed throughout this section is to increase awareness
of all participants.
An example of educational authenticity was Greenland and Goodman SCRAM model, which
means: stop or slow down; calm your body; remember to look at what is happening, both inside
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and out (mindful); take action with kindness or metta (Buddhist word for loving kindness, and
peace). I used this model with my students. I used this method to help one student control his
emotions in class. Using the SCRAM model, I could analyze a student’s hostile behavior. His
fears of being moved to another facility and his grandmother’s health had triggered that
behavior. Once I assured him I would assist him in getting through his ordeal, he was more
receptive to learning. In the past, my principal allowed me to conduct a professional
development (PD) with the teachers using Jack Kornfield’s video on mindful meditation. I
discuss the benefits of the PD under catalytic authenticity. I hope to conduct more of these PDs
once I complete my research. The other authentic criteria are ontological authenticity, tactical
authenticity, and catalytic authenticity; the following subsections address each one of these.
Ontological authenticity
According to much of Tobin's research, ontological authenticity relates to how participants in the
study change their perceptions about their social lives because of exposure to the research
information. Shannon and Hambacher (2014) state that “ontological authenticity is assessed by
determining the degree to which participants become more aware of the complexity of the social
environment” (p. 5). Tobin advocates that the inquiry process is effective in producing reflective
dialogue among stakeholders to bring about real changes. To support this notion, Tobin asserts
that researchers usually document their own change of ontologies, based on hermeneuticphenomenological questions of “what is happening” and “why it is happening.”
A significant part of documenting the changing ontologies is to demonstrate the changes
learned from the study. Tobin further explains that knowledge gained from study not only
educates participants but also is transformative (Tobin, 2017). Exposure to mindfulness has
changed my entire outlook on life significantly. I am now “awake” and always in the present.
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Thus, I am mindful of my speech, my walk, and my listening. I can show compassion toward my
colleagues. My life is much healthier because the doctor recently took me off my cholesterol
medication, making me even happier and calmer. Through mindfulness, I have learned to
channel my positive energy to others around me, creating ripple effects of more positive
energies.
Tactical authenticity
Tactical authenticity evaluates whether all stakeholders are given equal power, ensuring that all
stakeholders benefit from the research. This form of authenticity allows for equity and social
justice. Tactical authenticity safeguards that all the stakeholders who find themselves at a
disadvantage are also able to enjoy the benefit of the research (Tobin & Roth, 2012). Tobin
(2017) felt that equity should not be left to chance, but rather that the research design should be
developed in a format to allow all individuals to do well.
Sometimes, some research may show evidence showing that there has been some shift in the
power dynamic among the stakeholders, resulting in some individuals having more access to the
research material than others. However, tactical authenticity secures the redistribution of power
equally among all the participants in research (Patrick Shannon and Elyse Hambacher, 2014). It
is for this reason that I will make the information from my dissertation available to all who are
interested. During the research, my participant and I share equal power. Thus, my co-researcher
receives research information as it emerges. I will place copies of the research in the main school
libraries and all the other offsite educational satellite locations.
Catalytic authenticity
Catalytic Authenticity shows evidence of actions taking place by the stakeholders because of the
research. The informed agencies will implement various policies and practices to enact and
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transform myself and my practices. Tobin reports that researchers have a responsibility to help
participants and relevant stakeholders benefit from participating in research. Hence, the research
serves as a catalyst to generate meaningful interventions on behalf of individuals. These
interventions should create a domino effect, improving the lives of all the stakeholders. This
provides the opportunity for potential change agents to find the necessary funding to purchase
resources and conduct trainings ensuring that all benefit. Tobin and Roth specify that “through
publication, researchers disseminate what they have learned in ways that afford readers and
viewers deciding whether and what they can learn and change” (2012, p. 119).
The research should be available to all to decide what aspect of it is applicable to improve
their social lives. I was honored when my supervisor took up my offer to conduct an after-school
Teachers’ Professional Development on mindfulness meditation. I used one of Kornfield’s
videos on meditation as the key resource material. The professional development started with a
mindful moment. Then, for eight minutes, I briefly introduced the definitions and benefits of
mindfulness using power-point slides. In the rest of the professional development, I led the
teachers in mindful meditation using one of Kornfield’s videos to help the teachers relax after a
hectic school day. The professional development involved us sitting quietly, as we listened to
Kornfield’s voice with gentle background music. This activated one of the many positive
outcomes of the ripple effect of mindfulness. Many teachers expressed how relaxed and calm
they felt after the Professional Development. These emotions are automatically transferable to
the people with whom these teachers interact.
Event oriented
Authentic inquiry methodology involves flexibility and meticulous study of an individual’s
thinking in specific situations or events in their lives. It characteristically involves an extremely
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intensive and comprehensive investigation of the accounts produced by an individual (self) or
relatively small numbers of participants. As Tobin and his co-researchers have clearly articulated
in many of their studies, researchers strive to investigate what is happening in the areas of study
through participants’ voices, which include my co-writer and mine. As the researchers examine
what is happening, we are encouraged to comprehend why it is happening. In so doing, we
ensure that we identify contradictory patterns of culture observed in present-day academic
discourse. My understanding of culture is based on William Sewell’s (2005) definition, which is
different to the early anthropology meaning. Incidentally, Sewell’s description of culture was
influenced by another social scientist, Clifford Geertzs’, interpretation of cultures in the early
1970s. Sewell further explained that the difference in the use of culture is based on the
interaction among various groups irrespective of their own classified identities. Therefore, he and
others assert that “culture is a sphere of practical activity shot through by willful action, power
relations, struggle, contradiction and change” (p. 44). Culture in this light is seen as a practice
among different players which is transformative in nature and will generate brand-new cultural
production. One of the main goals of my dissertation is to culturally change all the persons who
have access to it by helping them become more aware of those cultural contradictions that the
research illuminates, and then helping them understand and accept those cultural contradictions.
This chapter, similar to the rest of the chapters, illustrates how teacher/researcher is
something that permeates my dissertation. I have shown that as a teacher/researcher I was
confident in completing my dissertation based on the knowledge I gained from Ken Tobin’s
seminars on multi-level, multilogical research methodologies. Using myself as the principal
participant and researcher, I could describe my own stories to share the difficulties and stress I
faced in the classroom and solutions I implemented to overcome the stresses. I hope to help
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others in similar environments to overcome their difficulties as well. During my dissertation, I
used my experience to generate my truth and to enlighten others. I produce my truth by reflecting
upon my experiences, as suggested by Joe Kincheloe (2003). I discuss the anxieties and
problems I face in the classroom and the strategies I use to combat these problems, with the goal
of improving the educational system and creating a better quality of life for myself and others.
In taking on the task as a teacher/researcher, I explore contradictions and endeavor to learn
from their transformative potential as proposed by Ken Tobin (2018). I search for the reasons I
was anxious and stressed in the classroom constantly and what I could do to ward off these
feelings from happening. In chapter four, I explained how Integral Theory offered me a clearer
perception of why and how events were happening. The application of Polyvagal Theory in
chapter six allows me to prevent my body from physically shutting down during stressful
encounters by implementing basic breathing techniques. These new perspectives, plus additional
mindfulness and meditative procedures examined in chapter seven, helped me to endure the
imminent stresses of teaching at a juvenile delinquent facility.
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CHAPTER 6

QUALITATIVE APPROACHES, POLYVAGAL THEORY AND NITRIC
OXIDE
Section one of this chapter addresses different qualitative approaches, such as post-positivism,
social constructivism, participatory-transformative, and pragmatism. Section two discusses
heuristics, section three discusses Polyvagal Theory, and section four discusses nitric oxide. All
of these approaches can show how people understand their own everyday experiences.

QUALITATIVE APPROACHES
Post-positivism
Post-positivism is the new philosophy which rose out of the collapsed positivistic approach. The
positivistic approach is the scientific method and language used to study and record human
experience. This approach is assumed to be true, objective and value free. Post-positivism
represents a departure from the traditional forms of research that dominated academia for a long
time. This method challenges the traditional notion of the absolute truth of knowledge (Lincoln
and Guba 1994). Positivist researchers hold a deterministic standpoint that one can only reach a
full understanding based on experiment and observation, which are objective and unbiased.
Katherine Miller (2000) highlighted that, “classical positivism was a foundationalist position that
advocated the primacy of empirical data and formal theory in the generation of knowledge about
the physical and social world” (p. 50). Miller claimed that positivism was on the decline due to
disputes among the scientists and philosophers, and that many participatory research
undertakings were too theory laden and did not capture diverse perspectives. Conversely, postpositivism has taken a worldview “that evidence established in research is always imperfect and
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fallible” (Petersen and Gencel, 2013, p. 1). Petersen and Gencel argue that truth is not absolute,
but is based on the researchers’ interpretation. Lincoln and Guba (1994) describe post-positivism
as a “one-way mirror” (p. 107). Post-positivism recognizes that we cannot be “positive” about
our claims of knowledge when studying the behavior and actions of humans.
However, Phillips and Burbules (2000) critique post-positivism by speculating that “absolute
truth” can never be found. They also reported that researchers do not prove a hypothesis, but
rather start with testing theory. They further added that research seeks to solve a given problem
by uncover the truth and facts about that problem. Petersen and Gencel so eloquently state that
the studies “do not prove a hypothesis, but indicate a failure to reject a hypothesis” (p. 1).
Incidentally, studies addressing subjective matters of the human experience are difficult to
express using hypotheses or null-hypotheses. Using hermeneutic phenomenology—making sense
of what’s going on, and asking what’s next—is important. Research like this is not leading to a
preconceived outcome, but may in fact just lead to more questions. For qualitative research we
do not examine general phenomena, but rather, we examine particular events that may not reflect
general trends, but they show that something different is happening; qualitative research aims to
uncover what is that different thing that is happening (e.g., not looking at the overall trends, but
rather at the spikes where there is deviation from the norm).
The No Child Left Behind Act (NCLB) of 2002 is an excellent example of post-positivism,
because they use data to drive their policies. NCLB was passed in Congress with overwhelming
bipartisan support in 2001 and was signed into law by President George W. Bush on January 8,
2002. Based on the provisions of this Act, all students are expected to meet or exceed state
standards in reading and math by 2014–2015. Kincheloe (2003) is undoubtedly no fan of NCLB,
because he argues that teachers need to be able to guide what happens in the classroom based on
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their own knowledge and experience of what happens in the classroom, rather than the state
using standardized tests to drive policies. Kincheloe says that the state is using this knowledge
from the standardized tests to drive policies, but that this knowledge only “fragments of the
bogus knowledge base" (p. 52) because they’re not incorporating knowledge directly from the
teachers. Valerie Strauss’ 2012 article “Ravitch: No Child Left Behind and the damage done,” in
The Washington Post, shows that Ravitch labeled the “NCLB as a wrecking ball, and by the
same token, a betrayal due to the immense damage it had done to public schools” (n. p.). The
legislative body which assembled the Act did not incorporate the realities of the teachers’
experiences in the classroom into NCLB, and for this reason, Jean Anyon (2005) states that
“policy failures, for example, may demonstrate that we need to rethink strategies we choose in
our long-term attempts to solve the problems of school and student achievement in urban
districts” (p. 65).
The general public usually assumes that government officials are experts/specialists in all
subject matters. This is erroneous. Just creating a law is not necessarily equitable if it only
advances the agenda of the politicians and not that of the students or the teachers. Therefore, as a
teacher/researcher, I have moved forward and created my critical ontologies to develop mutually
cooperative strategies to coexist with everyone with whom I come in contact, to create a
sustainable environment, and ultimately to become a better human being. Kincheloe advocates
pushing the boundaries of critical ontology to “create a new era of immanence—‘what could be’
has never implied so much” (p. 61). This speaks to teacher/researchers like myself exploring our
surroundings and becoming not only the noise makers, but also the change makers in our
workplaces that can often be hostile.
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Kincheloe, Phillips and Burbules, who are strong opponents of post-positivism, reject postpositivism as a feasible research method for studying the “lived experience.” It was and still is
irrational to think that post-positivist research is applicable when studying my perceptions of the
real world. This critique is why qualitative researchers, including myself, have moved away from
post-positivism and instead moved towards other forms of qualitative methods, such as social
constructivism, participatory-transformative and pragmatism when conducting research on one’s
“lived experience.” As a teacher-researcher, I studied “what was happening,” because I wanted
to understand why it was happening and provide diverse perspectives from which others can
learn (Tobin, 2012).
Social constructivism
Social constructivism was made popular by theorists such as Peter Berger, Thomas Luckmann,
Guba & Lincoln, Neuman, and others. Social constructivists seek subjective reality. Petersen &
Gencel (2013) suggest that a constructivist approach is one in which studies include attitudes and
beliefs. Conversely, if studies claim to be objective and used hypotheses, then a post-positivist
world view is likely to dominate. Social constructivism studies are based on how people see and
interpret the world in which they live. My dissertation shows how teachers developed their own
perceptions of the world based on their teaching experiences. Barbara Jaworski (1998), in her
review of Steffe, L. P.; Gale, J.: Constructivism in Education states that “social constructionism
is about social relationships, being centrally concerned with “negotiation, cooperation, conflict,
rhetoric, ritual, roles, social scenarios, and the like” (p. 51).
Most researchers will agree that the aim of the research depends on the participants’ view of
the situation being studied. Guba and Lincoln (1984) argued that many constructed realities are
studied comprehensively. They argued that “the inquirer” and the object of inquiry interact to
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influence each other; in other words, the “Knower” and the “Known” are connected. When
teachers involve themselves in their research, they guarantee liability, and thereby gain
knowledge to enlighten, improve, and lead educational change. Lincoln and Guba further
discussed that all entities are in continuous motions, and hence it is a blurred line to differentiate
causes from effects.
As a teacher-researcher I am fearless in my defense of my study in order for my views or
perceptions to be acknowledged even if they might seem contradictory. Being a part of my
research allows me to adhere to Vygotsky’s Zone of Proximal Development (ZPD), where I
understand how best to serve the students in my care and assist my teaching colleagues. He
advocates for teachers to demonstrate to their students the need for learning (Peter Doolittle,
1997). When students are informed as to why they are performing a task, they are more likely to
be motivated to complete the task effectively. Ultimately, teacher-researchers seek understanding
to empower themselves and become more progressive and mindful teachers.
Amanda Bolderston (2012) interprets qualitative research as that which “involve[s] the
collection of participants’ views, which are transcribed and analyzed to reveal a story or
conceptual framework that represents the meaning of the experience under investigation” (p. 67).
Teacher-researchers use elements of social constructivism to understand and absorb other
teachers’ perceptions after interacting with them. This is the reason Rod Gardner (2012), in his
article “Conversation Analysis and Orientation to Learning,” commented that “talk is a complex
activity, where language (and other paralinguistic and visual semiotic systems), cognition, and
sociality meet” (p. 261). Within the space with which researcher and participants are cohabiting
and dialoguing, critical knowledge is shared to create new paradigms to inform policies in order
to fill existing gaps within the school system. This conversation/dialogue among teacher-
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researchers and participants allows for the “plebeians” or the common teachers to have an input
in what goes on in their working environments.
Participatory-transformative
The Participatory-Transformative theory holds that research inquiry needs to be “intertwined
with politics and political agenda and contains an action agenda through intervention for reform
that may change the lives of the participants” (Petersen & Gencel, 2013, 1). Theorists in support
of the Participatory-Transformative approach believe that the structural laws of post-positivists
do not accommodate marginalized individuals in society. Participatory theorists believe that
post-positivists do not adequately address the issue of social justice either. This worldview
typically employs qualitative or/and quantitative research (Creswell, 2009).
The Measures of Effective Teaching Project by the Bill and Melinda Gates Foundation was
launched in 2009, and is still relevant for teacher evaluation in New York City. The aim of the
study was to determine which aspects of a teacher’s practice were most highly correlated with
high levels of student progress. The Measures of Effective Teaching Project was a research
partnership between 3,000 teacher volunteers and dozens of independent research teams. The
Research shows that a teacher's contribution matters more than anything else within a
school. The study identified multiple measures and tools that—taken together—can provide an
accurate and reliable picture of teaching effectiveness. By understanding what great teachers do,
and by improving the ways teachers gain insight into their practice, we help more teachers
develop their practice and achieve success for their students.
Teachers taking the lead role in conducting research bring innovative changes to their work
environments. Like true professionals, teacher-researchers search out social justice for all
stakeholders. Teacher-researchers use their studies to produce policies and programs centered in
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democracy and equity. These studies focus on addressing race, class, sexuality, ability, politics,
and gender in order to create a classroom environment which gives each student an equal
opportunity to excel socially and economically. It was J.R. Role who first promoted equality of
opportunity for all and was the American’s way of balancing the ideal of equality with a
society plagued with inequality (Spring, 2016). Regardless of students’ varying family income
and cultural backgrounds, education is still seen as the great equalizer. Ethics and morality are
also tied to promoting social justice. Young Ah Lee (2011), in her article “What Does Teaching
for Social Justice Mean to Teacher Candidates,” reports that “some experts define teaching for
social justice as having beliefs with an emphasis on ethical value, care and respect” (p. 2). The
task for teachers is ensuring that they know their students’ backgrounds in order to better serve
them.
Pragmatism
This view is derived from the progressive views of Dewey and others. This Worldview “arises
out of action, situation and consequences rather than antecedent conditions,” (Creswell, 2009).
Therefore, the important question is “what works?” The Pragmatism view usually uses mixed
methods studies. Pragmatism and Constructivism are similar in that they both have some form of
constructed realities. Of the four views, I see myself as a pragmatist. There are many problems to
be solved and I am in favor of whatever works best. Therefore, I consider myself a follower of
Dewey’s progressive concept of education.
Dewey proposed that education is developed from within and without. Dewey believed that
experience is the basis for education. Ted Ansbacher (1998) explained that Dewey’s “without”
position exemplified traditional education. He explained it as “taking bodies of information and
skills that have been worked out in the past and transmitted into new generations.” Ansbacher
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(1998) noted that Dewey’s “within” position was based on progressive education, which focused
on the mannerism of different people through the learning experience. Schultz (2001) elaborated
further on this view by saying that a good education experience is one in which knowledge is
transferred and aptitude is improved. He explained that this experience may be either social or
personal. Schultz noted that because Dewey was a progressive theorist, he was interested in
shaping the experiences of the young, and in the reproduction of better habits which will improve
society. This is a segue into Dewey’s idea of communal association (Giles and Eyler, 1994),
which he explains as the growth of moral, intellectual, and emotional aspects of life, which help
to form modern democracy. Dewey pointed out that “reflective thinking” drives inquiry. He
stresses that it is the role of the teacher to provide thought-provoking materials to learners to
stimulate curiosity, which will promote investigation, and thereby increase knowledge.
All three approaches have common elements that generate qualitative research. By
understanding each of these views, I can see that each one has elements that are favorable to
innovative research and would benefit all the researchers who wish to tell their stories. One
practical way to do research is by using a heuristic. Jerry was a willing participant, so below I
provided a summary of his responses to a heuristic I created.
Heuristics
Heuristics are another concept that Tobin embraces in his research. A heuristic is an easy and
quick method that permits a researcher to decide, reflect, or solve a problem quickly. Gerd
Gigerenzer and Wolfgang Gaissmaier explain that “heuristic” comes from a Greek word which
means “serving to find out or discover” (2012, p. 454). They further illustrate that a heuristic is a
technique that generates a speedy result to complex issues. In other words, a heuristic is an easy
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option to ascertain participant response without compromising the accuracy of the information
and is time effective. The model of less-is-more is applicable when using heuristic.

Table 2. Jerry’s Heuristic
Using heuristics heightens an awareness and they are based on what was learned from the
study. Tobin suggests that heuristics are used to identify important concepts, such as
mindfulness, and to pinpoint characteristics of the concept that individuals could think about in
relation to their personal conduct. He argues that a “heuristic for a particular construct is an
opportunity not only to expand narratives about what is happening but also to create narratives
about values–that is, what should be happening” (Tobin, 2017, p. 12). It was concluded that
heuristics with specific values have shown to change learning environments. According to Tobin,
“heuristics use a different range of scales or statements to determine reflection” (Tobin, 2017, p.
12). Malgorzata Powietrzynska and Linda Noble (2018) write that heuristics “assist in
experiencing mindfulness through a series of statements each describing a single characteristic of
construct” (p. 71). My revised teaching heuristics for this paper have 30 statements with a scale
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where 5 = very often, 4 = often, 3 = sometimes, 2 = rarely, and 1 = never. A space was blank for
additional comments. Table 2 shows sample questions of the teaching heuristics I used. Jerry, my
co-researcher, was given an opportunity to expand on his response if he felt inclined to do so.
Jerry’s constructive teaching heuristics
Jerry’s constructive teaching heuristics were based on his two years’ experience during his
teaching position at the school. Jerry’s reflections on his personal stories or meta-narratives gave
me a better understanding of his universe/world. I was not astonished that he was only

“sometimes” contented with his profession as a teacher. He commented that there always seemed
to be something keeping him from being truly comfortable in the profession, whether due to
students’ behavior or conflicts with administration, although relations with other teachers had
always been a good point. This tied with his response to “sometimes” students are respectful of
teachers and “very often” teachers trusted each other. He also felt that students “sometimes”
appreciated him.
Based on all the incidents that occurred on the school floor, Jerry “sometimes” felt safe at the
school, and stated that at work, teachers are “often” at risk being in the classroom. He felt
teachers are “rarely” encouraged to take risks in order to improve their teaching. Well, I may go
much further and say that neither ACS nor the Department of Education want to see the teachers
harmed in any way. I was pleased to see that only “sometimes” disruptive students limited how
he taught his class. If Jerry was submissive to the disruptive students, then it would have been
impossible for him to teach at all. Unfortunately, many of these students suffer from mental,
emotional and psychological illnesses. Regrettably, these illnesses cause the students to behave
inappropriately during class, and they usually aim for chaos and the suspension of classes. Jerry
had high praise for the school’s administrators, due to the support and compassion given. The
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teachers at my school are fortunate to have had supportive and understanding administrators over
the years. Over the course of my teaching experience I have heard horror stories of how other
administrators have addressed problems at their schools, which usually aimed to discredit the
teachers.
Jerry and I have a difference of opinion relating to teachers’ absences from school. He holds
the view that teachers are “rarely” absent from school, while I think that teachers are often absent
from school. I do believe that he answered that question based on his own personal attendance,
which was good compared to some of the other teachers. For the general teaching population,
teachers would often complain how extremely exhausted they were during the school year due to
the stress and problems associated with teaching in an incarcerated facility. Even though Jerry is
now at a private school overseas, he shared that he missed having strong support from the union.

POLYVAGAL THEORY
Tobin accepts Polyvagal Theory (introduced in 1994) as a critical framework to understand how
trauma is triggered. Porges, the framer of the theory, argues that the vagus nerve is a part of the
mammalian autonomic nervous system which controls the human physiological states.
Therefore, “embedded in the mammalian nervous system are neuroanatomical structures related
to the expression and experience of social and emotional behavior” (Porges, 2001, p. 124). The
human physiological states include: social engagement (the ability to communicate),
flight/fight (the fleeting or fighting for survival), and shut down mode (immobility).
These neurophysiological patterns are triggered based on the specific environments or
circumstances a person encounters (Tobin et al., 2016). Tobin (2018) describes how his recent
work on Polyvagal Theory was linked to “sympathetic and parasympathetic innervation and
relationships with nitric oxide in the inhaled air stream” (p. 7). According to Porges’ theory there
is an understanding of how our body reacts to different challenges. He further states that “these
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reactions change physiological state and, in mammals, limit sensory aware-ness, motor
behaviors, and cognitive potentials” (p. 124). Deb Dana (2018) expresses this another way by
suggesting that “because we humans are meaning-making beings, what begins as the wordless
experiencing of neuroception drives the creation of a story that shapes our daily living” (p. 1).
The statement reinforces the fact that when the body is undergoing stress, the individual does not
have to verbalize their reactions because the body displays physical traits such as sweating, heart
racing, and the feeling of being numb. An individual reaction is based on the evolution of the
autonomic nervous system. The autonomic nervous system is a part of the peripheral nervous
system, regulates internal organ functions, and is constantly signaling different parts of the brain
depending on the state in which the body finds itself (Porges, 2001). Therefore, when I am in a
safe state, I am able to access my higher cortical functions and to be socially engaged by
activating the parasympathetic nervous system. However, when I am in danger, the sympathetic
nervous system is automatically turned on and I go into defense mode. Hence, when I am in a
constant dangerous environment such as a classroom with traumatized students, the nervous
system will find it difficult to perceive safety, and will trigger my flight/fight mode. When
people’s flight/fight modes are triggered, people can misinterpret others’ body language: normal
faces can be perceived as antagonistic, and faces showing fear can be perceived as irritable,
leading to complicated relationships.
When I feel safe my face lights up with a smile and I speak in a calm voice; this is what
teachers are expected to do (Porges, 2001). However, if I perceive danger I go into another
physiological mode to support flight/fight mobilization. If I can fight or get away, then I am able
to avoid the danger. The situation changes if I cannot get away from the danger. Then, according
to Polyvagal Theory, there is the possible of trigging a third circuit which can shut me down.
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Porges contends that it is this shut down circuit that help one understand trauma. This is the
unique aspect of the Polyvagal Theory. It not only identifies flight/fight and freeze modes, but
also that these responses are not voluntary. The nervous system picks up information in the
environment and evaluates this information on a subconscious level associated with risk and
danger. My nervous system puts me into those different states, and I become aware of that by the
pounding of my heart. Often, I am aware of the cues that trigger these neo-biological actions.
This is where the Polyvagal Theory is most critical because it provides us with the understanding
of three neo-circuits to support three different behaviors. One is social engagement in a safe
environment, the second is flight/fight, and the third is shutting down, which is a second level of
defense.
Over the past seventeen years at the school, I have been exposed to many fights in the
classroom, triggering trauma and resulting in two neo-circuit flight/fight and freeze modes. The
fight took place in October 2003, and I remember it as if it was yesterday. The vignette below is
of one of the first fights I ever witnessed at the school and I fled:
I had to cover a class due to an absent teacher so early into the school year. This was my first
encounter of teacher absenteeism at the facility. After this, the number of teacher
absenteeism has increased dramatically. When I entered the classroom, the students were
engaged in discussion about an event which initially took place in the Hall (the dormitory the
students sleep in) the night before. Of course, being a new teacher both to the country and to
the detention center, I was not familiar with the jail-school jargons. Therefore, I had no idea
what the students were saying. However, a few minutes into the class, another student was
placed into the room. In a flash, another student jumped up from his seat to his feet and while
facing the student asked if the student wanted to fight. This action was quite strange to me,
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and before either the Juvenile Counselor or I could intervene, I witnessed my first fight on
the job. I did not know at the time that I had I actived the flight/fight mode. I was in a hyperalert mode, because in a quick flash I was outside the classroom. By now my heart rate had
changed from “normal” which is “60 minutes per beat to possibly over 90-100 (considered
fast) minutes per beat” (America Heart Association, 2019). It was as if I was in a marathon.
Within another 2-3 minutes, other JCs who heard the ruckus came rushing in to break up the
fight. Later, I found out that the students were from rival gangs. One student was Latin King
and the other was MS-13.
In other instances, during the fights, I freeze. One afternoon on the school floor, three
different sets of students broke out of their classrooms and started hurling blows at each other.
Students from one class rushed in another classroom and attacked the students there. It so
happened that I was also in the classroom when the students pushed past the counselors. In the
mayhem, the students locked the door, preventing anyone from leaving or getting in the class
while they were fighting. The students executed such anger and aggressiveness upon each other;
the fighting scared me.
The disturbing part was that the students barred me from leaving the classroom, which is a
very unusual act. Hence, during the turmoil I froze, because they forced me to watch as they
assaulted each other. It was a horrific sight. My heart was racing, and I felt nauseated and
suffocated. To release my stress, I used my knowledge of Polyvagal Theory, by breathing in and
out through my nose, keeping my mouth closed. On the out-breath, I made a humming sound,
increasing the amount of oxygen to the brain. The breathing technique relaxed my body,
grounded my thoughts, and reminded me that this is temporary.
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NITRIC OXIDE
“Breath is the finest gift of nature. Be grateful for this wonderful gift.” ― Amit Ray
Tobin acknowledges that after his research on the autonomic nervous system, he was curious to
find out if mouth breathing had any influence on the body’s function. Using himself as a test
subject, a process Tobin refers to as “knowing myself,” he investigated this phenomenon. During
his literature search he found information on the uses of nitric oxide. Nitric oxide, a colorless
gas, was discovered by Joseph Priestley in 1772 and is one of the ten smallest particles found in
biotic systems. It is comprised of seven electrons of nitrogen and eight electrons of oxygen
(Malinski, 2000). Tobin discovered that nitric oxide is the prime element that delivers oxygenrich blood to all the different parts in our bodies. When an individual breathes through his mouth,
he decreases the amount of nitric oxide in the body. According to Tobin, this can be detrimental
to your health. Interestingly, “cutting-off of nitric oxide production/supply in the heart will
terminate a human life within 10–15 seconds, much faster than cutting-off of oxygen supply 5–7
min” (Malinski, p. 52.). This is one of the reasons nitric oxide is called a “miracle” gas. Tobin
(2018) confirms that NO softens the walls of the blood cells, allowing them to expand more to
increase oxygen and blood flow to brain and other parts of the body.
Breathing occurs so naturally that we hardly think whether or not we are doing it correctly.
The human nose was formed for breathing and smelling, while the mouth was formed for the
consumption of nutrients and speaking. Just like in Stranger Things, researchers have recorded
credible justifications of why people breathe via the mouth. Tobin (2018) reports that mouth
breathing can result in “dr[ied] up saliva, with negative impact on teeth and gingivitis tissues” (p.
119). Other studies have shown that when an individual breathes through the mouth, it can
negatively affect that individual’s health. Alan Ruth (2015) estimated that about 30-50% of
modern adults do it, while Heidi Dickerson (2017) projected that close to 80% of the population
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breathe through their mouths. Tobin (2018) in his article “Mindfulness in Education,” observes
that “we were surprised to learn that the teacher, while speaking, was breathing through her
mouth” (p. 7). For Ruth (2015) and other researchers, people who breathe through their mouths
continuously over-breathe. The studies reveal that this type of breathing is associated with low
levels of nitric oxide and many ailments.
In contrast, nasal breathing increases blood oxygen and carbon dioxide levels to the
circulationary system. It also has many health benefits overall, such as stimulating movement of
the parasympathetic nervous system, which helps to calm and relax the body by regulating
cardiovascular, respiratory, and digestive systems. Nitric oxide is also involved in the learning
formation of memory. In short, nasal breathing and nitric oxide support good health and wellness
according to Tobin.
According to the European Respiration Society (ERS), exhaled nitric oxide “serves as a valid
biological marker of airway inflammation and can be used to evaluate the effective treatment” of
cardiovascular problems (Roller et al., 2002, p. 6018). Therefore, to develop proper breathing
techniques for a healthier, holistic lifestyle, it is prudent that people breathe through their nasal
passages to increase the levels of nitric oxide. The role of the nose for health benefits has been
largely overlooked by both researchers and the medical field. It only becomes important for
many people when there is blockage due to a cold or sinus infection. Maximizing usage of the
nasal passage increases nitric oxide, which helps to eliminate detrimental health problems such
as stress, mouth and throat infections, sleep apnea, dental hygiene, and others. At the beginning
of many of Tobin’s seminars, he would encourage us to hum on the out breathe because it
increases the amount of nitric oxide in the airways, substantially boosting the amount of nitric
oxide in the body.
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Tobin noted that “empirical work forged a new pathway for improving the quality of verbal
interaction in teaching contexts and more generally in everyday life” (2018, p. 121). If my
oxygen level goes too low, I may go into flight/fight mode or even freeze or faint. During this
state I may get giddy or “light headed.” To switch from my sympathetic to parasympathetic
mode, I do a meditation, humming on the out breathe, while my mouth is closed. This helps me
switch from flight/fight mode or freezing to parasympathetic functioning by recruiting the
mammalian circuit that enables me to keep calm and socially engage (Porges, 2001).
I use my knowledge of nitric oxide to extend my duration when I am working out either at
the gym or in my backyard. At the YMCA I would swim, work out on the machines, or
participate in one of the many exercise classes. With my knowledge of nitric oxide I would keep
my mouth shut, breathing in and out through my nostrils except for swimming. This way I was
able to complete my exercise routine with less effort then the rest of the participants. In my
backyard I have a trampoline that my husband and I use frequently during the fall season. As
partners and friends, my husband and I are very competitive and we would have a wager to see
which one would last longer jumping. For the first couple of times my husband was amazed that
I was able outlast him. He was able to jump for one-two minutes at a time, while I was able to
jump consistently for four-five minutes at a time. My husband theorized that my legs were
stronger than his, which made me chuckle. Eventually, I shared my secret with him of keeping
my mouth shut, and breathing through my nose. With this knowledge of nitric oxide, my
husband was able to endure jumping on the trampoline much longer than before.
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CHAPTER 7

CURRENT UNDESTANDING OF MINDFULNESS
Yes, I observed the awareness through my nostrils.
Vi-Pashyanti, Vipashyana; or I repeat, Om,
the mantra meditation for kindness, compassion
and, calmness of my own body, mind and heart.
I find some true joy in fenestration, for a better future.
I witness everyone's wellness, moment by moment.
I pay attention the things as they are- which,
I hope, will cheerfully count at last; nothing else.
(Kashiraj Pandey, 2018, p. 10)
The above passage is the last stanza of a poem written by a practicing Nepalese professor who
highlights the mechanics of how meditation and mindfulness work. It allows me to truly
understand the process of meditation and mindfulness. The poem impressed upon me how to
practice mindfulness daily with the appreciation of the many wonderful benefits that come with
these practices. My goal with this dissertation is to share my research and knowledge of
mindfulness to assist my colleagues to achieve better lifestyles while in the teaching profession. I
believe that this poem sheds positive light on meditation and mindfulness. Mindfulness and
meditation are not the only solutions which may help the body recover after undergoing stress or
trauma. However, these resolutions are the fastest and easiest cures to enhance wellness and
wellbeing.
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The revolutionary practice of mindfulness assists teachers to transform themselves into more
peaceful individuals and enjoy more sustainable and healthy lives. Heesoon Bai and her
colleagues (2017), in Weaving Complementary Systems and Mindfulness to Educate a Literate
Citizenry for Sustainable and Healthy Lives, elaborate that mindfulness is “an ethical obligation”
of educators as it can contribute to facilitating “wellbeing” and “reduce suffering” by learning to
be “here and now,” rather than “planning the next move or ruminating about the past” (Bai,
Beatch, Chang & Cohen, 2017, p. 7). Mindfulness was adopted in the West and has both pros
and cons, but it is slowly being assimilated in academia. Mindfulness is a very ancient practice.
It has been around for over 2,500 years and is part of the Eightfold Path of Buddhism. However,
mindfulness, which is seen as a possible way for overcoming suffering and pain in the Western
world, is not currently practiced in its original form. Researchers raised two important questions:
“Does mindfulness hold such promising outcomes for everyone, regardless of their life histories
and sociocultural contexts? What role, if any, could mindfulness play in the practice of science
education to extend its purposes towards wellbeing and transformation of actions for the
construction of more caring, sustainable and healthy societies?” (Bai et al., p. 2) By examining
these two questions, researchers were able to explore some of the components of mindfulness.

THE CONTEMPORARY PRACTICE OF MINDFULNESS / INTEGRATIVE
LEARNING APPROACHES
Tobin looks at mindfulness from its original beginning from Buddha’s standpoint to that of
Thich Nhat Hanh, the Vietnamese monk and Zen Master. The root word “budh” means to wake
up, to know, to understand (Hanh, 2005, p. 23). Hanh defines mindfulness as “the energy that
helps us recognize the conditions of happiness that are already present in our lives,” cited from
his webpage article “Thich Nhat Hanh on The Practice of Mindfulness” 2019. Thich Nhat Hanh
explains that “we are seeking happiness, but there is suffering inside of us” (2014, p. 6). He
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articulated that an understanding of suffering will bring compassion, which will therefore
transform our lifestyle and relationships, but first we have to build ourselves to help others.
As a teacher I go through distinct forms of suffering. In this dissertation I addressed these
problems. Like Tobin explains when he emphasizes the importance of “knowing myself and
another,” others will benefit from the results of what I have learned and shared. Tobin, in one of
his seminars in December 2019, suggested that “through the aware / unaware dialectic and from
the idea of being–in–with is a sufficient condition for the production of a new culture.” Thich
Nhat Hanh has written on mindful activities such as mindfully walking, eating, chanting, and
breathing. Thich Nhat Hanh theorized that if we know how to appreciate walking meditation, this
will allow our mind and body to be in sync with each other. He expresses that when our body
and mind are in tune, then we are able to be aware of the beauty of the world. Both Tobin and
Thich Nhat Hanh advocate meditation and mindfulness as useful life skills for self-sustenance.
According to the Polyvagal Theory our Autonomic Nervous System understands when we sense
safety and comfort, because the muscles of our face work, and we able to breathe easily. This
reaction is based on the fact that the striated muscles in the face are linked to our heart. Tobin
confirms that breathing patterns and emotions are linked. He noted “that is, emotions could be
changed by changing the pace and depth of breathing” (Tobin, 2015, p. 12).
Countless data has shown that mindfulness meditation has several intellectual benefits, for
example, increased compassion, resulting in less prejudicial behavior and reduced race bias
(Lueke & Gibson, 2014). Konstantinos Alexakos et al. (2015) called these sensitive issues of
race, biases and identity “thorny issues.” I became mindful, by learning to accept all, regardless
of race, gender or other social issues or identities. I have witnessed how judgmental people are
when faced with different race, gender, sexuality, class and ethnicity. The news media have
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highlighted countless occasions in which White police officers have violated the civil rights of
many African American males due their race. Natalie Watson, Angela Black and Carla Hunter
(2016) have theorized that African American women are more likely affected by stress-related
incidents because of race and gender. Therefore, it is reasonable to speculate that African
Americans are the daily target of abuse because of people’s bad decisions. However, Watson et
al., along with a plethora of other researchers, have promoted mindfulness meditation training as
one way to combat this form of oppression of these individuals. For them, these forms of
meditative practices reduce stress-related illnesses such as back pains, headaches, and recurrent
depression. With mindfulness practices, they help me to control my emotions and to think and
act rationally and wisely. This is particularly true, because mindfulness has aided me to be
acutely conscious of all the people and activities taking place around them (Bai et al., 2017).
David Loy (2013) writes in his Huffington Post article “Transcendence or Immanence?
Balancing Heaven and Earth” that the teachings of Buddhism “challenge us to wake up and
realize that our own wellbeing cannot be separated from the wellbeing of others, or from the
health of the whole Earth.” In short, we should be one with our environment and be considerate
in our actions towards each other and our surroundings. According to Angeline Lillard
(2011), mindfulness means “to be non-judgmental: one is to notice, but not make good-bad
judgments” (p. 6). Amy Saltzman (2012) in her article “Mindfulness: A Guide for Teachers”
defines mindfulness as “paying attention to your life, here and now, with kindness and curiosity”
(p. 1). All the definitions of mindfulness by the various scholars-scientists and philosophers have
pointed in the same direction. It is a process which certainly helps provide more relaxed and
stable environs for many of the teachers at the juvenile detention center. Mindfulness
transformed them into tranquil individuals, with sustainable and healthy lifestyles (Tobin &
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Ritchie, 2012). I am not presuming that other teachers or I will never get angry. However, I
believe that with mindful practice, we will not remain angry for too long. Remaining angry can
only lead to unreasonable actions, which would not be beneficial to anyone. Being mindful has
taught me how to think rationally and critically. Hence, I am transformed into a new being. I
have to change myself before I can change others. When I think critically, I have a clear mind to
listen carefully to others around me, and an open heart to show compassion and understanding to
some of my marginalized students. I try to help my students overcome some of their traumatic
incidents, and this is also a way of seeking social justice for them. I hope for the same for my
colleagues.
My educational research identified practical measures to sustain the teaching profession.
Mindfulness is one way to sustain teachers in the teaching profession. I demonstrated, as
Xicotencatl Martinez Ruiz (2018) did, ways to help teachers understand “what aspects make a
self-reflective process possible, and what regulates them?” (p. 30). Ruiz mentioned that the
Indian’s word “vimarsa is based on the Sanskrit root mrs that basically means to touch, to reflect,
to perceive, to feel, to touch mentally” (p. 35). Vimarsa can also mean “reflective awareness”
which indicates that I reflect on my behavior after certain events. Ruiz theorized that “thinking
about thinking” consistently helps creates solutions for strenuous issues. I am conscious of what
is happening to my body during stressful encounters with students, and I regulate my body’s
physiology to maintain harmony. My intentions are always to avoid hostile situations that could
be dangerous to my health and wellness. Thus, when I am faced with difficult interactions with
my students I embrace my slogan, which is “don't get mad go meditate.” Mindfulness and
meditation practices ease stormy encounters I endured during the classroom. The wonderful
thing about mindfulness and meditation is that they do not take up a larger chunk of my time,
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and they can be done right on the spot in the classroom, during my lunch time, or during my
walks.
Contradictory views of mindfulness practices
The studies on mindfulness have shown many contradictory views of its practices. One addresses
a higher state of consciousness, another is used to generate profit fashioned under the name of
“McMindfulness,” while a third perspective describes it as an isolated practice of self-discovery,
which can lead practitioners to feel pressure and tension as they struggle to balance family life,
work, and mindfulness exercises. These second and third perspectives may cause some
individuals to feel as if they are suffering in silence instead of experiencing the peace and calm
they expected. However, there is a fourth approach to mindfulness, the Critical Pedagogy
Discourses and Transformative Learning practices approach, in which mindfulness relates to
emotional bonding within a community setting rather than individually. Analyzing the topic of
mindfulness opens a discussion on race and shows how useful this practice is when dealing with
this sensitive subject. This is particularly true because mindfulness should help individuals to be
able to be conscious about all the people and activities that are taking place around them (Bai et
al., 2017).
Ronald Purser (2014), in his article “The Myth of the Present Moment” references Jon
Kabat-Zinn’s definition of mindfulness as “the awareness that arises by paying attention on
purpose in the present moment nonjudgmental” (p. 680). Purser theorizes that people’s suffering
is not because of how they handle stress internally, but by the problems and prejudices levied
upon them by society. For him, solving stress and anxiety cannot be done through “therapeutic
mindfulness,” which is “radically accepting whatever arises with affectionate attention” (p.
681). This practice, as many of us understand, is purposefully to be in the “present” to be aware
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of what is going on “here and now.” Purser argues that time does not stop for anyone or anything
because time is continuous. Therefore, the present moment, according to him, is not practical,
and is just a perception. Purser feels that as the practice of mindfulness popularity grows, people
have removed it from its Buddhist original roots and have highly commercialized mindfulness
applications because of our capitalist society. I do not agree with Purser’s line of arguments,
because I link my mindful practices to the original Buddhist’s ways of “being aware of my
suffering” and practicing meditations to overcome them. I will confess that initially, I did not
understand some of the original methods, and hence, I was drawn to McMindfulness. I explained
my reasons for adapting to this ideology earlier in the dissertation.
Purser shows how neoliberal society reduces stress so that it is a social responsibility. This
view comes from an increased number of self-help books and apps for happiness and well-being
offered by various companies. These companies market diet and exercise programs to help
individuals take control of their own well-being. Being healthy and mindful are great ingredients
to accept who I am, treat others around me equitably, and thus live a sustainable life. Therefore, I
want my colleagues to benefit from the knowledge of mindfulness. The best way to do this is to
expose my colleagues to mindfulness-based training.
Mindfulness-based training
Being mindful is the ability to “be aware of myself” and remain calm during periods of panic and
confusion, which is an amazing gift. The additional potential benefits include improved mental
health, enhancement of self-awareness, cultivation of emotional regulation, and fostering of selfhelp tools and relationships. Kiat Khng (2018) acknowledges that mindfulness is “a quality of
attention—specifically, paying attention to the full spectrum of each moment’s experience in an
open, non-judgement manner” (p. 52). I didn’t develop my mindfulness skills on my own or in
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one day; rather, someone trained me on how to do so. Thus, mindfulness has allowed me to
approach each new experience with openness, self-awareness and acceptance. This
consciousness opens my mind to what is happening in the “now.” While being in the present is a
natural trait for mindful practitioners, it is different for the general teaching population. I strongly
suggest that my colleagues seek training with the Mindfulness Based Stress Reduction method
for mindfulness growth. Using the Mindfulness Based Stress Reduction technique reduces
anxiety and depression, while increasing the quality of participants’ wellbeing and wellness.
While mindfulness for students is extremely good for productive learning, I am more interested
in expanding mindfulness for myself and my teaching colleagues. My argument is similar to who
gets first use of the oxygen mask in the airplane in case of an emergency. I must first put on my
oxygen mask before I can help the students in my care. Teachers must have prior knowledge of
the art of mindfulness practices in order to train their students to be mindful. This training has
helped me to cope at work and in other spaces. Therefore, I know it will be beneficial to others.
There are many mindfulness programs within different institutions designed to train the
general public and specific groups, such as teachers. Khng indicates that mindfulness-based
training for teachers can include, for example, Mindfulness Based Stress Reduction which
includes Mindfulness-Based Wellness Education; Cultivating Awareness and Resilience in
Education; and Stress Management and Relaxation Techniques in Education. Khng highlights
that mindfulness training goals go beyond the teacher’s work environments and should be used
in teachers’ daily activities. That has been my experience, because I practice mindfulness in
every sector of my life (e.g., work-life, home-life, entertainment-life). I am reminded that “stress
and burnout are prevalent problems in teaching profession” (p. 55). I can attest to this because at
the end of each school year, my teaching colleagues complain severely of exhaustion.
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Fortunately, I am not in that position anymore, because I have been practicing mindfulness
meditations.
Malgorzata Powietrzynska and Linda Noble (2018) introduced Mindfulness-Based
Interventions in their teachers’ educational program at Brooklyn College. Powietrzynska and
Noble described teachers as “endangered species” (p. 67). This description may sound hilarious
to the general public, but true to teachers in the profession. According to Powietrzynska and
Noble, mindfulness intervention programs yield benefits for all who use them by “fostering prosocial behavior via strengthening self-regulation and impulse control; alleviating the effects of
stress that obstruct learning; and providing a skill set that promotes brain hygiene, and physical
and emotional well-being across the life span” (p. 69). Powietrzynska and Noble further added
that mindful teachers are better change agents who are more passionate about their profession.
Mindfulness practices may give student teachers a fighting chance of remaining in the profession
because of reduction in stress levels. These practices have kept me in the teaching profession for
the past 17 years. I have also gained other benefits such as social awareness, compassion and
kindness toward myself and others in my surroundings (Powietrzynska & Noble, 2018). When I
am mindful, I feel like I can tackle any difficult social problems with which I am faced.
Combining mindfulness-based interventions and polyvagal theory
Powietrzynska and Noble reaffirm that Mindfulness-Based Interventions do not require too much
effort on the part of the participants. Who does not want to alleviate stress and tension that cause
health issues? I have had terrible headaches in the past and my body has literally frozen during
an incident which took place just outside my classroom.
One morning on the first floor I was seated in my classroom waiting for my students to be
brought into the room. After a few minutes there was chaos in the corridor. Apparently, there
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was some miscommunication among the staff, because two different groups of students were in
the hallway at the same time and they went after each other. In the mayhem, some of the staff
members were hurt in the process of separating the students. Witnessing students hurting each
other is troubling, and for a few moments I froze. Even though I was safely in the room looking
out at the incident, I was dismayed, my heart was racing, I was sweating, and I was fearful for
the students. It was as if I was in an enclosed, small, dark box.
My knowledge of Porges’ Polyvagal Theory helped me to get over my initial shock so many
times. I remained stationary for a few seconds and then I employed my breathing techniques. I
breathe in and out through my nostrils, keeping my mouth closed. On the exhale, I breathe out
with a humming sound. I did my breathing technique for over a minute before I felt relaxed
enough to return to the teacher’s staffroom on the second floor. This meditation breathing allows
maximum amount of oxygen to flow to the brain, preventing my body from shutting down. Both
Powietrzynska and Noble emphasize that Porges’ Polyvagal Theory indicates that when someone
senses danger, this triggers changes the person’s physiological state, transitioning to the
fight/flight or freeze mode. They outlined that breathing is essential to the process of meditation.
Breathing centers the body; the rising and falling of the chest cavity prevents the mind from
wandering all over the place. The breath is “the eye of the center of the storm to which we
return” (p. 71).
Donna King, Senka Henderson and Mary Sandhu (2018) provide further evidence to support
the numerous benefits of mindfulness: such “improvements in working memory, attention,
academic skills, social skills, emotion regulation and self-esteem, as well as decreases in anxiety,
stress and fatigue” (p. 91). King et al. revealed that the study called “Learning to BREATHE”
shows how calm and relaxed students were after breathing exercises. I can validate all these
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benefits, because after my breathing exercises, I am calmer and relaxed, even when I sense
danger. King and others demonstrated their belly breathing technique with the six steps
associated with it. These included an upright posture, and breathing in and out to expand and
deflate the abdomen. I am aware of these steps in deep breathing intervention and would love to
share this information with my colleagues. The steps are listed below:
Place palm of hands on the front of the belly
Breath in and notice the belly expand likes a balloon
Breath out and notice the belly deflate
Take your time as you breathe in and out, let your body move slowly
On each breath, allow the body to relax – shoulders soften
Imagine any tension dissipating out through the feet, as the balloon deflates
(King et al., 2018, p. 92)
Tobin’s meditation classes
In Tobin’s meditation classes we are encouraged to do the following: sit comfortably with our
feet placed flat on the floor; close our eyes if we wish; clear our mind of thoughts and emotions
as we focus on the out breath; make sure that our belly expands when we inhale and contracts
when we exhale; if we have a thought, acknowledge its presence and return our focus to the out
breath; similarly, we acknowledge our emotions and feelings that arise, and refocus our attention
on the out breath. This activity helps me shed my negative emotional baggage, allows me to
breathe again, and changes the trajectory of my life so that I may re-center myself. Teachers,
your survival depends on understanding how to refuel when you are deprived.
Tobin often suggests in his seminars that to recover, you do a meditation where you hum on
the out breathe while your mouth is closed. This suggestion combines meditation with the

Elizabeth Baker

168

Polyvagal theory. Humming on the outbreath increases the concentration of nitric oxide in the
body’s airways by a factor of fifteen. This allows the body to transform from the flight/fight or
freeze mode to parasympathetic functioning, which enables you to be socially engaged and
happy. Doing so may help us get closer to other human beings and respond to them
appropriately. Because we are now calm, the intonation of our vocalization will convey a
message to others they are safe around us. This is an invitation to allow people to come closer to
you. Therefore, mindful meditation helps us connect with our present situation; we can
understand what’s happening in the present because we are calm and collected. If your present
situation is in the classroom, then mindful meditation can help you pay attention to what the
students are doing, stay focused, interact with them, or find the answer to a problem. Mindful
meditation can help you be more compassionate towards others and gain a sense of general
happiness and well-being. Meditation teaches one how to bring the mind back to the present after
it wanders for a few seconds or minutes. During this awareness, I enact some mindful heuristics
in speaking and listening that I was taught in Tobin’s seminars:
When I interact with others…


I listen with the purpose of understanding what is said



I show interest by connecting nonverbally with speakers



I seek deeper understanding of what has been said before I offer alternatives



I am aware of others’ emotions



I provide time to allow speakers to complete their talking turn



I am aware of my breathing as I speak



I use barely breathing



I breathe in and out through my nose
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I do not monopolize talking time



I am aware of whose turn it is to talk next



I use my breath to control my emotions



I use my breath the control the harmony in my body



I monitor the loudness of my voice



I am aware if my voice is shrill



I maintain interest by varying the intonation of my voice



I monitor my gestures and body orientation



I take appropriate action when social violence occurs

(Tobin, 2018, p. 2). Learning: Research and Practice.
Other meditation practices
Elizabeth Taylor (2018) probed whether relaxation is the desire of mindfulness meditation. She
expressed that it is difficult for students to stay focused on task when undergoing stress. That
statement is true for myself and other teachers as well. If the students are out of control it is
impossible for me to complete a lesson. Taylor wrote that Zen master Thich Nhat Hanh confirms
that “relaxation is a necessary point of departure, once one has realized relaxation, it is possible
to realize a tranquil heart and clear mind” (p. 46). For you to see at the bottom of a muddy well,
one has to clear out the mud and debris. This is similar to mindfulness meditation. As a
practitioner I see clearly my thoughts and feelings as they come and go through my breathing.
Acknowledgement of these different emotions as they come allows for relaxation, enabling me to
act with wisdom and right actions toward my students in time of crisis.
In addition to mindful meditation practices, Taylor suggested art-based activity for students
who have been traumatized. This could also be done with adults. There is now a large collection
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of coloring books designed specifically for adults. When I’m feeling extremely stressed and I am
in my own space, I engage in coloring. I recently downloaded a coloring app on my phone and it
has helped me to relax my body by clearing my mind of any disturbing events. I also used the art
of storytelling to gain students’ trust, which builds rapport and resilience. I initiated mutual
conversations by sharing personal experiences. I shared stories of my school days in Jamaica,
and in turn the youth shared their stories from their homelands and early childhood experiences
with me. In this way, I am able to craft out a space where the youth may feel safe to be
vulnerable. The personal stories also take forms of the youth sharing information about their
guardians’ lifestyles. The stories help me to understand some historical background about the
youth, so that I am better prepared to engage the youth in learning. The youth will also share
with me their favorite artists, musicians, food, subjects, and leisure activities. When the students
know my stories, they are more likely to trust me.
Important discovery about meditation
Another important reason to do meditations is provided in a study by Sara Lazar et al. (2005) that
looked at the brains of typical Western meditation practitioners who have been meditating for
nine years and practiced between four to six hours per week. Lazar and colleagues propose that
“regular practice of meditation may slow the rate of neural degeneration at this specific locus”
(p. 6). In other words, the practice of meditation might compensate for age-related cortical
thinning. They looked at the brains of the meditators and compared them to participants with no
meditation or yoga experience of the same age range. The study found that the meditators’
prefrontal cortex and insula cortex of the brain did not thin out as much as non-meditators. It is
important to note that the pre-frontal cortex of the brain is responsible for many important
functions of the body, such as delayed satisfaction, working memory, impulse control, our
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awareness and emotional control. In the advanced meditators, this part of the brain was thicker
and had more neurons than in the brains of non-meditators. The insula cortex is connected to
empathy. Hence, it might be anticipated that meditators would show more empathy to others.
The marvel of meditation is not only that it may thicken the insula cortex of my brain, which
should enhance my lifespan, but also that it allows me to show more empathy to my students. I
am sure this will create ripple effects on others around them. This knowledge confirms that
meditation is one of my superpowers in surviving teaching in a juvenile detention center.
Becoming a mindful practitioner is one of my best decisions to date, and I wish that my
colleagues and other teachers enjoy similar benefits.
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CHAPTER 8

KNOWING WHAT I KNOW NOW
“Give Light and the People Will Find A Way:”- Ella Baker
My dissertation, “Teacher Wellbeing in a Juvenile Detention Facility,” highlights some
approaches I used to accomplish my job effectively as a teacher in a juvenile detention facility.
As a teacher/researcher I incorporate different forms of mindfulness and salient knowledge
drawn from the Integral and Polyvagal theories throughout the various chapters. Embracing an
“inquiry approach” allows me not only to explain, but also to participate in a process of
engagement and shared learning. Thanks to Ken Tobin I was encouraged to embark upon this
journey. Fortunately for me and the many other students under his guidance we were given the
tools to participate in research writing. Tobin in one of his earlier studies admitted “now I cannot
imagine teaching a science methods course without having an active classroom in which to show
what can and cannot be accomplished, and associated field experiences in which prospective
teachers can create their knowledge of teaching science by teaching science” (2000, p. 104).
With Tobin’s supervision I have been able to create my own knowledge. I have lamented
throughout the research the initial turbulence I experienced at the school due to the highly
emotional students I faced daily. However, after I adopted several strategies I gained from my
professors, I have survived teaching at the same school for the past seventeen years. My study is
custom made to suit my teaching profession. Thus, mindful practices such as meditation, and the
knowledge of the Integral and Polyvagal theories have served me well and hopefully my fellow
teachers will adapt and adopt these integrative approaches.
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During the process of writing this dissertation, I understood so much more about myself and
the teaching and learning process. The intense writing activity increases my awareness of the
different emotional states I experience during my interactions with others, especially students.
People experience various emotions, and these emotions are based on different domains: action,
physiology, and subjective experience (Davidson & van Reekeum, 2005). All welcome the
emotional states of happiness, love and joy. However, other emotional states other teachers and I
experience, such as stress, fear, anxiety, and burnout happen are unwelcome. An individual
emotion is triggered by a stimulus, and for the research purpose my trigger is the students’
negative behaviors. Based on the students’ behaviors I become very anxious and fearful and thus
my heart rate increases, which I experience as my heart pounding so hard it feels as if it is about
to burst out of my chest. Everyone experiences emotions differently; as Richard Davidson et al.
(1990) relate, “different emotions are accompanied by unique patterns of physiological activity”
(p. 330). For me, an emotional snapshot when I am teaching may include a squeaky voice, a
flushed face and grinding of my teeth. Thus, it is worth investigating why highly emotional
events occur, and investigating strategies to prevent or escape them. In my quest for knowledge
and truth, I became an active participant while conducting my own research. In doing so I search
for ways to improve my social-emotional well-being not only for me, but for others as well.

THE FRAMEWORK
The research was situated in an urban school district in an urban setting. My co-participant and I
found it challenging to teach effectively under certain circumstances. The teaching was so
stressful my co-participant left the school after completing two years. He felt that the stress was
too much for him to continue teaching there due to the high number of high octane incidents he
encountered. Because his experiences were quite different than mine, I considered that his
experiences were foundational to my learning from the research and therefore, he and I are the
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two participants in this study. The nature of using a qualitative framework promotes an
interpretive analysis at the meso-level and these include transcripts of selected excerpts for a
class cogen and focus group. To tell my story I engage in authentic inquiry, framed by
hermeneutic phenomenology.
To share what I learned from this research I utilize an approach which is both
autobiographical and biographical, voicing my (i.e. the researcher’s) accounts of teaching in a
juvenile facility. I unearthed and examined the data from my experiences and show how these
have influenced my own personalities. All these are based on a bricolage approach which
included classroom sessions, professional development activities, meeting with the educational
department (teacher/administrator) and partner agency. The design of the research was dynamic,
consisting of emergence and contingence, with each experience evolving in the present, but
affected by the past and shaping what happens in the future. I used multi-level, multi-theoretic,
and multi-method approaches that are focused on educating my participant and myself with the
purpose of changing and improving our wellbeing (Tobin, 2018). I did this by examining the
phenomenological “What is happening?”; and hermeneutic “Why is that happening?” and ethnomethodological “What more can we learn to expand our understanding of what is happening?”
My research, grounded in multilogical approach and based on authentic inquiry, has
improved my quality of wellness, contributing to a sustainable teaching profession due to the
knowledge I gained in meditation, mindfulness and Polyvagal Theory. My participant and I
shared our stories with the intention to explain to other teachers in similar positions the
possibility of relief when exposed to the viable remedies. This transformation mimics the
analogy of the caterpillar turning into the beautiful butterfly. I was the caterpillar who turned into
a shining butterfly. Thus, this research has made a major difference to the way I think as a
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teacher/researcher. I intend to promote the concept of learning from others, so that other
teachers’ lives may be transformed to better ones while in the teaching profession. I have
overcome many stressful encounters by simply implementing mindful practices and the
frameworks of the Integral and Polyvagal theories. Knowledge of mindfulness and Polyvagal
Theory has taught me how to react when I am aware of any physiological changes to my body
when I am under threat. Integral Theory provides a critical lens for me to assess my life in
relation to others.
I discuss in chapters two and five of my dissertation takes on the style of ethnographic
fieldwork, which is both a method and methodology and is related to John Van Maanen’s
impressionist tales (Van Maanen, 2011). These narratives, or tales, are personalized accounts of
my snapshots of experiences in the field (i.e., in the classroom). Van Maanen reports that
fieldwork narratives allow the researcher to share firsthand information about their environment,
the problems, background, language, rituals, and the social relations of specified groups of
people. That was the main reason I adopted this form of narrative writing. To understand the
teaching and learning process, one has to include both teachers and students. Hence, my research
gives brief tales on the background of the fragile student population I teach.

RESEARCHING IN AN URBAN SETTING
New York’s current population is close to 8.4 million people (U.S. Census Bureau, 2019), and
consists mostly of a diverse immigrant population (Brumberg, 2013). This is reflected in its
school population. Unfortunately, many Black and Brown students with learning needs and
emotional problems are treated unfairly and many end up in the juvenile detention system due to
simple violations such as not completing classwork, cutting school, and being aggressive and
disrupting teaching and learning. Teachers in most of these circumstances may have felt violated
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or victimized. The disciplinary actions may range from students receiving detentions to
suspension/expulsion. Regrettably, when some of these students are suspended or expelled from
school, they find themselves vulnerable to criminal elements in their environments. Usually,
these said students are subjected to searches and frisks, often finding themselves face to face
with enforcement officers. These encounters usually result in imprisonment in juvenile detention
facilities.
To end the number of suspensions and expulsions given to these students, teachers must
become involved in the students’ lives by getting to know their culture and promote social justice
for these students. Well-intentioned interventions by teachers may prevent students from entering
the juvenile justice system. Using vignettes in this research helped to showcase the students’
voices and has deepened my compassion for their stories. Even though I model compassion,
kindness, and love toward my students, there is more to be done. In telling my stories as a
teacher, I have also given life to the perilous situations in which these students find themselves
within the juvenile justice system. Similar to Ken Tobin’s experience as a teacher/researcher I
learned that my experiences at the juvenile facility were all about surviving as a teacher and did
not really involve adjusting my teaching to accommodate existing knowledge (2000). However,
this research made me realize I needed to enact the knowledge I gained to help these students.
Such an approach can lead to the generation of policies to reform the educational system.
Knowing this information, I view policy reforms as a primary path forward to support
teachers’ habits and helping students. Policies to improve teachers’ workspace and their habits
will ultimately be passed down to students, and these reforms are usually more acceptable
coming from someone internally on the same level as themselves—such as another teacher.
Nonetheless, policies take a long time to be properly designed and implemented. Thus, I will do
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my part by not only publishing my shared knowledge but also creating professional development
resources for other teachers (Tobin, 2000). Undertaking this research, I learned so much more
about mindfulness, Polyvagal and Integral theories.
Mindfulness I learned
Mindfulness is a very contemporary practice, which has been around for over 2500 years, and is
part of the Eightfold Path of Buddhism. I discussed the various meanings, history and many
physiological benefits of mindfulness in chapter six. Using mindful practices such as meditation
and breathing causes less stress and anger. Or, if I am angry, I do not remain angry for long.
Being mindful has taught me how to think rationally and critically. Thinking critically means I
have a rational mind to listen carefully to others around me and an open heart to show
compassion and understanding to my marginalized students.
We can attain mindfulness through mindfulness-based training for all teachers and include
Mindfulness Based Stress Reduction, which includes Mindfulness-Based Wellness Education.
This can help teachers to become more aware and resilient in education, and assist in stress
management and relaxation. Mindfulness training transcends the school environment to my
home life. I practice mindfulness both at school and home, thus creating rippling effects on
others in my presence. I intend to pass on the foundations of mindfulness to as many people as I
can.
Being mindful is one of the most important attributes I learn from both of my professors. The
ability to “be aware of myself” and remain calm during periods of panic is an amazing gift.
Understanding who I am has allowed me to build healthy and positive relationships among my
students and colleagues. Both Integral and Porges’ Polyvagal Theories have heightened my self-
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awareness of being mindful and my ability to control my emotions, actions, and thoughts toward
others.
Polyvagal Theory
I did not need an oximeter to be aware of my heightened stress. I observe these noticeable
changes when my body is traumatized. Instantly, there are floods of emotions that change my
body’s physiology immediately, and if I do not administer the remedies instantly, it could be
catastrophic to my health. Now I know of physiological triggers that might change my body from
social communication mode to fight-flight mode. I can self-monitor to ensure that I am socially
engaged. Initially, when I was overwhelmed by stress, I would either withdraw or lash out at
people within my circle. Now, I use Porges’ Polyvagal Theory (2011) to understand what is
happening and why it is happening in my school environment. This intervention I have learned
has prevented me from quitting my teaching job, unlike Jerry, a co-participant in my research.
Understanding mindfulness and meditation practices have alerted me to emergent and contingent
events in my social life (Tobin, 2018).
Knowing myself, I can flip the switch from non-communicable to communicable by
engaging in mindful meditations. I now only breathe through my nose, with my mouth closed.
On the out-breath I make a humming sound, allowing more oxygen to the brain. With this simple
activity, I now have access to the social communication channel and I can socialize with others.
Integral Model
The Integral theory is a theoretical framework that comprises multiple perspectives, which
connects societal systems and cultural attitudes. Nancy Davis and Laurie Callihan report that
“this theory helps to value the multiple perspectives and contributions of research to our
understanding of education” (2013, p. 514). These two researchers revealed that through inquiry
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the Integral Theory increases our understanding of what is happening from an integral
perspective as we research problems in education. Using an integral model allows researchers to
see the missing links and seek them in the research process. The Integral theory shows four
perspectives, namely: objective, inter-objective, subjective, and intersubjective, which
correspond to I (Educational experiences), IT (Educational behavior), WE (Educational
cultures), ITS (Educational systems). Chapter four gives a detailed analysis of this model. The
“Integral theory holds that transformative practices such as therapy, contemplation, meditation,
and community service help individuals discover the roots of their attitudes, beliefs, and
emotions that give rise to care for or the neglect of the environment” (Esbjörn-Hargens &
Zimmerman, 2009, p. 6). This transformative practice has changed my viewpoints on how I
critically interact and practice with my natural environment (a juvenile detention center).
Integral Theory allows me to incorporate real-world knowledge to get a sustainable solution.
Sean Esbjörn-Hargens and Michael Zimmerman (2009) explain that excluding important
elements of reality will limit people from generating authentic solutions. This explains the need
for an integral approach, that is “the more of reality we acknowledge and include, the more
sustainable our solutions will become, precisely because the project will respond to the
complexity of that reality” (p. 12). This supports the view that the more I integrate my reality in
the integral model, the more likely I have a real and feasible solution to live by.
This model helps me understand my realities of the different interactions between the who,
what, and how. I can see the many sections and make connections pragmatically. Clint Fuhs
revealed that “dependent relationships exist between organizations and other actors in their
network environment. By understanding these power/dependence relationships, managers can
create strategic countervailing dependence to offset uncertainty and over-bearing external
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influence” (n. y., p. 7). In this research I addressed some other social and physical dimensions of
the facility. I learned that the Integral model is a practical framework that gives multiple
perspectives to understand life and society holistically, and that the quadrants influence each
other. Leaving out any of the quadrants would compromise how I understand and solve any
issues at hand.
I believe I am at Wilber’s fourth and fifth orders, which is world-centric (all of us). As a
teacher, I am passionate about my teaching job, and thus I ensure that my classroom’s climate is
one of care and safety for all my students, regardless of their circumstances. I acknowledge I am
also at Kegan’s Self-Authoring–fourth order because as teachers we wear many hats, such as
counselor, parent, relative, mentor, muse, or friend. In the fourth order, I am an independent
thinker and know exactly who I am. At this stage, I am aware of what is happening around me,
and take charge of my own emotions. Therefore, I can show compassion and kindness to all,
particularly my students, whom I consider at risk and need extra attention and support.
Learning more
Meditations for life
Nonetheless, the most important aspect of mindfulness for me is the breathing techniques. They
help me focus on my physical actions, assisting me to stay focused on the present moment,
instead of reminiscing on what occurred earlier, and holding onto it. Kiat Khng (2018)
acknowledges that mindfulness is “a quality of attention—specifically, paying attention to the
full spectrum of each moment’s experience in an open, non-judgmental manner” (p. 52).
Therefore, mindfulness has allowed me to approach each new experience with openness and
acceptance. This consciousness opens my mind to what is happening in the “now.” While being
in the present is a natural trait for mindful practitioners, it is different for the general teaching
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population. I strongly suggest that my colleagues seek training with the Mindfulness Based
Stress Reduction method for mindfulness growth. Using the Mindfulness Based Stress Reduction
technique reduces anxiety and depression while increasing the quality of participants’ wellbeing
and wellness.
While mindfulness for students is extremely good for productive learning, I am more
interested in expanding mindfulness for myself and my teaching colleagues. My argument is
analogous to who first gets the use of an oxygen mask in the airplane in case of an emergency. I
must first put on my oxygen mask before I can help the students in my care. Teachers must have
prior knowledge of the art of mindfulness practices, to train their students to be mindful. This
training has helped me to cope at work and in other spaces. Therefore, I know it will be
beneficial to others.

RIPPLE EFFECTS
The rationale behind researching myself was not only to discuss my strategies but also to interact
with others so they also would benefit from my knowledge. Being modest and grounded in
academia, I can relate and interact with others with empathy and compassion, ultimately
contributing to their well-being based on what I learn about myself. This dynamic is akin to the
ripple effects that happen without my direct and explicit agency (Tobin, 2019). As a teacher, it is
my natural tendency to share knowledge with others, and the literature concurs that authentic
inquiry is a framework where all participants learn and benefit from each other. It follows
therefore that cogenerative dialogue (cogen) is an excellent method to share and learn from each
other’s ontology. In the sharing process, the four authenticity criteria are utilized/effected. These
four authenticity criteria are, ontological, educative, catalytic and tactical. I therefore shared how
my knowledge of Polyvagal Theory can be applied to alter my emotional state if I am in a fleeing
or freezing mode by implementing a simple breathing technique.
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I mentioned that the Integral Theory provides a holistic view of a snapshot of the power
dynamics of the interactions between who, what, and the how. I further shared that mindful
meditations placed me in the present and an awareness of my surrounding. All these strategies
and all this knowledge have one thing in common: they allow me to be mindful, kind, and
compassionate to my students and colleagues.
As we become more aware of, and understand the reasons for different behaviors, we are
better able to act rationally in the moment, and in so doing, positively influence those around us,
thereby creating ripple effects, starting from the local school environment to community and
ultimately nationwide.
Cogenerative dialogue
By its nature authentic inquiry captures my teaching experiences in a juvenile detention center,
and has made me a better teacher. In addition, authentic inquiry has enabled me to help others
such as my teaching colleagues (e.g., Jerry), and my high school and college students. As part of
the process of authentic inquiry, cogenerative dialogue (cogen) is one method that is used as an
inclusive tool that enhances the quality of teaching and learning because it provides insights into
the cultures of others within the classroom (Tobin, 2017). Cogen is important for many reasons;
the main reason is its transformative potential. As Kenneth Tobin (2014) states, “the meaning of
co- in cogen is together. We wanted to use a term that would communicate that participants
would talk about shared experiences and in the process collaborate (i.e., work together) to
produce shared understandings and outcomes” (p. 182). As a teacher/researcher, I embrace
Tobin’s definition of cogen, because the more knowledge I gain, the more I want to share that
knowledge with others. I share not only the experiences I have gained, but I also model this new
awareness. Hence, I show compassion when I speak with others, I listen attentively to their
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stories, and I am very sympathetic to the difficulties they might have encountered in the
classroom environment because I have been through similar experiences. Overall, I do my best to
empower everyone in my presence.
In the case of my colleague, Jerry, because he came to the facility from the New York City
Teaching Fellows Program as a new teacher in training, I made it my duty to find out how he
was doing and how I might be of service to him. We would discuss some of the turmoil he was
facing as a new teacher. His primary concern was the students’ blatant disrespectful attitude
towards him. During our brief conversations while he was still at the facility, I would share my
knowledge of my ontology of teaching by encouraging him to have patience with the students,
try to connect with them, and to continue to be the great teacher I know he is. From our talks, I
learned that Jerry was not thrilled teaching at the facility because of the student’s negative
behaviors. Jerry left the facility as soon as he received his teaching certification, indicating that
he has had enough of the students’ disrespectful behavior and was ready to move on. In chapter
three of the research, I recommend that Jerry could benefit from engaging in Samatha
meditation, yoga with Pranayama breathing, and by gaining an understanding of Polyvagal
Theory and the impact of nitric oxide (or the lack of it) on the brain. These recommendations
would help Jerry to become more mindful and tolerant of the students who suffer emotionally
because of trauma. In the past, my principal allowed me to conduct a professional development
(PD) session with the teachers using Jack Kornfield’s video on the benefit of mindful meditation.
Unfortunately, Jerry was not at the school at the time. The response from the staff was that they
felt happy after the meditation workshop. I hope to conduct more of these PDs soon.
For my students both at the secondary and tertiary levels, I have learned to appreciate the
various academic abilities of each student. As a result, I have encouraged and nurtured the free
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flow of ideas and opinions among them, thereby establishing a teaching-learning atmosphere that
is both supportive and comfortable for all students. Cogen is a powerful tool that gives me space
where my students are given equal opportunities to speak openly and respectfully about any
topics they wish to discuss. In these sessions, I allow the students to discuss current social and
economic issues which affect their everyday lives. When students have these opportunities to
express themselves with an audience like myself and other students to listen, they are more
empowered to tackle any learning challenges they may encounter. During these dialogues,
teachers and students learn from and understand each other’s concerns. Thus, one dominant
culture that has been transferred to my students is active and mindful listening when one person
is speaking. The students are also much kinder to each other. It took several dialogues to achieve
this behavior, but I was very pleased when it happened.
Understanding more
As teachers we crave more knowledge to grow like branches sprouting from a tree. It is
incumbent on administrators to provide teachers with adequate training for them to perform at
their best. Throughout the dissertation I have outlined my mindfulness strategies and knowledge
that I used to survive the teaching profession. Other teachers could also utilize these practices for
their own uses through training. However, when training courses are not offered, teachers may
also seek them out on their own. Likewise, being a lifelong learner I am always on the lookout to
learn more. Therefore, when I found out that there was additional knowledge to gain on
mindfulness and meditations from online classes during COVID 19 shut down, I signed up for
classes with Jess Koffman and later with Yau Yan (Rhoda) Wong. Jess is a Canadian who has
been involved in Vipassana training for the past twenty years in the Burmese tradition in
Bangkok and Nakhon Prathomabout. Later he studied under Luangpor Pramote for nine years.
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Currently, he teaches Vipassana to small groups. Rhoda was born in Hong Kong but now lives in
Thailand. Originally a Catholic, she converted to Buddhism because of her spouse and later
under the influence of the esteemed Thich Nhat Hanh, who she met at Plum Village in 2010.
Rhoda is now a devoted follower of Luangpor Pramote, and currently coordinates mindfulness
programs for teachers at her school and conducts online mindfulness forums.
Jess’s Sessions
Thanks to Jess and Rhoda I extended my knowledge on Vipassana and Samatha. These have
positively influenced my teaching while I was at home during the COVID-19 pandemic. They
helped me to deal with all types of stress during this period. I would encourage the school to
implement policies to provide continuous training and motivation, similar to the ones in this
passage, to strengthen teachers’ skills. The classes with Jess were conducted using the Skype app
and with the use of his book, To see the Truth (2012), as a resource. Rhoda’s forums were
presented via Zoom. Jess was able to convey the significance of mindfulness to the group. Jess’
sessions expanded on the notion that our feelings are triggered by what is happening in the world
(pandemic/social distance policies).
However, Jess explained that if our minds are totally free, then it does not matter what is
going on; we still could be a symbol of happiness. We are able to be transparent to ourselves and
able to activate our compassion. Therefore, one can separate oneself from oppression. Jess
stressed that, for example, we should notice the hate, then let it go. While I am a compassionate
person, I found it difficult to be cheerful when I see injustice taking place all around me—for
example, the killing of African Americans by police officers. Jess reminds me to practice daily
observing of my suffering: see it, feel the discomfort, and then let it go. During this period of
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pandemic and social injustices, I am content not to stay in any suffering. There are too many
other issues to be happy about and too many ways to spread happiness to others.
Rhoda’s sessions
Unlike Jess’s classes, Rhoda conducted smaller classes and so they felt more personable for me.
I feel at ease in the sessions and so I was inspired to participate in them. After each of her
sessions I felt refreshed and energized, ready to take on the world’s problems. In one of her
sessions this comment stuck with me: “We suffer not because things are impermanent. We suffer
because we don’t know that things are impermanent.” The current reality is that we are
experiencing great suffering during two pandemics: COVID 19 and social injustice. In Rhoda’s
May 11 session she asked us to “become a tree in a storm,” and this metaphor assured me that no
matter what my sufferings are, I am properly rooted and I will get through them.
Like Kenneth Tobin, Rhoda is grounded in Thich Nhat Hanh’s teaching and so she is a firm
believer in many of his practices, for example, taking a selfless approach. Thich Nhat Hanh is a
prominent Buddhist Zen master, teacher, scholar and a peacemaker. Rhoda taught me that being
selfless involved the desire to offer happiness (Maitri), compassion (Karuna), and joy (Mudita)
to others. These traits are necessary to cultivate good learning settings to continue the search for
more knowledge to survive, grow, and share.

EPILOGUE
My research is relevant for many reasons. Adopting mindfulness strategies can be useful for
teachers to combat stress and anxiety. Mindfulness strategies such as meditation activity help to
restore the mind to a calm state by detaching it from extreme negative emotions, thus making it
receptive to be in the present, spreading compassion and love to all. I feel great sharing what I
have learned from research in my own life. I hope that others will not only learn from my
research but also undertake research of their own. Tobin suggests that scholars who undertake
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research that complements and expands what is happening in the classes have a ripple effect, and
are a part of authentic inquiry (2018).
Next, the knowledge of Polyvagal Theory helps the body regulate during trauma, thus
enhancing mindfulness. Therefore, PVT is fundamental to my research “because
parasympathetic functioning of the vagus nerve affords social communication, affecting the
quality and nature of speaking, learning, facial expression of emotion – general functioning of
most of the body’s organs” (Tobin, 2018, p. 118).
Third, my awareness of Integral Theory shows multiple ways of knowing and thus gives an
integral perspective of my life and work, giving way to being mindful and caring for others.
According to Nancy Davis and Laurel Callihan (2013), they note that “Wilber created a map of
human consciousness, a theory of everything, by considering the commonalities across many of
the world’s great wisdoms (philosophies, religions, sciences, arts)” (p. 508). This shows that we
look at all the different options that each viewpoint contributes to the best qualities of an ideal
integrated process.
Fourth, I conducted my research to reveal that “I know myself as a researcher,” and
understand how nitric oxide can calm the body down when undergoing stress and anxiety.
Breathing comes so natural that I did not think much about it. Through my exposure and research
I realized the countless benefits from breathing through my nose instead of my mouth. Breathing
is an important bodily function, and can be detrimental if breathing is done through the mouth
which can cause mouth and dental problems versus breathing through the nose with the mouth
closed, which increases the amount of nitric oxide to the brain, thus increasing blood
oxygenation and triggering social communications. Thus I am aware of what to do if my body
signals that it is in need of sympathetic innervation of the vagus nerve (Tobin, 2018).
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Last, I conducted this research to validate teachers researching their classrooms. “One of the
ways of initiating educational changes in the school environment is through doing action
research” (Ilisko, Ignatjeva & EiEule, 2010, p. 52). The concept of the teacher/researcher
describes a scholar who is driven to detect and enact changes to problems that may arise in their
space. The teacher/researcher can also simply be seen as a practitioner engaging in reflective
practice, who continually probes his/her teaching to become a better teacher.

Elizabeth Baker

189

REFERENCES
Abdul-Karim, S. (2014). For some, sagging pants carry greater meaning. The Philadelphia
Tribune. Retrieved from https://www.phillytrib.com/lifestyles/for-some-sagging-pantscarry-greater-meaning/article_8165d8f9-6afe-56f6-a19a-c47f8fc0c82a.html
Alexakos, K. (2015). Being a teacher/researcher: A primer on doing authentic inquiry research
on teaching and learning. Rotterdam (NL): Sense Publishers.
Alexander, H. (2006). A view from somewhere: Explaining the paradigms of educational research.
Journal of Philosophy of Education, Vol. 40 (2), 205-221.
Alexander, R. (2004). Still no pedagogy? Principle, pragmatism and compliance in primary
education. Cambridge Journal of Education, Vol.34 (1).
Allington, R. L., & Woodside-Jiron, H. (1999). The politics of literacy teaching: How research
shaped educational policy. Educational Researcher, Vol. 28, No. 8, pp. 4-13. Retrieved
from
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.92.6918&rep=rep1&type=pdf
Anyon, J. (2005). What “counts” as educational policy? Notes toward a new paradigm. Harvard
Educational Review, Vol. 75 (1), 65 – 88.
Ansbacher, T. (1998). “John Dewey’s experience and education: Lesson for museums.” The
Museum
Journal,
vol.
41.
Retrieved
from
http://www.scienceservs.com/uploads/3/1/8/0/3180018/deweys_ee.pdf
Bai, H. (2015). Peace with the earth: Animism and contemplative ways. Cultural Studies of
Science Education, 10, 135-147.
Bai, H., Beatch, M., Chang, D., & Cohen, A. (2017). Recalibration of mindfulness for education.
In M. Powietrzynska, & K. Tobin (Eds.), Weaving complementary systems and mindfulness
to educate a literate citizenry for sustainable and healthy lives 21- 40. Rotterdam,
Netherlands: Sense Publishers.
Bai, H., Cohen, A., Miyakawa, M., & Thomas, F. (2018). Mindfulness for adulting. In: Hung,
David.
(Ed.),
Learning: Research and Practice, 4:1,
12-28, DOI:
10.1080/23735082.2018.1433623
Retrieved
from
file:///F:/Mindfulness%20in%20education.pdf
Baizerman, M. (1999). It's only "human nature": Revisiting the denaturalization of adolescence.
Springer.
Barbezat, D., & Bush, M. (2014). Contemplative practices in higher education: Powerful methods
to transform teaching and learning. San Francisco, CA: Jossey - Bass.

Elizabeth Baker

190

Barrett, P., Davies, F., Zhang, Y., Barrett, L. (2015). The impact of classroom design on pupils'
learning: Final results of a holistic, multi-level analysis. Building and Environment, 89.
118e133 Retrieved from 1-s2.0-S0360132315000700-main.pdf
Basford, L., Lewis, J., & Muffet, T. (2020). It can be done: How one charter school combats
the school-to-prison
pipeline.
The
Urban
Review.
Retrieved
from
https://doi.org/10.1007/s11256-020-00583-x
Belkin, L. D. (2020). Challenges with school reentry for incarcerated youth and inadequacies of
collaborative service provision by schools and agencies. In: Papa R. (eds) Handbook on
Promoting Social Justice in Education. Springer, Cham. Retrieved from
https://doi.org/10.1007/978-3-319-74078-2_115-1
Bento, G., & Dias, G. (2017). The importance of outdoor play for young children’s healthy
development. Porto Biomedical Journal.
Berger, J.G., Hasegawa, B., Hammerman, J. & Kegan, R. (2007). How consciousness develops
adequate complexity to deal with a complex world: The subject-object theory of Robert
Kegan. Retrieved from http://terrypatten.typepad.com/iran/files/keganenglish.pdf
Blumer, H., & Blumer, H. (1956). Social science and the desegregation process. The ANNALS of
the American Academy of Political and Social Science, 304(1), 137–143. Retrieved from
https://doi.org/10.1177/000271625630400118
Boje, D. M. (2014). Storytelling organizational practices: Managing in the quantum age. New
York:
Routledge.
Retrieved
from
https://davidboje.com/vita/paper_pdfs/Sampe%20STORYTELLING%20Practics%20boj
e.pdf
Bolderston, A. (2012). Conducting a research interview. Journal of Medical Imaging and
Radiation Sciences, 43, 66-76.
Boser, U. (2012). Race to the top: What have we learned from the states so far? A state-by-state
evaluation
of
race
to
the
top
performance.
Retrieved
from
https://www.americanprogress.org/wp-content/uploads/issues/2012/03/pdf/rtt_states.pdf
Brown, T. (2013). Integral theory: Understanding your business from a truly holistic perspective.
Retrieved from https://tiffanyabrown.wordpress.com/2013/01/13/integral_theory/
Brumberg S. F. (2013). All the ends of the earth terminate in these United States. Retrieved from
http://www.icphusa.org/wpcontent/uploads/2015/01/ICPH_UNCENSORED_4.3_GuestVoices_AlltheEndsoftheEart
hTerminateinTheseUnitedStates.pdf
Brunsting, N., Sreckovic, M. A., & Lane, K. L. (2014). Special education teacher burnout: A
synthesis of research from 1979 to 2013. Education and Treatment of Children, Vol 37,
Number 4, pp. 681-711.

Elizabeth Baker

191

Callaci, D. (2011). UFT survey finds nearly 7,000 oversize classes as school year opens. United
Federation of Teachers. Retrieved from Retrieved from https://www.uft.org/news/newsstories/more-oversize-classes-city-high-schools
Calypso, A. (2009). What’s behind the sagging pants trend?
http://thegrio.com/2009/09/15/whats-behind-the-sagging-pants-trend/

Retrieved

from

Chow, K.C.K., Chu, S.K.W., Travares, N., & Lee, C.W.Y. (2015). Teachers as researchers: A
discovery of their emerging role and impact through a school-university collaborative
research.
Brock
Education
Journal,
24
(2).
Retrieved
from
https://files.eric.ed.gov/fulltext/EJ1080020.pdf
Christ, L. (2010). Bars to education: A NY1 series on youth prisons, jails, re-entry, and education.
Retrieved from https://streetvisuals.typepad.com/blog/2010/08/bars-to-education-a-ny1series-on-youth-prisons-jails-re-entry-and-education.html
Clark, P. (2019). Desktop guide to quality practice for working with youth in confinement.
National Institute of Correction. Retrieved from https://info.nicic.gov/dtg/node/4
Creswell, J.W. (2009). Research design: Qualitative, quantitative, and mixed method approaches.
(3rd ed.). Thousand Oaks, CA: Sage
Crist, J., & Tanner, C. (2003). Interpretation/analysis methods in hermeneutic interpretive
phenomenology.
Nursing
Research,
52,
202-5.
Retrieved
from
https://www.researchgate.net/publication/10721055
Dana, D. (2018). The polyvagal theory in therapy: Engaging the rhythm of regulation. Publisher,
W.
W.
Norton.
Retrieved
from
https://www.rhythmofregulation.com/resources/Beginner's%20Guide.pdf
Darling-Hammond, L., & Bransford, J. (Eds). (2005). Preparing teachers for a changing
world:What teachers should learn ana be able to do. San Francisco, CA.
Davis,

D., & Clifton, A. (1995). Psychosocial theory: Erikson. Retrieved
http://ww3.haverford.edu/psychology/ddavis/p109g/erikson.stages.html

from

Davis, D. M., & Hayes, J. A. (2012). What are the benefits of mindfulness? American
Psychological
Association,
43(7),
p.
65.
Retrieved
from
http://www.apa.org/monitor/2012/07-08/ce-corner.aspx
Davis, N. T., & Callihan, L. P. (2013). Integral methodological pluralism in science education
research: valuing multiple perspectives. Cult Stud of Sci. Educ. 8:505–516DOI
10.1007/s11422-012-9480-5.
Davidson, R., & van Reekeum, C. (2005). Emotion is not one thing. Psychological Inquiry. Vol.
16, No. 1, p. 16-18 Published By: Taylor & Francis, Ltd.

Elizabeth Baker

192

Davidson, R. J., Ekman, P., Ekman, P., Friesen, W. V., Saron, C. D., & Senulis, J. A. (1990).
Approach-withdrawal and cerebral asymmetry: Emotional expression and brain
physiology I. Journal of Personality and Social Psychology, 58(2), 330-341.
Demanchick, S. P., Cochran, N. H., & & Cochran, J. L. (2003). Person-centered play therapy for
adults with developmental disabilities. International Journal of Play Therapy, 47-65.
Retrieved from file:///C:/Users/admin/Downloads/PTcoursearticDemanchicCC.pdf
Denzin, N. K. (2014). Writing and/as analysis or performing the world. In: Uwe Flick (Ed.) The
SAGE Handbook of qualitative data analysis. (pp. 569 - 584). Retrieved from
https://is.muni.cz/el/fss/jaro2020/SOCb2500/Flick_2014_Methods_Handbook.pdf#page=
594
Dewey, J. (1916). Democracy and education. New York: the Free Press.
Dickerson, H. (2017). Nitric oxide & mouth breathing. Retrieved from
https://www.lviglobal.com/wp-content/uploads/2017/06/NitricOxideMouthBreathing.pdf
Doolittle, P. E. (1997). Vygotsky's zone of proximal development as a theoretical foundation for
cooperative learning. Journal on Excellence in College Teaching, 8, 83-103.
Driver, F. (1985). Power, space, and the body: A critical assessment of Foucault's discipline and
punish. Environment and Planning D: Society and Space, 3, 425-446. Retrieved from
Retrieved
from
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.477.4996&rep=rep1&type=pdf
Enggist, S., Møller, L., Galea, G., & Udesen, C. (Eds) (2014). Prisons and health. World Health
Organization
Retrieved
from
https://www.euro.who.int/__data/assets/pdf_file/0005/249188/Prisons-and-Health.pdf
Esbjorn-Hargens, S. (2011). Integral teacher, integral students, integral classroom: Applying
integral theory to education. Retrieved from http://nextstepintegral.org/wpcontent/uploads/2011/04/Integral-Education-Esbjorn-Hargens.pdf
Esbjörn-Hargens, S., & Zimmerman, M. E. (2009). An overview of integral Ecology: A
comprehensive approach to today’s complex planetary issues. Integral Institute, Resource
Paper
No.
2,
March
2009,
pp.
1–14.
Retrieved
from
http://www.dialogue4health.org/uploads/resources/IntegralEcology_031809.pdf
Esquith, R. (2013). Why great teachers are fleeing the profession? Retrieved from
http://blogs.wsj.com/speakeasy/2013/07/17/why-great-teachers-are-fleeing-theprofession/
Forbes, D. (2016). Modes of mindfulness: Prophetic critique and integral emergence. 7:1256–
1270. DOI 10.1007/s12671-016-0552-6. Springer Science+Business Media New York
2016

Elizabeth Baker

193

Forbes, D. (2006). Finding the zone: Beyond the social construction of masculine gender identity.
Retrieved
from
http://www.mindfuled.org/wp-content/uploads/forbes-finding-thezone.pdf
Freire, P. (2000). Pedagogy of oppressed. New York: Continuum.
Friedersdorf, C. (2018). Why can't people hear what Jordan Peterson is saying? Retrieved from
https://www.theatlantic.com/politics/archive/2018/01/putting-monsterpaint-onjordanpeterson/550859/
Fuhs, C. (n.d.). Toward an integral approach to organization theory an integral investigation of
Three Historical Perspectives on the Nature of Organizations. Retrieved from
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.503.1364&rep=rep1&type=pdf
Gardner, R. (2012). Conversation analysis and orientation to learning. Journal of Applied
Linguistics. DOI: 10.1558/japl.v5i3.229.
Gigerenzer, G., & Gaissmaier, W. (2012). Heuristic decision making. Retrieved from
https://pure.mpg.de/rest/items/item_2099042/component/file_2099041/content
Gersten, R., Fuchs, L., Williams, J., & Baker, S. (2001). Teaching reading comprehension
strategies to students with learning disabilities: A review of research. Review of
Educational Research, 71(2), 279–320.
Glaeser, E. (2005). Urban colossus: Why is New York America’s largest city? Economic Policy
Review.
Gidley, J. M. (2007). Educational imperatives of the evolution of consciousness: The integral
visions of Rudolf Steiner and Ken Wilber. International Journal of Children’s Spirituality,
12(2), 117-135.
Giles, D. E., & Eyler, J. (1994). “The theoretical roots of service-learning in John Dewey: Towards
a theory of service-learning.” Michigan Journal of Community Service Learning, 1(1) 7788.
Goodman, T. A., & Greenland, S. K. (2009). Mindfulness with children: Working with difficult
emotions. In Didonna F. (eds). Clinical Handbook of Mindfulness. Springer, New York,
NY.
Goodnough, A. (2001). Board says order hurt teacher hiring. The New York Times. Retrieved from
https://www.nytimes.com/2001/04/11/nyregion/board-says-order-hurt-teacherhiring.html
Goods, A. (2015). The possibility of play. (M. Powietrzynska, & k. Tobin, Eds.)
Guba, E., & Lincoln, Y. S. (1989). Fourth generation evaluation. Newbury Park, CA: Sage
Publications.
Guba, E., & Lincoln, Y. S. (1994). Competing paradigms in qualitative research. Chapter 6. In
Handbook of qualitative research.
Elizabeth Baker

194

Gunaratana, B. H. (2020). What exactly is vipassana meditation? Tricycle. The Buddhist Review.
Retrieved
from
https://tricycle.org/magazine/vipassanameditation/?gclid=EAIaIQobChMIrtDm4OK36QIVmI3ICh2msgZfEAAYASAAEgJy0_
D_BwE
Harrell, S., & Xingxing, L. (2013). Textual desert– motional oasis: An unconventional
confessional dialogue on field experience. Chapter 3 Retrieved from
http://faculty.washington.edu/stevehar/TDEO.pdf
Hanh, T. N. (2005). Being peace. Berkeley, California 94707
Hanh,

T. N. (2014). Healing ourselves, healing the earth. Retrieved from
https://static1.squarespace.com/static/55beacc8e4b0c17151842dbc/t/56be51cc59827e9a6
7256449/1455313360936/mb67.pdf

Hanh, T. N. (2019). “Thich Nhat Hanh on the practice of mindfulness.” Retrieved from
https://www.lionsroar.com/mindful-living-thich-nhat-hanh-on-the-practice-ofmindfulness-march-2010/
Harding, S. (1993). Rethinking standpoint epistemology: What is strong standpoint objectivity.
Feminist
Epistemologies.
Chapter
3:
Retrieved
from
https://msu.edu/~pennock5/courses/484%20materials/harding-standpoint-strongobjectivity.pdf
Harlan, M. (2016). Constructing youth: Reflecting on defining youth and impact on methods.
School Libraries Worldwide, 22 ( 2).
Harvard Health Publishing. (2017). Electronic screen alert: Avoid this vision risk. Looking at a
screen too long may lead to computer vision syndrome. Retrieved from
https://www.health.harvard.edu/diseases-and-conditions/electronic-screen-alert-avoidthis-vision-risk
Hatcher, S.-S., Bride, B. E., Oh, H., King, D. M., & James-Catrett, F. (2011). An assessment of
secondary traumatic stress in juvenile justice education workers. Journal of Correctional
Health Care, 17. doi:10.1177/1078345811401509.
Health

P.
(2015).
Chakras
in
the
modern
world.
Retrieved
from
https://www.northwestpharmacy.com/healthperch/wp-content/uploads/2015/02/chakraebook.pdf

Helmreich, W. B. (2016). The Brooklyn nobody knows in urban walking guide . Princeton, New
Jersey: Princeton University Press.
Helsing, D., Howell, A., Kegan, R., & Lahey, L. (2008). Putting the “development” in professional
development: Understanding and overturning educational leaders’ immunities to change.
Harvard
Graduate
School
of
Education.
Retrieved
from
https://pdfs.semanticscholar.org/7c3e/1a59d2e28904f9ef11ff02886d7b7b0e5e01.pdf

Elizabeth Baker

195

Henman, L. (2009). Theories of personality: Questions and controversies. Retrieved from
https://pdfs.semanticscholar.org/7b1e/9b0e22586f51a5e6362fa134b81ba0c93d8b.pdf
Herman, S. (2020). Trump signs executive order on police reform. Retrieved from
https://www.voanews.com/usa/race-america/trump-signs-executive-order-police-reform
Houchins, D. E., Shippen, M. E., McKeand, K., Viel-Ruma, K., Jolivette, K., & Guarino, A. J.
(2010). Why do juvenile justice teachers enter the profession? Education and treatment of
children, Vol. 33, No. 4, pp 623–646.
Hsu, F. (2013). The heart of mindfulness: A response to the New York. The New York Times.
Retrieved from http://www.buddhistpeacefellowship.org/the-heart-of-mindfulness-aresponse-to-the-new-york-times/#
Islahi, F., & Nasreen (2013). Who make effective teachers, men or women? An Indian perspective.
Universal
Journal
of
Educational
Research,
1(4):
285-293
https://files.eric.ed.gov/fulltext/EJ1053959.pdfv
Ilisko, D., Ignatjeva, S., & MiEule, I. (2010). Teachers as researchers: Bringing teachers’ Voice to
the educational landscape. Journal of Teacher Education for Sustainability, vol. 12, no. 1,
pp. 51- 6.
Ivankova, N. V., & Creswell, J. W. (2009). Mixed methods. In: Heigham, Juanita., and Croker,
Robert A. (eds.) Qualitative Research in Applied Linguistics. (p. 135-161)
Jaworski B. (1998) Constructivism in education. Book review of L.P. Steffe, & J. Gale (1995).
Constructivism in education, Hillsdale, NJ: Erlbaum. Zentralblatt für Didaktik der
Mathematik 30(2),
50–54.
Retrieved
from
http://emis.muni.cz/journals/ZDM/zdm982r2.pdf
Jennings, P. (2013). The missing dimension of the education debate. Waking Times. Retrieved
from https://www.wakingtimes.com/2013/05/29/the-missing-dimension-of-the-educationdebate/
Johnson,
B.
(1993).
Teacher-as-researcher.
ERIC
Digest.
www.eduhk.hk/edchange/resource/education4_2_18.html

Retrieved

from

Kafle, N. P. (2011). Hermeneutic phenomenological research method simplified. Bodhi: An
Interdisciplinary Journal, 181- 200. Retrieved from
http://www.nepjol.info/index.php/BOHDI/article/viewFile/8053/6556
Kaiser-Greenland, S., & Goodman, T. Mindfulness with children: Working with difficult
emotions. Retrieved from http://www.lifespanlearn.org/documents/Goodman-article.pdf
Kegan, R. (1998). In over our heads. Chapter 7 (Psychotherapy) and Chapter 8 (Education).
Retrieved from: https://www.integrallife.com/ken-wilber-dialogues/over-our-heads
Keller, B. (2013). An industry of mediocrity. New York Times. Retrieved from
http://www.nytimes.com/2013/10/21/opinion/keller-an-industry-of-mediocrity.html?_r=0

Elizabeth Baker

196

Keller, J. E. (2012). Kite? Where did that come from? Jail Medicine. Retrieved from
https://www.jailmedicine.com/kite-where-did-that-come-from/
Khng, K. H. (2018). Mindfulness in education: The case of Singapore. In K. Tobin (ed.)
Mindfulness in education, Learning: Research and Practice, 4(1), 52-65.
Kim, H., & Lee, J. H. (2017). The value of digital storytelling as an L2 narrative practice. AsiaPacific
Edu
Res.
1-9.
Retrieved
from
https://library.unej.ac.id/repository/The_Value_of_Digital_Storytelling_as_an_L2_Narrat
ive_Practice.pdf
Kincheloe, J. L. (2003). Teachers as researchers: Qualitative paths to empowerment. (2nd ed.).
London: Falmer.
Kincheloe, J. L. (2003). Critical ontology: Visions of selfhood and curriculum Journal of
Curriculum Theorizing, 19, 1, 47-64.
Kincheloe, J. L. (2010). Why a Book on urban ed. Counterpoints, 215, 1-25. Retrieved from
http://www.jstor.org/stable/pdf/42980434.pdf?refreqid=excelsior%3A375a9762963246d
7b350dcb4da21b895
Kincheloe, J. L. (2011). A critical complex epistemology of practice. Counterpoints, 352.
Published by: Peter Lang AG. Retrieved from
http://www.jstor.org/stable/pdf/42980820.pdf?refreqid=excelsior%3Ad5469600d78a3ec6
25e08d3451946c1f
King, D., Henderson, S., & Sandhu, M. (2018). Deep breathing as a mindfulness practice in year
10 science. In K. Tobin (ed.), Mindfulness in education, Learning: Research and practice,
4(1), 91-101.
Klein, R. (2014). Rudy Giuliani says teachers unions are to blame for violence in black
communities. Huffington Post. Retrieved from
http://www.huffingtonpost.com/2014/12/09/rudy-giuliani-teachersunions_n_6296038.html
Koffman, J. (2012). To see the truth: The teachings of venerable pramote pamojjo. 332/1 Moo 6,
Baan Kongdara, Nongkham Sriracha, Chonburi 20110, Thailand.
Kornfield, J. (2011). Meditation for beginners [Video]. YouTube.
https://www.youtube.com/watch?v=_MBUtY3qyeo
Koskela, H. (2003). ‘Cam era’– the contemporary urban panopticon. Surveillance & Society, 1,
292-313. Retrieved from
https://pdfs.semanticscholar.org/057f/96137aa01bf42fc90f628ac5e5eff79951c8.pdf
Kvale, S. (1994). Ten standard objections to qualitative research interview. Journal of
Phenomenological Psychology, 25(2), 147-173.

Elizabeth Baker

197

Larkin, M., Watts, S., & Clifton, E. (2006). Giving voice and making sense in interpretative
phenomenological analysis. Qualitative Research in Psychology 3, 102-120. Retrieved
from https://www.researchgate.net/publication/239798569
Laverty, S. M. (2003). Hermeneutic phenomenology and phenomenology: A comparison of
historical and methodological considerations. International Journal of Qualitative
Methods.
doi:10.1177/160940690300
Retrieved
from
http://journals.sagepub.com/doi/pdf/10.1177/160940690300200303
Lazar, S. W., Kerr, C. E., Wasserman, R. H., Gray, J. R., Greve, D. N., Treadway, M. T.,
McGarvey, M., Quinn, B. T., Dusek, J. A., Benson, H., Rauch, S. L., Moore, C. I., &
Fischl, B. (2005). Meditation experience is associated with increased cortical thickness.
Published in final edited form as: Neuroreport 16(17): 1893–1897. Retrieved from
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC1361002/
Lee, Y. A. (2011). What does teaching for social justice mean to teacher candidates? The
Professional Educator, 35(2).
Leone, P. E., & Wruble, P. C. (2015). Education services in juvenile corrections: 40 years of
litigation and reform. Education and Treatment of Children, 38(4).
Lesko, N. (2001). Act your age: A cultural construction of dolescence. Routledge.
Lillard, A. S. (2011). Mindfulness practices in education: Montessori’s approach. Department of
Psychology, 2, 1-12. Retrieved from http://www.michaelolaf.net/mindfulness.pdf
Lindseth, A. (2004). A phenomenological hermeneutical method for researching lived experience.
Retrieved from http://onlinelibrary.wiley.com/doi/10.1111/j.1471-6712.2004.00258.x/full
Loy, D. (2013). Transcendence or immanence? Balancing heaven and earth. Retrieved from
https://www.huffpost.com/entry/transcendence-or-immanence-balancing-heaven-andearth_b_3166015?utm_hp_ref=email_share
Loy,

D., & Purser,
R. (2013). Beyond mcMindfulness.
https://www.huffpost.com/entry/beyond-mcmindfulness_b_3519289

Retrieved

from

Luek, A., & Gibson, B. (2014). Mindfulness meditation reduces implicit age and race bias: The
role of reduced automaticity of responding. Social Psychological and Personality Science.
doi:10.1177/1948550614559651
Malinski,
T.
(2000).
The
vital
role
of
nitric
https://www2.oakland.edu/oujournal/files/1_Malinski.pdf

oxide.

Retrieved

from

Marsh, L., Trenton S., & Noguera, P. A. (2018). Beyond stigma and stereotypes: An ethnographic
study on the effects of school-imposed labeling on black males in an urban charter school.
Urban Review: Issues and Ideas in Public Education, 50(3), 447-477. Retrieved from
https://doi.org/10.1007/s11256-017-0441-x

Elizabeth Baker

198

McAlpine, K. (2014). Integral activist epistemology: A model for researchers to act on personal
values. Journal of Integral Theory and Practice. 9(1), 113–124
McCray, E.D., Ribuffo, C., Lane, H. et al. (2018) “As real as it gets”: A grounded theory study of
a reading intervention in a juvenile correctional school. Child Youth Care Forum 47, 259–
281. https://doi.org/10.1007/s10566-017-9429-7
McLaren, P., & Leonard, P. (Eds.) (1993). Paulo Freire: A critical encounter. Routledge, NY.
McMillen, M., Zavlek, S., Goldman, M., Jones, A., & LeFrancois, J. (1996). Project guide :
Juvenile facility design. Retrieved from
https://www.bja.gov/publications/juvfacdesign.pdf
Measures of effective teaching (MET). Retrieved from http://www.metproject.org/faq.php
Mendel, R. A. (2010). The Missouri model. file:///C:/Users/teacher/AppData/Local/Temp/aecfMissouriModelFullreport-2010.pdf
Miller, K. (2000). Common ground from the post-positivist perspective. Retrieved from
https://blogs.commons.georgetown.edu/cctp-505-fall2011/files/chap-3-miller-commonground-from-the-post-postivist-perspective.pdf
Miller, C. M., & Burch, A. D. S. (2017). How NYC and Missouri are reforming juvenile justice
— without razor wire fences Retrieved from https://www.miamiherald.com/news/specialreports/florida-prisons/article177946631.html
Muirhead, B. (2002). “Teacher-as-researcher.” USDLA Journal, 16 (9). Retrieved from
http://www.usdla. org/html/journal/SEP02_Issue/article07.html
Nardi, E. (2016). Where form and substance meet: Using the narrative approach of re-storying to
generate research findings and community rapprochement in (university) mathematics
education. Educational Studies in mathematics, Vol. 92, No. 3, pp. 361-377. Retrieved
from https://doi.org/10.1007/s10649-015-9643-x
Neuman, W. L. (2006). Social research methods qualitative and quantitative approaches. (6th ed.)
Pearson Education, Inc., University of Wisconsin at Whitewater, USA.
New York City Administration for Children's Services Quarterly Incident Data Report Fiscal Year
2019
3rd
Quarter
(January
1,
2019March
31,
2019)
https://www1.nyc.gov/assets/acs/pdf/dataanalysis/2019/DetentionincidentreportFY19Q3.pdf
NYC Dept. of Education: District 79 Alternative Schools & Programs. (n. d.). NYC, NY. Retrieved
from https://www.idealist.org/en/government/1c3cb570637b45adacd6fb5badaa4341-nycdept-of-education-district-79-alternative-schools-programs-new-york
No Child Left Behind Act. Retrieved from http://www.k12.wa.us/esea/NCLB.aspx

Elizabeth Baker

199

Ortiz, E. (2020). Embrace the change': Some black officers sidestep unions to support police
reform. Retrieved from https://www.nbcnews.com/news/us-news/embrace-change-someblack-officers-sidestep-unions-support-police-reform-n1231024
Osberg, L. (1988). The measurement of economic wellbeing. The center for the study of living
standards
(CSLS).
Retrieved
from
http://www.csls.ca/iwb/macdonald.pdf
http://www.csls.ca/iwb/macdonald.pdf
Pamojjo, V. P., Saipanich, S., & Aribarg, A. (2013). The buddhist ways to peace of mind.
Pandey, K. (2018). Being with mindfulness: Some blissful blessings. In: K. Tobin (ed.)
Mindfulness in education, Learning: Research and Practice, 4(1), 10-11
Park, J. (2017). Temperature, test scores, and human capital production. Harvard University.
Retrieved
from
http://scholar.harvard.edu/files/jisungpark/files/temperature_test_scores_and_human_cap
ital_production_-_j_park_-_2-26-17.pdf
Payne, R. K. (2014). Critical reflections on buddhist thought: Contemporary and classical.
Retrieved from https://criticalreflectionsonbuddhistthought.org/2014/02/18/corporatistspirituality/
Petersen, K., & Gencel, C. (2013). Worldviews, research methods, and their relationship to validity
in empirical software engineering research. Research Gate.
Phillips, D., & Burbules, N. (2000). Post-positivism and education research. Oxford, England:
Rowman & Littlefield.
Pleasant, R., & Ritzhaupt, A. D. (2014). Video games and learning: Teaching and participatory
culture in the digital age. International Journal of Gaming and Computer-Mediated
Simulations,
80-82.
Retrieved
from
http://www.aritzhaupt.com/eprofessional/papers/2014/PleasentRitzhaupt.pdf
Pring, R. (2000). Philosophy of educational research. London: Continuum ISBN 9780826448224
Pring, R. (2000). The ‘false dualism’ of educational research. Journal of Philosophy of Education,
34(2).
Porges, S. W. (2011). The polyvagal theory for treating trauma. (R. Buczynski, Interviewer)
Retrieved
from
https://static1.squarespace.com/static/5c1d025fb27e390a78569537/t/5cce03089b747a359
8c57947/1557005065155/porges_nicabm_treating_trauma.pdf
Porges, S. W., & Kolacz, J. (2018). Neurocardiology through the lens of the polyvagal theory
Retrieved
from
https://static1.squarespace.com/static/5c1d025fb27e390a78569537/t/5cb67958eef1a19d9
940fb5d/1555462489535/Neurocardiology+final+Porges+Kolacz.pdf

Elizabeth Baker

200

Porges, S. W. (2001). The polyvagal theory: phylogenetic substrates of asocial nervous system.
Department of Psychiatry, University of Illinois at Chicago, 1601 W. Taylor Street,
Chicago, IL 60612-7327, USA. International Journal of Psychophysiology. Retrieved
from http://www.terapiacognitiva.eu/cpc/dwl/polivagale/polyvagal_theory.pdf
Porges, S. W., & Buczynski, R. (2011). “The polyvagal theory for treating trauma. The National
Institute for the Clinical Application of Behavioral Medicine.” Retrieved from
http://www.naturalworldhealing.com/images/stephen_porges_interview_nicabm.pdf
Powietrzynska, M., & Noble, L. (2018). Mindfulness – seeing through the cracks in the American
context of teacher education. In K. Tobin (ed.) Mindfulness in education, Learning:
Research and Practice, 4(1), 52-65.
Pugh,

T. (2011). When rich and poor live side by side. Retrieved from
https://www.seattletimes.com/business/real-estate/when-rich-and-poor-live-side-by-side/

Purser, R. (2014). The myth of the present moment. Springer Science+Business Media , 680–686
doi:10.1007/s12671-014-0333-z
Quinlan, P., & Khan, D. (2020). Riot at NY juvenile facility stemmed from coronavirus-related
move, sources say. Juvenile Justice Information Exchange. Retrieved from
https://jjie.org/2020/04/15/riot-at-ny-juvenile-facility-stemmed-from-coronavirus-relatedmove-sources-say/
Ramsdell, C. (2011). Storytelling, narration, and the “who I am” story . In C. Lowe, & P.
Zemliansky, Writing spaces: Readings on writing, 2, 270-285. Parlor Press. Retrieved from
http://writingspaces.org/sites/default/files/ramsdell--storytelling-narration.pdf
Rands, M. L., & Gansemer-Topf, A. M. (2017). The room itself is active: How classroom design
impacts student engagement. Education Publications, 49. Retrieved from
https://lib.dr.iastate.edu/cgi/viewcontent.cgi?article=1048&context=edu_pubs
Reddy, G. L., & Poornima, R. (2012). Occupational stress and professional burnout of university
teachers in south India. International Journal of Educational Planning & Administration.
2(2), 109-124. Retrieved from https://www.ripublication.com/ijepa/ijepav2n2_08.pdf
Rinchen, S., Ritchie, S. M., & Bellocchi, A. (2016). Emotional climate of a pre-service science
teacher education class in Bhutan. Cultural Studies of Science Education, 603–628.
Roller, C., Namjou, K., Jeffers, J. D., Camp, M., Mock, A., McCann, P. J., & Grego, J. (2002).
Nitric oxide breath testing by tunable-diode laser absorption spectroscopy: application in
monitoring
respiratory
inflammation.
Retrieved
from
http://people.cst.cmich.edu/mock1ap/applopt_41_6018.pdf
Rosnow, R. L., & Foster, E. K. (2005). Rumor and gossip research. Retrieved from
http://www.uobabylon.edu.iq/uobColeges/ad_downloads/5_3060_1069.pdf
Ruth, A. (2015) The health benefits of nose breathing. Nursing in General Practice Journal.
Retrieved from http://www.lenus.ie/hse/bitstream/10147/559021/1/JAN15Art7.pdf
Elizabeth Baker

201

Ryckman, R. M. (2008). Theories of personality. Thomson Corporation.
Ryan, S., von der Embse, N., Pendergast, L., Saeki, E., Segool, N., & Schwing, S. (2017). Leaving
the teaching profession: The role of teacher stress and educational accountability policies
on turnover intent. Teaching and Teacher Education 66, 1-11.
Roth, W.-M., & Tobin, K. (2010). Solidarity and conﬂict: aligned and misaligned prosody as a
transactional resource in intra- and intercultural communication involving power
differences. Cultural Studies of Science Education, 807-847.
Ruiz, X. M. (2018). The alignment argument: at the crossroads between mindfulness and met In
K. Tobin (ed.) Mindfulness in education, Learning: Research and Practice. 4(1), 29-38
Saltzman,
A.
(2012).
Mindfulness: A guide for teachers .
Retrieved
from
http://www.contemplativemind.org/admin/wp-content/uploads/2012/09/MindfulnessA_Teachers_Guide.pdf
Saltzman, A. (2020). Still quiet place. Retrieved from http://www.stillquietplace.com/dr-amy/
Sanctuary: New Jersey county's model juvenile facility. (2008). Correctional News. Retrieved
from http://correctionalnews.com/2008/04/22/facility-the-month-mayjune-08-sanctuarynew-jersey-countys-model-juvenile-facili/
Samu, M. (2004). “Impressionism: Art and modernity.” In Heilbrunn Timeline of Art History. New
York: The Metropolitan Museum of Art, 2000 – Retrieved from
http://www.metmuseum.org/toah/hd/imml/hd_imml.htm
Saylor

Academy.
(2011).
Impressionist.
https://resources.saylor.org/wwwresources/archived/site/wpcontent/uploads/2011/05/Impressionism.pdf

Retrieved

from

Schapiro, M. (1997). Impressionism: Reflections and perceptions.
Schnell, T. (2009). The sources of meaning and meaning in life questionnaire (SoMe): Relations
to demographics and well-being. The Journal of Positive Psychology 4(6), 483–499
Schugurensky, D. (1998). “The legacy of Paulo Freire: A critical review of his contributions”
Convergence, Vol. 31.
Schultz, F. (2001). Notable selection in education. (3rd edition) McGraw- Hill/Dushkin University
of Akron, Guilford, Connecticut US.
Seven

Senses
Chakra
Guide.
Retrieved
from
https://static1.squarespace.com/static/58e70ee86b8f5b4c80faf37e/t/5dceae7aa2c89014d9
c0f8bc/1573826173840/Seven+Senses+Chakra+Guide.pdf

Sewell, W. (2005). The concept (s) of culture. Practicing history: New directions in historical
writing after the linguistic turn (p. 76-95). Routledge. Retrieved from
https://is.muni.cz/el/1423/podzim2010/SOC470/SOC_470_Sewell.pdf

Elizabeth Baker

202

Shiff, R. (1984). Defining “impressionism” and the “impression.” The University of Chicago
Press. pp 14-20.
Shahrigian, S. (2020). “A dangerous decision: NYC is putting all juvenile delinquents with
coronavirus symptoms under one roof.” Daily News. Retrieved from
https://www.nydailynews.com/coronavirus/ny-coronavirus-new-york-city-juveniledetention-centers-20200403-ocalk5dctjad3ngolxwlqhhs6a-story.html
Shannon, P., & Hambacher, E. (2014). Authenticity in constructivist inquiry: Assessing an elusive
construct.
The
Qualitative
Report,
19(26),
1-13.
Retrieved
from
http://www.nova.edu/ssss/QR/QR19/shannon26.pdf
Sheridan-Matthew J., & Steele-Dadzie, T. E. (2005). Structure of intellect and learning style of
incarcerated youth assessment: A means to providing a continuum of educational service.
Juvenile Justice Journal of Correctional Education, 56(4), 347-371.
Siddique, A., & Koshgarian, L. (2020). Trump's FY2020 budget request bloats militarized
spending—and
slashes
actual
human
needs.
Retrieved
from
https://www.nationalpriorities.org/blog/2019/03/11/trumps-fy2020-budget-request/
Siegel, R. D., Germer, C. K., & Olendzki, A. (2008). Mindfulness: What is it? Where did it come
from? In F. Didonna (ed.) Clinical Handbook of Mindfulness, 1-33.
Skiba, R., Michael, R., Nardo, A., & Peterson, R. (2002). The color of discipline: Sources of racial
and gender disproportionality in school punishment. The Urban Review, 34(4). Retrieved
from
https://static1.squarespace.com/static/56675bc2b204d55efa34e5c5/t/57a60ac65016e1838
cce4925/1470499527156/ColorofDiscipline2002.pdf
Smith, P. (2011). Fashion police? New York Times Magazine – Upfront,144(7), 14.
Spring, J. (2016). American education. ISBN 1351616552, 9781351616553. Routledge Taylor &
Francis Group
Strauss, V. (2012). Ravitch: No child left behind and the damage done. Washington Post. Retrieved
from
https://www.washingtonpost.com/blogs/answer-sheet/post/ravitch-no-child-leftbehind-and-the-damage-done/2012/01/10/gIQAR4gxoP_blog.html
Sun, R. C., & Shek, D. T. (2012). Student classroom misbehavior: An exploratory study based on
teachers'
perceptions.
Scientific
World
Journal.
Retrieved
from
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3415159/
Tannis, L. N. (2014). Educating incarcerated youth: Exploring the impact of relationships,
expectations, resources and accountability. Education Consultant, USA. Palgrave
Macmillan, US.
Tate, J., Jenkins, J., & Rich, S. (2020). The Washington Post (June 2020) Research and Reporting:
“1033 people have been shot by the police in the past year.”Fallis, David., and Rindler,

Elizabeth Baker

203

Danielle.
(ed.)
Retrieved
from
https://www.washingtonpost.com/graphics/investigations/police-shootings-database/
Taylor, E. (2018). Reaching out to the disaffected: Mindfulness and art therapy for building
resilience to violent extremism. In K. Tobin. (ed.) Mindfulness in education, Learning:
Research and Practice, 4(1), 39-51.
The Juvenile Justice Detention Monitoring Report https://ocfs.ny.gov/reports/detention/
Thielbar, K. (2011). Education in juvenile detention centers. Loyola University, Chicago.
Retrieved from
https://www.luc.edu/media/lucedu/law/centers/childlaw/childed/pdfs/2011studentpapers/t
hielbar_juvenile_detention.pdf
Tobin, K. (2014). Twenty questions about cogenerative dialogues. DOI: 10.1007/978-94-6209563-2_11Retreved from https://www.researchgate.net/publication/280720747
Tobin, K. (2015). The sociocultural turn in science education and its transformative potential. In
C. Milne, K. Tobin, & D. DeGennaro (Eds.), Sociocultural Studies and Implications for
Science Education (pp. 1-31). NYC: Springer. doi:10.1007/978-94-007-4240-6
Tobin, K. (2017). Authentic inquiry as a constituent of methodological bricolage. In C. Siry, C.
Schreiber, R. Gomez Fernandez, & B. Reuter (Eds.), Critical methodologies for
researching teaching and learning, (pp. 1-19). Sense Publishers.
Tobin, K. (2017). Researching mindfulness and wellness. In M. Powietrzynska, & K. Tobin (Eds.),
Weaving complementary systems and mindfulness to educate a literate citizenry for
sustainable and healthy lives (pp. 1-18). Rotterdam, Netherlands: Sense Publishers.
Tobin, K. (2018). Mindfulness in education. In D. Hung (Ed.), Learning Research and Practice
(pp. 1-9). Singapore: Routledge Taylor & Francis Group.
Tobin, K., & Ritchie, S. M. (2012). Multi-method, multi-theoretical, multi-level research in the
learning sciences. The Asia-Pacific Education Reasearcher, 117-129.
Tobin, K., Roth, W.-M., & Zimmermann, A. (2001). Learning to teach science in urban schools.
JRST, 38, 941-964.
Tobin, K. (2018). The role of mindfulness in harmonising sustainable lifestyles. Hung, D. (ed.)
Learning: Research and Practice. Vol. 4 No. 1, p.112-125.
Tobin, K., King, D., Henderson, S., Bellocchi, A., & Ritchie, S. M. (2016). Expression of emotions
and
physiological
changes
during
teaching.
Retrieved
from
https://eprints.qut.edu.au/96792/
Tobin, K. (2000). Becoming an urban science educator. University of Pennsylvania. Research in
Science Education, 30(1), 89-106.
Van Maanen, J. (1988). Tales of the field on writing ethnography. Chicago and London: University
of Chicago Press.
Elizabeth Baker

204

Van Maanen, J. (2011). Tales of the field on writing ethnography. Chicago and London: University
of Chicago Press.
van der Laan, A., & Eichelsheim, V. (2013). Juvenile adaptation to imprisonment: Feelings of
safety, autonomy and well-being, and behavior in prison. European Journal of
Criminology, 10(4), 424–443.
Uleman, J. S., & Kressel, L. M. (2013). A brief history of theory and research on impression
formation.
Retrieved
from
https://as.nyu.edu/content/dam/nyuas/psychology/documents/facultypublications/jimuleman/Uleman%20Kressel%202013_
Carlston_Ch04.pdf
Walter, J. C. (2008). West Indian immigrants: Those arrogant bastards. Contributions in Black
Studies, 5. Retrieved from https://scholarworks.umass.edu/cibs/vol5/iss1/3
Ward-Wimmer, D. (2002). Introduction: The healing potential of adults at play. In C. E. Schaefer
(Ed.), Play therapy with adults (pp. 1-11). Teaneck, New Jersey: Wiley. Retrieved from
https://www.psychceu.com/Schaefer/intro.pdf
Watson, N. N., Black, A. R., & Hunter, C. D. (2016). African American women’s perceptions of
mindfulness meditation training and gendered race-related stress. Springer
Science+Business Media, 1034–1043. doi:10.1007/s12671-016-0539-3
Weissman, M., Ananthakrishnan, V., & Schiraldi, V. (2019). Moving beyond youth prisons:
Lessons from New York City’s implementation of close to home
https://justicelab.columbia.edu/sites/default/files/content/Moving%20Beyond%20Youth
%20Prisons%20-%20C2H.pdf
Wilber, K. (2005). Introduction to integral theory and practice IOS and the AQAl map. Journal of
Integral
Theory
and
Practice,
Vol.
1,
No.
1.
https://integralwithoutborders.org/sites/default/files/resources/Ken%20Wilber_Introducti
on%20to%20Integral.pdf
Wilson, J. (2014). From monastery to marketplace. Retrieved from
http://www.tricycle.com/blog/monastery-marketplace
Young, W. H. (2013). Social justice and fairness. National Association of Scholars.
Retrieved from https://www.nas.org/blogs/article/social_justice_and_fairness.
Yu, S., & Park, H. (2020). Early childhood preservice teachers’ attitude development toward the
inclusion of children with disabilities. Early Childhood Education, J 48, 497–506.
https://doi.org/10.1007/s10643-020-01017-9
Zitron, L., & Gao, Y. (2017). The effects of mindfulness-based intervention on physiological
regulation. In M. Powietrzynska, & K. Tobin (Eds.), Weaving complementary knowledge
systems and mindfulness to educate a literate citizenry for sustainable and healthy lives
(pp. 387- 400). Rotterdam, Netherlands: Sense Publishers.

Elizabeth Baker

205

